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/ FOREWORD - S
+ ' Thirty ed catlonal representatlves 'from ‘ten states
'S * °

part1c1pated in the natlonal Bu51ness Industry—Labor“Inputs

ln Vocatlonal Educatlon Personnel Development Conference held
b}

in Columbus, Oth, April 3-5, 1978. B 7 P

The opjectlves for .the technlcal assistance conference

which guided the development of the probram 1ncluded (l) pro—

e

v1d1ng technical a551stance needed by state team members to

'add to, refine, and finalize plans, of action for 1ncreasing

business, 1ndustry, and labor inputs. into vocatlonal educatlon

personnel development programs, (2) providing resource ‘

materlals which will help state team members in impiementing
- — N h - - )| )
their plans; (3) providing resource persons who have experience

and expertise in utilizing ﬁpsiness-indﬁstry-laﬁo} inputs ;d
vocational educatioh personnel development-“(4) facilitatind :
<. )

the participants using each other"' S. experience and expertlse {
v .

as resources; (5) facilitating the reporting of the experlences'
and accomplishments of the participating states ip involving

business, .industry; and labor in vocational”eduoétion
’ : : : . ‘ »
personnel development programs; (6) broadening tne participants'

’
\\

-
v

understanding of the contributions that can be made by business-

v

industry-labdr inputs into vocational education ‘pérsonnel

development; (7) broagdening participants' awaréness of what ?

[l

is being done to increase business-industry-labor inputs'into

vocational education personnel development; (8) facilitating‘

.

8

(
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substantive interaction between participants and guest

speakérs; and (9)- facilitating completidp of plans of action.

3 ¢ *

The technicaI assistance conference nsisted of one

L4
~

keynote address w1th a number of special presentatlons and
forums for d1scn551ons on related top1cs.

. The conference presentatlons, panel discussions, team

reports, conference agenda, and 1L§;/of part1C1pants can be

locate

w1th1n this publlcatlon.
A

5

It is hoped that the

¥

" materfials provided herein will.benefit everyone concerned

.

witH'vocational education” personnel development .

e

Apprec1atlon is expressed to Qatharlne P. Warmbrod, .
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~in directing this conference. We are also grateful to the
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Orest Cap for the1r assistance in coord1nathg and conducting

this conference. Commendation is also extended to the partici-

<

pants for their active participatio In addition, special

+

thanks are ‘éxpressed to the project lanning committee.

K . Robert.E. Taylor
‘ Executive Director
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PREFACE

- §

Y

The teéchnical assistance conference to increase the

- 1) .
involvement of business, industry, and labor -in vocational

M any

education personnel development was held at the‘National Center
for Research in Vocatiopallﬁaucatidﬁwih Columbus, Ohio.: Three-
'ﬁeﬁber teams from ten states were éeiécted to participate in -
fﬁis project. The ogtcome expected was for-each feam\to -
dével?p and implement'a-pléﬁ-of-action for tﬁeig state‘;;

increase inputs from business, industry, and labor into voga-

tional education personnel development progrén&. .

This compilation of the Conference Proceedings is drganized
in three major sections. Section I contains five .presentations
on strategies for involving business, industry, and labor~in

personnel development. Section II provides status reborts and

L3

states' plans of action.. Section III focuses on. facilitators
and inhibitors in implementing vocational education staff

development involving business, industry, and labor. An

Appendix completes the document. - . v

M
4 t

i ~ . . *

‘ o Catharine P. Warmbrod
, ) Project Director

~1
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TECHNICAL ASSISTANCE PAPERS

Techn1cal asszstance at the conference was facrllt ed’

by a cadn; of five resource persons representing bu51néZ§, '
labor, government, work councmls, and education. Egch resource
person,'ln aceordance_W1th identified needs,,broudﬁt to éhé k‘ 2.

.conference a knowledge base thef contributed ‘to the work of

K-

- -
) . + -

- the: state teams. : . -

bl -

~ . - < . -
: Technical assistance papers developed by these resource.

s R

persons focused on the follow{ng topies} -

I3

1. Role and respon51b111ty of 1ndustry in the profe551odhl

development of vocatlonal educators,
> )
2. Using community-wide collaborative &uncils for the

Y N h -
.

professional development of vocational educators.
- i .

&

3. . Working effectively with .the community power structure.

4. - Using advisory committees effectively or fifty ways

N ‘ g
to getﬁmore out of your advisory committee.
5. Can labor plqy,a.ﬁeaningful role in vocational educa-
tion staff development? 7 e> »
’ \ &,
» j/ N
,{’
. —
. 3
. a >
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ROLE AND RESPONSI@ILfTY OF INDUSTRY

L

"IN THE PROFESSIONAL DEVELOPMENT OF h

VOCATIONAL 'EDUCATORS R

*

~ « 'By g :

N ' William Elliott ) ¢
Manager, Educational Relations .
American Cyanamid Corporatlon
Wayne, New Jersey

]

Presented at the

s

/
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d ‘If I undersgand my assignment today, it is to articulate
my perception of the "Role and Respons1bility of Industry in ,%'
vyt
the Profess10nal Development of Vocational Educators.” A -

=

proper treatment of that topic requires an understanding of the
9 - // ' h

current interests of industry in training and educatzgn. The
:motivation for industry results from a business need for human
resource deveiopment;, The development of human resources»

has begn actively pursued in.this country for a number of

years. .As late asvl§55‘we learned that;more than one-fifth.

«»f the growth in our GNP was attributed to education and .

. ¥
training.- . .

=¥ .

/
-

The concern is reflected in the phenomenal growth of in-

, *

house education within industry. The priyaEe sector through ‘an
ever increasing number oQf in-hoﬁse education programs has ;
become a significant part of the nations education system.

This .involvement in education and training;results from a

\

_'business need to improve the performance of employees in their

1]

present jobs and to maintain competency'in the face of changing

technology. Changes An technology and the labor market are

occuring at such a rapid pace ‘that ‘it emphasizes the need to
. “ )

anticipate future manpower needs and employment patterns. The

*

:rational for industry involvement and the interests of educators

s

in profess&onal development results from a commonality of
A L . ' . A Y D o
interests. " The ‘compelling conclusion is that not ‘only &o we

. . ’ ) v
need one another, but in reality we are part of a circle and

> -~
-

we nurture one ancther. ~




,According to a 1975 survey of 610 companies by the |

Conference Board,‘the projections indicate that tHe nation's
N

7500 largest companies spend more than $1.6 billion annually .

on in-house education. ‘This independent research organization s

[
figures d1d not include a $220 million,expenditure for, tuition

refund programs and $18D million for other outside ceurses
* A

taken by)employees.

a rise in spending in 1977. It is estimated that 3. 7 million

4

¥
-of 32 million employees working for major corporations were

.bears any relationship to what is needed.

9

taking in-house courses during working hours.

happening in industry ds. a legitimate response to the learning

-
N

needs of employees. o e
- . . - . . 4 M /
However,'what education and industry are doing, seldom
\/ .-
A comprehens1ve

educational process which embodies the acquisitkgn of updated

skills by~occupational teachers., . T .

L]

An increasing amount of attention is beipg focused on the
1 R A .o

A ’

A ‘ -
"Role of . Industry in Education" and the linkage of education

and the world of work in preparatien of youth for a productive

role in work and soc1ety.

properlyfimplementedlsuch

There is a little doubt that if

e

linkages can result in mutual

A spat check of companies surveyed indicated

What we observe

benefits, yet it is amazing that so little attention has been

given-to the educators need to define a role for industry in,
thr Professional‘Development of Vocatibnal Educators& The

extensive netwdrk of AdVisory CounCils for vocational education

~

~has seemingly not addressed this question and I would suggest

that they are not structured to respond to the need though
h . L.

-

. 8, .
. o L 20 .va.

4

13

’ L

#




they have served well the current needs of occupational education
A ’ . . ‘ - .

programs through the involvement of businessmen and ipdustrialists

Py ! % Y

working with educators to identify locqi goals and ‘objectives.

One of the primary reasons that an industry-education’

partnership, which could result in the professional develop-

ment of occupational teachers has éot occurred is due to the
. lack of an administrative structure for in-sefvice education
and/or internship opportunities for vocational teachérs.
The need exisfg fdr an administfatgve strucfure that facilitates
in-service education with, planning to identif& participants,
‘determine the individual objectives and work stations, to
supervise work experience and to a;range for academic credit.
Local school district'adﬁinistratbrs must agree to provide

release time for teachers from their normal teaching duties and -

<

business must be willing to provide work experience.

It is in the interest of industry to participate in the
structuring of a process gor teacher training, so that the ol
A *' )
3 ‘) i . *
. realitites of business are fully perceived by teachers. In
! N s » -

the pursuit of this objective, it %s essential that we make
?vai}able our people and fé;qurqesras an inéegfal ﬁ;rt of

£he process. .The. purpose of this :elgtionship being to_make
the efforts of the schools; which zrain_students for. careers

s . & ’
more concrete and realistic, - - B

1f educators and industry are serious in their concern
‘_that teachers should fulfill a more informed role in the

transition of their pupils from school to work, they must
» g B - A

. . >
provide the resources necessary tocallow teachers .the.time and ,

*

=

/. ' - 9 ‘ y




=

G |
‘ the means'to increase their understanding and experience of
the world of work, during their teaching careers. Whlle
recognizing that in some school’ districts there will be
difficulty in gaining administrative anproval for release
time, as is the gase with in-service cregits. Industry has
" a resgonsibility to explore the prospects for mutual benefits
ty be derived from participation in the establishment of an
integrated system of in“service training, if we are serious
about contributing to an upgradlng of teacher competencies.
In this era of rapid changes ,in business/industry, occupa-
' tional education teachers aré inwa dilemma as‘to how to stay
relecant. Industrial techniques change. The Skllls required
to complete various tasks -become more complex. Awareness of *
these changes is .impossihle if there is no precise system for
~dissemenation of* information or acquisition of new skills.
Having recognized the\need, we must determine that process which
will provide the strongest organi;ational mechanism needed to |
mobilize the private sector and define an.emplicit rolexfor the
involvement of both business and educatibn organizations. Most
Of the jnformation about job processes Q; the learning of new
skllls can only be obtalned in a job situation. This raises
'érave concerns in terms of th lidity of curriCUIUm‘designs
which are.currently being touted 53 tools to‘prepare students
fc; their future. The provider of such tools*lack‘the-
v perspective and ability to conceptualize future realities and
career opportunlties[ In-service professional edgcatgon

]

beyond the bachelor deéree, designed to prpvide broad

Q ’ . !‘” . : 22




occupational experiences (fo

ocational teachers is a

fesponsibility industry u)Jd econsider. Keeping abreast of

:7
inowledge inithe field ogs
. , /

of this kno

not assume understanding of~thef
i =
edge in employment situations.

practical application/

the teacher understands the otganizational,structure of business.
N :

" The question is how to provide comprehensive programs to
achieve the goal of’ouality professionai development for
teachers.

The most important contrlo/xlon 1ndustry could make to

’

the professlonaI'development of teachers would be the'use of

resource personnel and training facilities for jointly . ‘
. N ) ’
sponsored  in-service programs. That is something industry is
I3
capable of doing and quite well. T, ‘ -

There are as many reasons for employers participation in
work expe;ienoe programs ;or teachers as there are employers
willing to participate. Some employers recognize an obllgatlon
to contribute to,éﬂhcaglgn, others are motlvated by public
relations and others are influenced by strong appeal from
business/industry trade associdtions and others by the possibility .
of gettlng better trained employees. Industry is mcre than
w1111ng to be a part of *the system-which will assure such
development. éxpanded private;sector efforts in teacher trainjing

should,not be limited to large corporate employers but should

take advantage of the existence of'many small businesses. No firm . *

O ' !
should be asked to make special efforts if it would jeopardize

*

its efficiency.



~

-

A major problem seems to be a 1éfk of communication. Can .

1

, _ _ - . _ . '
the communication schism between business and education be

-

forged, to attain maximum}potential for an evaluation af
teacher needs; the role industry might.assume in teacher training

and the role of business-industry and education in a consortia

model. Educators complain about the lack of aésistaqce from

. ‘business and industry, while simultaneously, business and ;

© industry lament as to the ineffective preparation ;}\gtudents

entering the world of work. . .

Can the communication schism between the two groups be

forged to attafn maximum poteritial for teachér’training?

Questions to be resolved are substantial. Who has the - -
responsibility for the continuing education of vocational

teachers? Who is responsible for providing the resources and

*

//; training for the upgrading of teacher skills? How far reaching

is the responsibility? In_terms of eddcating the customer }
. . . .
(% there have been concrete examples of business and education

“ -

working together. AT&T has experienced many instances‘where
the educational system has responded to the telephone company -

", by structuring various programs in telephone usage based on

{

teaching aid materials supplied by AT&T. The fact that AT&T
has over two hundred people Qorking with educators and that
- over thirty million pupils were reached in the past year are

' indeed basic indicators that progress in communication between
’ t

’

. the two groups,is moving ahead. =

¢

The concept of education serving as a provider of experiences
e ' which will structure success in the world of work ‘for the ; -
v

student is indeed a worthy one. -

12 24 -_
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. .are our\éducators themselves knowledgeable enough about the

identify those issues which are of prime concern to bus{nessmen.

‘This exercise will inevitably lead to the development of a

"communications gap. e

However, an inherent problem arises immedia}ely.: Who

] ' . ¥ s s s : / . 13 > (3
in our educational institutions understands just what it is’

3

that the student will need for success? In other words,

» - > - '3
v ¢

Amerlcan Bu51ness System to allow them to plan for successful

collaboration with bu51ness and industry? Unfortunately the -
! &

answer is an emphatie "NO". Teacners are ignorant of economic
concepts and practices which govern sound business pfactices.
As a group they're noit alone. Stddiqs hame shown that people
who don't have a facutal knowledge of business, have a low
oninien of business and that 80% of adults nationally have.

little knowledge of economic education and the practical application
of concepts and principles. : S

* * \ .
If we are concerned about inc eaging businese/inputs in

s

teacher jprofessional development, then we must be ‘able to

~

- - . 3

strategy for increased business involvement in the»educaticﬁal

process. A descripilon of’the Cyanamid experiencerwith a -
-

teaq/er profesgional development model whlch addressed a

major concern of top management might serve as an eXample £or

the successful development of‘a strategy to bridge_;he

»
- . ) <
"Economics in the Classroom", a seminar series for teachers
- I'4 -
has proved, to be an effective vehicle for combining the

resources of the public schools,,business/industr§,'organiied

B

T -
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%abor,

-

tions and local colleges.and -universities in a .combined effort
‘aimed at increasing teachers economic understanding. The

> -

dbjectiveS'beihé to strengthen instructional practices,
1mprove teacher understandlng of the Amerlcan economy and

acqualnt teachers with ecogomlc educatlon,materlals. The ‘

listing of basic economic concepts covered in the coyrse

, was develQped by ‘the Joint Council om Economlc Educatlon in

v

'cooperatlon with the Amerlcan Econbmic Association Commlttee'

4 -

x
on Economic Education. The serles consists of 15 two hour
. weekly meetlngs 1n a ¢lassroom prov1ded by the part1c1pat;ng'

B seggol dlstrict. T , ‘

How is the‘program implemented? The dnitiative is taken
- ';y a$%ocai plant managerdto organize a meeting with potehtiai
"logcal part1c1pants, including representatives of the J01nﬁ
bOUDCll on Ego:ohlc Educatlon, state affiliates of the teacher
assoc1at10n, Board of Educatlon, local ccllege or unlver51ty

- o

personnel and local business organlzatlons.
T $

[P g [RPRERT

: e
should be to assist in programs planndng and providing access

to their comiunication netwdrk in disseminate information

concerning the program ‘and its avaiffability. -

" The superintendent of schools

v

~

To communicate information and distribute

+ . -
s
a
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The specific role of county and local teacher association

state and local COmmunitj organizations, teacher organiza-

5
v

asultiple respensibilities.

. A, A program
* registration forms.® . ' R
@B. .List the prdgram as a professional development offering. °

L
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C. Designate a coordinator of staff development to
to cooperate with the sponsoring group in plannlngfbr

"' ‘follow-up visits to teachers to assist in the incorpora-
. tion of new knowledge into the curriculum. , <
'\?\K\ Theﬁ}ocal Industry/Education Council, or other local group

:hés the following responsibilities~‘
- 3 - T
A. Works dlrectly w1th the business representatlves and
others in implementing the program. . o

-

B. Designs classroom follow-up procedures with the~
Superintendents office and teacher organizations.

' SR T
C.” _Is the recipient and the administrator of funds v

"from part1c1pat1ng companies. . ) -
Bdsiness organizations, sﬁch as the local Chamber of
Commerce pub11c1ze the effort w1th1n the buSLness communlty.
The successful foymula used for the de51gn and lmple-
mentation of the "Economlcs in the Classroom," profe551onal
‘development éeries—for teachers might be applicabde as a
model for structuring a professional de&elopment program for
vocational teachers. The key element beinéithe respgnsibilities
of the groups comprising the Steerlng Commltteeh , Co-
| A Steerlng Commlttee éﬁmposed of representatlves from the
Board of Education, part1c1pat1ng companies State Division
of Vocatlonal and Technlcal Educatlon, Teacher.Organlzatlons,
Industry-Edugat;on Council, would determine specific guldellnes
fér program implementation'pf the qoncept of occupational ,

teachers continuiﬁé their p}ofessional growth through periodic

structured programs of in-sg;vice work experiences.

The Committee would determine work experience needs,

+

idéntify'work stations, contact and make agféements with*

employers for planned experiences. " Thé expected outcomes

€

-

i
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1 -

will be a be&ter understanding of teacher field, foster new

relationships with busiﬁess/industry personnel, and demonstrate

»

how these experiences could bge applied in the classroom.
) -

Itipruction, use of business/industry contacts as speakers

and for plant tours.

-~ N -

The Division of Vocational and, Technical Education
? - S

would continlie to provide leadership and support for greaézr
participation of teachers in the in-service work experience

programs. . . L,

Vastly expanded and highly innovative schemes for
collecting and perfecting job market requirements must be

& t
developed at local, state and national levels. The sficcess

&

of these ochpapional data syséems depend upon the participation

qf the private sector, which has a vital stake in the rénge
‘and relevance of vocatiohal education. ~ .

The failure of youth to ideﬁtify and pursue réwarding
career goals‘is costly to society both economically and socially.

Inadequately prepared job applicants and r..id job tufrnover
N . % ", £

are a drain on productivity. \

3

o " The field of placement must be reexamined, and a close

working relationship establishéd between industry personnel

“"people and teachers respbnéible for the placement of students.

There is the need for industry sponsored workshops to prepare

<% ¢

/,/ teachers to function as school based placement persons.
- .

. The support’ for planned work experience as a component

.0f in-service teacher education, .is often not considered by

teaghers, local administratorsor the public. .The implementation

a4
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_support to the cont pt of planned work experiences.

'improve their performance and to keep up-to-date in:

“universities? Who is to pay the tremendous cost of providing

[T LI

> :

and continuous support of programs of in-service work experience

v

for a broad spectfum'of;vocational personnel has not-been .
realized as an elem@it in the development of professional staff
who arevknowledqeaéiegconcerning the current state of business/

industry. The literature contains many statements that lend

-~ —_— e -

A

Albert Hill we ting in "TheaAssumptlons Underlying In-

.

Service Vocational Teacher Education Programs" describes ten »
i ‘ 2

assumptions implicit in the upgrading of vocational educators.

v -
. A /: . ; . .
The first assumption emphasized the need for in-service

-

education. -

It is’imperative:that vocational educators continue -to

(A) the discipline(s) which provide the subject matter, the

. _ <

basic knowledge for an occuﬁatioh, (B) the occupational field

which is the source of the~skiiis, procedures, and knowledge

4 )

for occupational educatlon, and (C) new educational processes

. o

and methods derlved from current research and experimentatlonr—mvﬂ aﬂ%f

-~

Work experlence is des1rable for adequate content -

presentation in thegi%assroom.

'
*

What kind of”in-service training and education does the \> )

private sector do best?  What kinds are best done by _the ,

-

the training and what incentives are needed to encourage and

3

=

st1mulate ‘the fullest response to these learnlng needs? As

great as our resources are in both the private and public sectors,

,

these resources are nonetheless limited. -
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One of theyquestlons you must concern yourself with in
this conference is that, we ﬁo not have at our dlsposal an
1nstrument by whlch the prlmary parties education and 1ndustry
can react and d;scuss an agenda of priorities.' We lack a vehicle
"whereby matters of impértance can be discussed deiibérately'v‘
and with authority at the local level.. Central to tne'Successr'
of a collaborative relationship involving industry is the -
local plant manager. Some of his concerns includé the local
business.climate, the flow of-riewly hired employees, the
quality of local educational institutions and the interests
of IOCal'business organizations.

A characteristic of business enterprises, as they are
organized today, which must be’understood, is the near ..
autonomy of igcal plant operators;‘ The central office w1ll only
authorlze .corporate 1nvolvement in local programmlng on the
Vrecommendatlon of the local plant manager. The plant manager
ffben‘has the respon51b111ty for allocating local staff time
and taklﬁg_the 1n1t1a§;ge¢ho implement the program.’ Another
important con51deratlon relat1ve to- avaliaole options of—__.
local plant management is the budgetary constraint undér

which he operates and the limited dlscretlonary fundlng

available to him.

bd

The 1dea1 time for submitting proposals wh1ch require
fundlng is, June 1 1f this request is to be.included in the
local managers budget recommegpatlons for. the follow1ng year,

of equal 1mpo;€a;;e is the role of the local teacher
s .
association. Since the majority of the 2.5 million teachers"

8
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in this country are represented by teacher organizations their

active invakvement in the planning of teacher professional
s §
development programs is critical to the success of '‘these

efforts. It has been our experience that these organizations
are interested in establishlng a worklng relat10nsh1p with .

1ndustry and willing to prov1de professlonal adv1ce. Such a
i 4 ‘- !
collaboration resulting from common interest provides immediate

access to an establlshed network for effect1ve communlcatlon

]

with the local teacher‘populatlon. Though the’ negotlatlons and

bargaining interests of these organizations should not and

must not be a concern of industry, the pppfessipnal development

interests'are of mutual concern.. ’

e \ - .
" Edueators must take the 1n1t1at1ve in acqualntlng bus1ness/
v ¢ s f
1ndustry with the needs of teachers.' The advances in

technglogy and the continuing education needs qf an aging

teaching population are adequate incentives for the teacher
« -~

profess10nal organlzatlons to aggresslvely address the problem

of deficiences in professional development programming.

I1f the participation of inéustry is critical to the
[ l .
success of that prcgrammlng, these organlzatlons have a

responslbillty tQ‘cfgarly def1ne the1r perception of'the role

of {Edgstry in that educational process and to seek the

cooperation of industry.

There must be.learning on all sides; no one group has the
T , ¢~
answer and no one group has th§ skill to design valid programs

alone. The time has come for planning in a vacuum to cease;

>
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the time has come to put asida barochial. concerns and to

open the windows to the regl world as it exists today and as’

- &

it will exist tomorrow. While.tours, field trips and access

i ’

LY

L]

‘to community resdurce people are useful and necessary

act1v1t1es, staff demelopment is-. the crltlcal need and the

-
P

key to development of an 1nformed group of occupatlonal

]
-

1
4

teachers. The prlvate sector should play .a direct role in’ .

the design of the program, hostlng some of the conferences,

-

prOV1d1ng lnstructhnal personnel and fac;lltles and,a551st1ng

1n ‘the evaluatlon of the- tralnlng. .
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One of the major developments in the effort to. bring the
J - + . N
' workplace and education into phase.dyring *the current decade

[3

has’'been the formation of community based councils, (primarily

Industry-Education Councils and WorE-Education Councils)y

- mechanisms for joint business/labor/government/education .

7cooperativesinitiatives. For the most part, these councils

B
have focused their efforts on easing the tran51t10n of youth

: from educatlon to work. The changlng marketplace and entry

‘ requ1rements for;work have created formidable problems for ’f_

r - -

'_ education, the primary dellvery system for industry's labor

supply, in preparing youth for a productive role in the world

-

‘ or work.

&
4

The eareer education movement of the seventies dramatized
the need for industry (i.e., business, labor, government,

) 'agriqulture, and the professions) and education to develop an
effective alliance in preﬁ%ring young people for rheir eéenomic

role. Industry-Educatlon Councils, Communlty Adv1sory Counc1ls

—

on Career Education, and Education-Work Councils:have been

-

organized in recent years to assist educational institutions

3

i career education, staff/curriculum development, career
R .

guidance, eccupational information, school-based job placement,
and student work experience. Descriptions of programs and-
projebtsfin these educa%ion/work related areas are highlighted

in such publications as: Industry-Education Councils: A

Handbook Involvement in Public Education (Samuel M. Burt and

s

- Leon M. Léssinger - 1970), Industry/Education Cemmunity Councils,.

Al =
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; ' \ o ‘
. (The National Ingtitute of Edugation - 1977), and The

Boundless ResourCe (Willard Wiftz - 1975). -

™

Vpcatlonal education can benefit sxgnlflcantly from the

" experience galned 1n educatlon/work by the vériety of communlty-

wide councils cited previqusly? An importantlggep in the process

‘is ‘to have vocational educators identify with

<

e career
education concept, i.e., a broa#d educational process in which

students at all levels receive information and gain those

. . | ™ ‘
experientes designed .to prepare: them for a productive role in .

work. Vocational eﬁucation héSfa significant- role to play
. ~ .

-~ - *
in the career edutation effort by providing students witb«\

~

specific vocational skills, for entry into the occypational -
L <3 - P

society. In addition to meeting immediate manpower needs, N

vocational education prepwres students for'lifegime working

careers. Its mission, therefote, has a direct relationship
¢ - ) z .
to career education. This point can be illustrated by the .

National Advisory Council on Vocational Education description

of what it considers to be a’ﬁuhified system of education”:

Occupatlonal preparatlon s;;g}g begin in -
the elementary schogl where the child
should .receive a reglistic picture of
‘work. In junior high school, the student

* - should be exposed to a full range of . -
occupational choices. 1In sehior high. - -
school, the‘'student _should be prepared a“
for the occupation of his choice, not

’ necessarily limited- to a 51ngle job,
but a “famlly" of occupatlons. All

. students, except those preparing for

college, ‘should be tralned for entry . "
*level jobs.

»
L4 *

’ lOtto Pragan, "Bridging the Vocational Gap," AFL-CIO
American Federatlonlst, (July l969) . -
24 .
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councils and their relationship to education and work to date,

From this general backdrop of community based advisory

we can examine the potential opportunities that exist for

T L

voeational educators to enhance thelr professlonal development

and, therefore, their capablllty to help prepare youth for work.

[y ~
,

"Vocat10nal educators are, for the most part,/competent
{

bl

people pursulng their jobs as they see them."2 However{‘there
are eonstreints within the existing sysiem that ;phibit change.
As ;'result, experimentetion ahd ineovation too often Qeve
come from outside the system.  Industry-Education boggcifs and
other community wide advisory mechanisms. offer vocational .
educators the type of linkage to the workplece‘that can lead
to effective programmatic change consistent with emploYes

< ) ud r
expectations.

. , - L

Whatever is suggested relative to pggfessional-staff
deVelopment for vocational educators_is'With ae understanding
of the assets "they bging to the school-to-work conneEtion:

. They have accepted and 'long provide; léadership for

that part of our educe%ionaf§system related to the

3 - . » 3
world of work. - :

- ¥

. They know from personal experienée about the world

out51de the classroom.

. They have made and used studles related to the prepara-

) ‘tion of youth for jobs. 2 .

2Sar A. Levitan, Garth L Mangum, Ray Marshall, Human
Resources and Labor Markets (New York: Harper Row, Publishers,

1973),. p. 146. - .
25 - .
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- They have worked with community groups and agencies to
develop cooperative programs.3

There are four areas that will be considered in discussing

professional development of vocational educators within the

*

_ 7 context of the industry-education cooperation movement and. -
' ’

community wide collaborative councils: -

. An assessment of the major changes in the marketplace
- e -
. as a requirement for occupational planning

. An exatination of economic policies and the problem of
the Hhskilied and underemployed
4
- An analysis of two major community support systems to

£ C

the education/work effort ’ : . &

H

. Suggested Council-Vocational Education initiatives in

professional development

<

The National Marketplace as a Baseline for Occupational Planning

b

Vocational Education is a componént of a "system" in
which programs must be designed and developed based on a

systems approach: (1) needs assessment, (2) goals and objectives,

f?B) plan, - (4) implement, (5) evaluate. A needs ass€ssment
f%equifes an analysis of the marketplace in termg of major
} )

chahggs that will continue to impact on vocational é&ducation
planning. F§r example, in their work with educational institu~.

tions in career education and job placement projects, community

L] - * .

3Harold s. Resnick, "Developing Staff for Career

Education", School Shop, (March 1978), p. 27.
.. “ t
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.based advisory councils have incorporated national market-
. A . \, "
place data into occupational informations. Vod%tional_

educators need to understand the implications of marketplace

5 L ’ ~
changes on the school-to-work transition for youth on a
national scale. ' g

t
L

1. Technological Changes—-The efficiency “of our;ﬁarket

N

economy is measured bf productivity, the relation ef output

s

to one or more of the inputs--labor, capital, and material
resources. "Trends .-over the past 25 years have reflected to
~an annual pnguctivity rate of 3.2 percent for the total

privqﬁe e:conomy."4 Technologiqal advances during this period
have, to a large extent, resulted in a 100 percent increase

in productivity--a doubling of the_output per hour of goods

and service;. Technology is the basis of.increased productivity
and it was in agriculture; for example, éhat technological
changes increa§ed’§roductivity to the point where there has

been a loss of jobs in this sector at a rate of 200,000 thfﬁg
the past two=déqades. O;hg; occupations have un?ergone signi— -

ficant changes due to technological advances. How will

vocational education respond? ‘ N

)

. 2. Occupational Changes from Goods to Servicés—-Shortly
after the turn of the century, only three in every ten workers
in the nation were engaged in servicefindustries, and seven

out of ten were involved in the production of goods. By 1950,

’5 L

. 4Jerome M. Rosow, The Worker and the Job: Coping With
Change (Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1974),
p. l4. i )

? ’ a 27
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there was an approx1mate balance in, employment betweeen.goods
and services. By 1968, the proportlons had shifted so that '

Six out of. ten were employed in the service sector. "By 1980,
with rising oredominaﬁce of servicesﬁ close to seVen in every
ten workers will be in the service industr,j.es,"5 The youth

antefing the "labor force during the next decade will_be

a

confronted with a situation that represents the exact reversal

~

of the proportions between gooda an& service joos in 1900.
Theréipaé’ggen a'shift to servicés; and we are witnessing the
rise‘of tha\goblic sector as a major areawof emoloymént.

. Altogether, the gools-producing ‘industries (agricuiture,

mining, ‘construction, manufacturing) employed 29 milliom'workers“
. . t
in 1968, and the number is expected to rise to'31.6 million

by 1980. Yet £heir‘share in total employment will decline to

#

beTow 32 percent 1n11980 from about 36 %ercent in 1968. Within

the service-producing sector, the most lmportant growth area

b

in employment since the end of World War II has been govern- -
ment (local, state, and federal). Ohe Buk of every sik’

workers £oday is employed by one of 80,000 or more goverpmental
‘entities. all categorieé:of the serviceé-producing industries

s ] . - /
(transportation and utilities, trade, finance, insurance and

real estate, services--professional, personal, business, and
.., : 2

government)‘have incFeased their share in total employment

over the past three decades. What is apparent is that if an

A *

5Dan1e1 Bell, The Coming of the Post-Industrial Society:’
A Venture in Social Forecasting (New York: Basic Books, Inc.,
1973), p. 129.
- ) 28
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character of its labor force-—then this nation can nd Yonger

« ™

¢

s

B
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work people do--are s1gn1f1cant. This nation has become a

&

. been the fastest growing 9ccqpational group in the labor force,

L4

be con51de;ed an industrial soc1ety. ) ! BN

. ~
The changes in the patterns of occupations--the kind of

qhite collar society. ‘Since 1920, the white collar grdgg(has

~and this trend will continﬁe We witnessed a turning point

in, 1956--for the first time, this group exceeded the emplof-
¢ - ?
ment of blue-collar workers. At the end of this decade, the °

'

ratio is expectéd to be about 5:3 in favor of the white-collar
. . , . ! )
- ]

workers. ‘ a _ wo '

Skill requirements are increasing. In 1900, unskilled .

workers outnumbered managers and professionals; there were

more household servants than professional workers; and one

'3

of every three blue-¢ollar labozfrs lacked a skill. "Today,

there are five m&nagers and professionals for every unskilled

worker; there’ are ten professlonals for every houséhold : -
e ¥ -
servant; and craftsmen and semi-skilled workers make up

seyen-eighths of the blue-collar work force.® In view of

these developments, how will vocatiqnal'education respdnd in

preparing youth for work? ST ~ - .

i

6Sar Levitan and. William Jonston, "Changes in Work: B
More Evolution than Reévolution," Manpower (Washington, D. C

U.S. Department .of .Labor, September~1973), p- 5.

+
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' 3. Geographic Changes--Economically, the United States

is a vast common market consisting of disparate areas that

s

are growing at vastly different~f5¥es. "As new markets spring

2 -

B

%

up, the_regioﬁ“(the South) beginé to;attract a broad array

o X

" of industries--from manufacturing to all of its financial,
P . : .

'advértising, wholesaling, printing; and’other_support
o

. servibes."7 The "new market" areas are primarily in the South

A

and Southwest where employment oppo ities are growing at

‘Q

a sighificant rate-as industry-t§kes édvantage of good climate “

and cheap land, and the availability of.skills, mé}erial and-
- ”
space. ) o c »

The mobility of business is demonstrated by one out of

.

six jobs today ?éing located in three states~~Califorﬁia, Texas,
and Florida. These states gene€rate one out of five gross -

natiohaliﬁroduct dollars and, along with the five Rocky

. ’
Mountain States, have doubled their employment since World

War 11! During the next decade it Qill be difficult to dete;;

mine where the.géog;aphic ball will bounce. The ipdustrial
'd t - ..
Northeasﬁ%%ndfmidwest growth rates in employment, population,

and personal income are rapidly slipping--they are areas losing
momentum. The migration of industry from the-high-cost

urbanized North to the low-cost rural South confrongs. southern
a - jfni ©

schools with the necessity of preparing. youth for emﬁloyment

- '

in a very ‘mobile market. It also raises the point of the .

-

7"The,éecond Great War Between tﬁe States,"” Business“
Week (May 17, 1976), p. 92, A ’ .

»
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manpower del)very systeh developing ﬁgograms that provide

youth’w1th skllls that are needed by industry when 1t consxders-

-

a site for_ its oppg-ai-—-nnn ) o

%

4. Educational Changesf—The educational preparatioq of

young people has undergone a major transformation over the

past half century--"the proportion of eﬁployed people w{th a

) completed secondary education has changea fromfa minority to

8

a substantial majority." Consider the following;gata: In

-

1920, approyimately one in six of the relevant age group grad-
‘ K 4
uated from high school. In“1970,the’figure was about four

out of five, The past half century has witnessed a dramatici® -

»

change in the educatlonal level of Amerlcan,workers. Instead

of terminating formal educatlon after elementary school

* -

vpredomlnant number of young pquié now entering the lahor fo:ge

-~

have at least a high school diplome, and about hgif of all —
high echool graduates are continuing with post-secondary i
education, with one out of five obtaining at least a college //
degres. I

The extra investment in 1ncreased educatlon has given
rise to increased expectations whlch have not been met in
practice. As a result, f;?'many workers, education has not
been the route to productive job opportunities. The med}an

number, ef school years completed ;n,the U.S. in }974 was 12.5,
* h .

.

=

8Stanley E. Seashore, "The Futuée of Work: How It May.
Change and What It May Mean," ILR Report *(Ithaca, N.Y.
New York State School of Industrial and Labor Relatlons, 1975)L
- p. 10.




With the educati’?al level increaSing, a number of workers *

Y

- s

o~ feel that their skills are underutilized on the Job* and this
is particularly ev;dent ameng younger workers who have some
college background.

At the same time, educational requirements will continue

- -

to rise steadily even for clérical and blue-collar workers9“9f

Further, the match between é%llege graduates and job openings

. ’“is not encouraging in the short or long term._  Between 1980
‘and l985,,college graduates Wlll exceed demand by about .10

‘percent. By 1985,»less than 20 percent of all jpbs Will require

a four year college degree.‘g

Two out of five Americaq‘youths, i.e., 50 percent oT_those

who finish high school, attend post-secondary institutions, and

s
- A . “as

. B - /
' half of these graduate. However, four out of five still "

must obtaih‘marQStahle skills’in/high school, two year community

collegeﬁs apprenﬁﬁceship‘programs, on-therjob training,

uncomplet%? collége pregrghs, some type of remedial training.
Further, approx1matdly 15 percent of high school youth and 3 |

percent of adults have been enrolled in vocatiOnal educgtion
<

-

programs. "It fOllOWS "tha®y the small number o{ non—college

bound receiv1ng appropriate preparation for work has been a

.y :

major factor in the demand for remedial manpower programs.
-

What adjustments in the school program will be required to
~ 5 <
= & . .

. s
- meet these changes° ) **j

-

.

9IrVing H. Buchen,'"Thé Job Market, 1975 85,? Intellect

(December’1974), p. 183.
h vﬁ . & A

.
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* 5. lncome'Changes-fDuring the past 15 years, income has

. advanced at a-good clip. BeEween 1960-74, the ﬁedian family

kd

A

income rose 35 percent after cost of llglng,ad3ustments.

‘With the standard of 11V1ng steadlly rising in the natlon,

there has been an increase in the demand for products and, .

to a much greater degree, services. The market place has now

taken on the characteristics of an income service demand .

- economy'with a érowth of jobs primarily in the service sector.
Here again the educationalfgystem must respond‘to thls major
employment development;.

2

: 6. Population Changes--Women's liberation, the pill,and

1ncreased female participation 1n\the\labor force came together

‘

in recent years, accounting for a sharp reduction in blrths.
The elementary schools have felt the initial 1mpact of this
development. A declining birth rate will have’a ripple effect~
/ that is‘e;pected to be\felt in the high schools in 1977, -
according to the U. S; Office of Education. The drop-off in
the birth rate will have an effect onncolleges and universities
by the early l980's, but the changes 'in'post-secondary enrbll;
P ments are-speculative;'since only about.§0 percent of-18 to

L\ .
-~ 24 year-olds,are*presently enrolled in school and older

people tend 1nc::§s1ngly‘to enter or return to college.

Decllnlng rollments 1nev1tably reduce .the demand for

J
teachers, despite modest changes,rn student-teacher ratios

fhat\h:lp to offset some of the decrease. Continued swings

of con 1derable magnltude in the size of elementary, _high
. . . < ' :
Cqschool, and college populations are in prospect during the .

s\
. ¥ €~
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—*“remaihder of the century. Therefore,.operatlng at a low

level of births raises the 1ssue of "quallty" rather than

. "quantity" in AMerican educatron.

’

7. Manpower’Changes—-By 1980, ,there will be 100 million ’
people avaiiableqfor work. A eignificant number represent the
oost-war baby crop. Even thotigh the American economy enjoyed,
a long~§eriod of rapid expansion in the 1960's, reinforced by
additional needs for manpower by the armeﬁ forces, the large

-

increase in the number of teenagers and young people raised
the question as to whether or not the economy can sustain ,
_sufficient growth into the 1980's to provide jobs for the
available workers) In addition to the probable lack of jobs,

composition of the labor force bears analysis. . . A

Qmen now constltute almost 40 percent of the total . .

work force.

workers will be female. The impact will be most noticeable

1980, it is expected that one out 6f two

in the services sector where female participation has been
s . Vs ’ )
: traditionally Centéred, Two out of three women who work are

married, and Vome‘ with pre-teenage children are entering‘
the labor forese A2 sigbificant rate. Women have always
.worked for economlc reasons, but now, superimposed on the
economic motlve, is. the formidable psychologicaL factor of
selrnreali;ation.‘ The  impact is changing &orkzgalues as
much as the nature of the family. . o
Blacks‘constitute another major part of the\cHang;ng labor

force. Since World War II, there has been a marked and

v
- . 2 -

- relatlve 1mprovement in the employment, 1ncome and educatlon - -
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*

of blacks relative to whites due to a number of factors:

v s

a widespread public concern to reduce and remove long-estab-

lished discriminatory practices, the more favorable geographic

L

distribution of the black population,ggnd theslack of any
¢ ‘ - _ .
compéting labor source. Yet, the lower education, for

-

example, cbqstituteé d%!advantages that continue to éffect many
: . .

/

blacks. By 1980, one out of seven workers will be black.
Along with women, blac.s constitute a significant element in
. the ‘labor [force. ’ ’ ot

These, then, are the major cﬁaqggs that form a critical
mass‘during the next decade, It éollows that effbfts to develop;
a vocational educa£ion delivery system to improve the transiéion
from school-to-work must take into accoﬁnt each of these factors.

K ’ %%

Economic Policies and Problem of the Unskilled and Unhderemployed

In the previoG§ analysis of the changes in patterns of 4

occupation, it was noted that skill requirements are incrégsing. .

Consider the implications of this trend at a‘point where

.there %s growing concern about students achieving minimal

o . . ) A
competency in the basic skills. A number of students ex%;igg"“\\\sxt

from secondary schools today cannot write coherent sentences

-

‘or handle simple arithgq{ic which poses problems for entry.

into semi-skilled or %kiiled employment.

Optiﬁ§ for unskilled jobs in our economic system is

unrealistic particularly for teenagers in view of conflicting

*

national economic policies.

,.;

4
O




"by non-college graduates."

RN
The nat10na1 effort to undertake a pOllCY of full

RN had

employmen + based on sizable federal government expendltures

that are deslgned to stlmulate the economy and help’ generate’

jobs, poses problems when comblned with an 1nvestmenﬂ}cred1t
Q? “ - - .

to stlmulate industrial expansion and a policy ofna minimum

s

wage. Increases in minimum wages, albng with -the investment

credit to industry stimulating automation,‘has resulted in the
eliminating of many low-payﬁng unskilled jobs.. The opportunity

for unskilled teenagers to enter the economic system has

-

become remote. Simple and repetitive jobs have been replaced

- by jobs‘requiring higher skill levels. "We are developing

a situation where a growing percentage of our society will=not

be dble to find a job within their mental capability. Tbosee

®

who are working will increasingly resent, being taxed to raise

money to support those who are not workln,g."l_0 ’

[ =

Cons1der this problem along w1th the growing underutili-
zation of college graduates. One study based on 1971 data-and
using the median years of schooling for occupations as a stan- -
dard, showed that 58 percent of college graduates were under- _
utilized.r "The Carnegie Commission report "College Graduates' .

1]

and Jobs" estimated that 25 percent of all college graduates

'in the seventies would be employed in jobs previously pefformed~

11

oy

Among the conclusions reached in

the study was the point, that in terms & indeterminate

L, — : L4

10Robert Kahn, "Is It Too Many People or the Wrong K1nd

of Work," Business and Soc1ety Review (Summer 1976), p. 35,

v }

llIvar Berg and Marcia Freedman, "The American Workplace:
Illushions and Realities," Change (November 1977), p. 26.

IR
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_,»fsﬂspeeifib=vqcatronai“pfepafation.

L4

occupatidnal destinations and practical doubts about returns

on investment, more and more emphasis has ‘been placed on’

+ T e

(%]

These serious imbalances taking place in the labor
-» bl

* 1 v M
market present a situation in which there continues to be a

s - — X

steady decline in the availability of unskilled entry level

jobs for teenage youth and the increasing disjunction between

-~

‘educational Opportunity and upper-grade ]Obs leading to °

underemployment, i.e., the chronic underutilization of educa-

tion, skills, and human resources. Both conditions arqc_eginning

to create a series of potentidlly grave economic, soc1al and’

political problems.

Trends in Council Formation at the Local Level

I3

It is important at this point to discuss the statd of

\ - i
the art relative to the scope of community based advisory

councils in the area .0f education. and work. Two distinct

types of organizations are emerging--the Industry-Education

"Council and the Work-Education CounCil--With capabilities to

4

issues that will need to be addressed by vocational educators

assist vocational educators in their professional development.

The functions of each ‘of these organizations pose a number of-

-

£y

Before describing. the major objectives of these community .
.7

wide mechanisms, the role. of vocational education advisory

committees bears examination. It is iecognized that vocational

education advisory committees have SpGlelC functions which

.do not cohflict with the purposes of either the lndustry-

)

Education or Work-Education CounCils.

The American Vocational’
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Association has outlined the areas of .advisory committee
LY - . f ,

«
J ,

involvement in education in its gooklet "The Advisory Committee

-
- 2z

- and Vocatlonal Educatlon" occupational surveys, verification

of course content and support for proposed leglslatlon.
Communlty w1de adv1sory counc1ls°have the capab111ty to assist
vocationaI advisory groups and other adv1sory committees
within a typical school district’or in post-secondary educa-

tion in their initiatives. To date, there haS‘been minimal

llalson between vocational educatlon advisory committees and

councils. One could assﬁme'that‘this condition exists because
[
vocational educators do not fully understand the scope and

objectives of the councils. It follows that Councils and
oo ¢

: o ) . )
vocational education advisory committees need to work closely

in view of short and long term efforts requireo to ease
youth's transition to work. N
" Indystry-Education and Work-Education Councils-consist

of decision-makers from business,, labor, government, education,

and the professions. They are tdp echelon representatives who

‘have the antborlty to allocate resources--personnel, equlpment,

»
-

fac111t1es--1n support of an educatlon/work prOJeCt Vocational
educatlon adv1sory commlttees, for the most part, are not
composed of senior level manager1al/profess1onal types and

thus not ‘able to channel an organlzatlon s resources for a

. project as read;ly as a Counc1l§\ Therefore, an adv1sory .

comnittee's llnkage to a counc1l\organlzatlon offers ‘the

potentlal of assistance in fac111§ating the accompllshment of

K PR

a commlttee s objective. Since commltteés and counc11s are

+

7 'y

F
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into the

-

assisting educatiofi in preparing youth for entr
g ry

workplace, the need for an on-going cooperative working

relationship is essential. - - - L, \

L3

B Industry-Education and Work-Education Councils mean

o ~ .
.and Education Council. They have come into being during the

&

different things to different people. While both types of
community wide advisory groups undertake divegsified proéram;,‘~

there are, however, clearly defined missions for each category

of- councils. ) .

.-

Industry-Education Councils operate under a variety o

names such as Community Advisory Council on Career Educatibpn,

Business-Industry-Communi€y-Education-Partnership, and Busiyess -

past decade, not primarily through the initiative of educators)
and have focused on the total school program, rathér tﬁan’any
particular discipline. "Although in their earliest days, some

-

of these organizations were formed to improve educational

programs in speciffc.fields, most are now embracing tyé ‘careef
edpcation' co,ncept:."'12 In Wo}king with schools in impleméhti g
career education: Industry-Education Councils are helping

to stimulate change ‘in the curriculum and pQFticipating én
staff developmené programs designed to provide educators with
needed skills and instructional materials. - r |

Prepagation for work, using the school based model -in

career education with its career awareness/exbloratioﬁ/

i + 1

~ *

€

. ’ J
12P,aul E. Barton, Sue B, Bobrow, John J. Walsh, Industxry/
Education Community Councils (National Institute of Education, .
December 1977), p. 120.

>

-
2

- . 39

-




1

préparation phases, begins at the elementary’school level. -
BusineSsYiabor/gqvernment/education and ,the home/family

structure work as a consortium of effort in helping students
. _ .

in their career choices which include opportunities for se

[y

assessment, understanding the relationship of subje¢t areas
to career fields or clusters, and availability-ofﬁoccupatibnal

infoiﬁation on the current and projected employment oppor-

-

"tunities locally, regionally, and nationally. Once the student

reaches, the senior hiéh school level, he/she would choose

*

prepavhAtion for post-secondary education or a marketable

‘(specific occupational) skill. Students become aware of

N =

and explore occupations yithin the 15 career cluster system
develop€d by the U.S. Office of Education. Vocational

education would have the-major role providing the marketable

7

skills trainind within' the 15 career cluster framework- at
- - . e ]

the senior ﬁigh school under the career education concept--

one which includes youth mobility. in a.national mérketplace{i
Thus,.%Eg'Indust;y—Educatiqn Council and the elementary/
seéondary schools have been pursuing édlong ferm incremental
effort in refocusing education and the broader community
in ways that will help individuéls develop skills (basic
academic, decisi6n=making, job seéking, job gettiqg, jog
holding) and ;ttitudeé as preparatioﬂ for paid.and/or unpaid
wo;k. Vocational e?ucatibn's commitment to providing an
instructional proéram oriented toward the 15 caree; clhgter
systeﬁ to meg; the needs of a segment of the student body

primarily at the secondary school level would be a formidable

40 - :
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undertaking, one which has yet to be realized on a national

scale. Undertaking this course of action poses a major

issue for vocational education when one considers its

current role and the emergence of the Work-Education Counpiléf

-~

-

. Thé Boundless Resource by Willard Wértz éuggested'another
approach in easing youth's transigidn frém séhoél—to-wor&
through the formation of community Wo;k—Education Councils.
This community wide mechanism is being developed'éf a number

v :
of sites throughout the nation under a U.S. Department of
Labor/National Manpower Institute witb a mission in eduéation/
work prienteﬂ to the: improvement of counseling/guidance
activities, development of local occupational information,
a school placement service and follow-up system, and'effective
"education-experience programs", i.e., new methods of alter- ~
'nating educétion and ekperié;ce. \

The ,Education-Work Councils emphasize the proééss=
"collaboration" between institutions and agencies. There are
a number:of significant differences in scope and objectives
of the Education-Work and Industry—Educatibn\Councils._ The

*

latter group channels the key volunteer resources of a

. . i . . .
community into the schools Po—#mprove the total edygational.
. v

 program. There are areéas of interest in addition to career

-

education, e,qg., economic/consumer education, educational

maﬁdgemen ;, that engage a typicaﬁf&ndustry:Educgtioq Council.

Thi:fiiiifion—Work Council's primary focus is on problems of

,Ep sition from school-to-work for 14-21\zgar olds. As
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such, youth employment and local manpbwer needs are priority

on a Council's agenda. ) '

Linkages with vocational education advisory committees,

Cbmprehen§ive bmployment Training Act (CETA)] prime sponsors -
and other manpower agencies areArequirea for Education-Work

Councils. Vocatlonal education worklng cooperatlvely with

these counc1ls and other manpower services. groups are maklng

¥

efforts to meet local employer manpower needs.

The Youth Employment Demonstration Projects Act of 1977

adds another dimension to the school-to-work transition.

-

Each type of community wide council organization has an _

-

opportunity to participate in YEDPA, However, the Education-

Work Council woild be a more appropriate vehicle to implement.

YEDPA leglslatlon in view of its or1entat10n to local youth .
employment and manpower needs;

This dlscu551on of Industry-Educatlon and Educatlon—Wbr
Councils p01nts up two major movements,ln education/work thaL

‘

have important implications for vocatlonal educatlon. The
* i ]

. long term imylementation of the career educativn concept into

the total school program, hav1ng as 1ts central coreg, the

JIM

1nd1v1dual's preparation for work for a national markerlace .
"A\L through' career choice,'would.require vocational education
7\\\\§to provide marketable skills trainrng Yigéiﬂ the 15 career

cluster. system. As pointed out previously, IndustryﬁEducation

Council’s ha?e>oqnsidered career education as’ﬁhe‘Eop priority

in their education/worf efforts. Yet, vocational education




we
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.

Is. confronted with responding to local manpower needs and

coc erating with CETA prime sponsors, for example, which

‘t

. are more agpropriate areas for Education-Work Counc11s.

. ¥ ' v .
. Rec\unciling short andglong term education/work “goals on the -

part of vocational ed s must be addressed at this time,

£3
7
3 . - . B

& % . . N
Suggested Option for gthe Professional Development of Vocational

Educators

. .
h . a IS
= N N " - = - N
. o . \

. A
recognigang the changes in the marketp;ace confronting ‘schools i

*

asSist in the profession developme of professional educators -
p L

S

over the next decade gnd in the context ‘of long and short

.
N

) 2 . * ! . ) = . . .
term nee&s in education/work. The following are ‘argas in

*

" which opportunities are most realistic:

€

in'support:of a variety of‘education/wo k initietives.
T Occupational informétion (local, region ﬁ, state, ané-
. ‘ 'national) rieeds to be readily accessed by vdcational
educators in planningioc?ﬁpetional training prograﬁs.
A vocational education advisory committee working
/’> - closely with a community wide council can help develop ‘ )
occupational ahformation dissemination procedures for - .
voceti *y1 education,‘ Councils have initiated or ) . B 8

] - A
. ™ N

‘ - asiisted in producing area economi¢ profiles and in

+ . . 2 .

' . m-\ .
“«? conducting occupational skills surveys whiceh benefit
- . . » B

/- 7 vocational educatiorf. T ‘ .
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Curriculum Construction~-Technical assistance is

" avallable to vocatlonal education adv1sory commlttees’ T e

g and the schools through counc1ls in 1dent1fy1ng-needs -of-
. . :

1ndustry that require vocational‘education' rograms.
q ‘Prog

Ca,

This is’ particularly ihportant- in implementing the cluster

L X .concept in occupational. training. “Rather than prepare

youth for a;narrow specialty and risk technological .

-~ - LI
.- ' . . o
obsolescence or economic displacement, students are
; : : .
r ¢

trained in a broad area that includes a number of specific

. ) jobs. . Volunteer industiy consultants organized within :
- »
the U.S. Office of Education's cluster system and

currently used in career or1ented classroom, job place—

o £

) . ment, and careercffploration activities, can serve as a Yy

» - 4 L

g majoxr~Fesource for vocational eﬁzaators in helping to

develQp relevant curricula for a variety of ,school courses.

_ . . B - ] .

. 3. 'Instruction?-Community'wide councils working closely

\ 1

‘;@?*” '/w1th vocatlonal{educatlon advfsory committees can ass1st .

in upgrading professlonal staff by prov1d1ng research and

;iﬁ%rk-egperlence opportunities for vocatlonal educators.

’

N Industry-Educatlon €ouncils, w1th\the1r-experienee in

> g staf@ development in career education .and vaFi:ous

N .L

X "d1scip11nesf are appropriate vehicles for 1nd1V1dual on-

site tralnang for vocatlonal educators along with work- :

. - -

i . - shops and semlnars for vocational éducatlon personneL

. £ Business representatlves on a Counc1l can utlllze )

- r 7

) - the1r organlzatlon s personnel in updating vocatlonal

.

- —

\
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e&ubatprs on new equipmenéa;nd techniques for possible

L 4 AN

s

s application to occupational training programs.

: Vocational educators need to understand the infusion

Of career education into the total school program and théir

T role in working with other school. staff who are involved - L
0 . e - A > .
d . . ‘e . s, ¥ . .
B ~ in implementing the career educaﬁ}on concept. In- .
. ' . . .

service training in career education for vocational educa-

. 7 . tors is recommended emphasiZing self-assessment; curri=-

culum planning, i.e., career education e%sménts and infusion

. , techniques; the career cluster system; career decision- '

makiné; emplbyability skills; and thé team approach

¢ ' in education. and work. A vocationalleducation advisory

-7
AN

committee cotild develop this type of program in coopera-

- s )

+ tiop with anrindustry-Education Council. In addition, the

Council has experience in conducting commpnity resource

workshops, a staff dé@elopment program developed by

.

Industry-Education

members of the thional Association £

Cooperation (NAIEC). Vocational/educators .can use,thé , ¥

workshop as. a tool in broducing aﬁ inventory of employérs.

L2

"As they visit employers to gather the information for |

*

. ) . v
: their community resources workshop, they will learn a .

7

great deal about their cdmmunity's’employeré and their
: w13

willingness to assist the schools.

-

. 4'3Placement Services: A Training Manual, (Ann Arbor: il .
s Prakken Publications, Inc., 1977), p. 37. ‘ '

N LY

* N - . .
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4. Job Placement--Industry=Education and Work-Education
- : yqust : ,

.
-

x'couhclls have been invqlved in a variety of job place-

1' . ment efforts %PCh as student development w1th an emphasls-J
- . |}

on job seeklng/gettlng/holdlng skllls, job development,

and follow-upu Serv1ces have included 1dent1f1catlon

-
. .

. of educationally related cooperativefeducation and work-

stgdvljobs'as well as career‘exploration and preparedness
opportunities- in the community,gincluding referrel to '
. " S R /

‘'vocational prpgrams. Vocational educators can utilize

, '\.’_ H 5 - - ) . -
il R . . . . ] 7 '3 .
district wide job placement services established in many
. - s o .
instances -as an integral pant of a comprehensivé career
* ——-—-\

) ‘ educatlon system 1n’develop1ng on-the-job opportunltles in

cooperative occupatlonal educatlon %rograms. *

Coéh;nlty wide adv1sory counc1ls have made significant
contrlbutlons in these areas of education and work. Voca-
tiqnal.eddcators and the1r adv1sory committees have oppor-

- . Pl *

tunities to contrlbute to and beneflt from a close relatlon—

T

3
L

N -

. ship with the Counc1lsm1n,the school— o-work-connectiong <.

In preparlng students for work in the decade ahead, K

Ny

vocational educators and vocational educatlon adV1sory commlttees

.
-

will be confronted w1th the major changes: 1n @he marketplace

d1scussed earlier in this paper. Together, these changes

. . L N f

. “when v1ewed in terms ‘of a critical mass,‘?all requlre an in-

" crease in, the effectlveness and efficiency of ﬁhe vocational

educatlon dellvery system's use of its resources in preparing

Y * -

youth for work.: Vocatlonal edqcatlon s linkage "’ to’ 1ndustry‘s

- v 46 . ‘ .
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' decisjion-makers through community wide advisory councils

that are gmplementing education/work programs is essential .

>

to the success of 1It% mission.

The growing complexity of the workplace will require

A
vocational educatlon to prowmde a more comprehen51ve program

of 1nstruct10n, prov1s10n for quallxy assurance of its

instructional processr and results; means for development and

testing of new programs when they'ere needed; and provision

for loceting, cataloging,'and harnessing the materi%l and

- r =

human resources of the community 1ﬁ5support of every student's o

. i . P . & - . - .
learnlng needs.” 14 The community w1de council has the capa- B,

~ A Y

bilities to nslp vocational education meet these demands. .

Members, of vocational education advisory committees

- . -
. . -

and Industry-Education and Work-Education Councils are social

e N ~

-~

mechanics, "They get their -hands dirty in building and

=

developing programs that help society. They bring‘their ‘.

-~

expertise, their lnSlght, the1r exper1ence, their knowledge,

thelr commltment and thelr vpcatlonql programs. l?‘ Together,)

. they hela shape our human resources in Amerlca s workplace.‘

14Samue-l M. 'Burt and Leon Lessinger, Volunteer Industry
Involvement in Public Education (Lexington, Mass.. D.C. Heath &
Company, 1970), p. xxi. . S '

»

ngigiel H. Kruger, "Advisory CommltteeS‘* Pantners in . .
Vocati Educatlon,"(Mlghlgan State Un1vers1ty, 1976), p. 7.

b
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This presentation is organized into two sections. In

Section I, I wrll'giqe seme.background, a presentatidn of my
unéerstandrng“of power. 1In the second section I will give
actions based upon this understanding that I trust wili

: helpzyou bring education),labor, business,.industry and .

gpvernment together for the benefit of studenfs.' I believe

7

that you too must have a ‘theoretical framework on which you

< hang:your actions and so I will begin with'that section.

The ypunger generations today start counting from ten

A . LIy PPN
-and®e n&wz.th oné”? "blast-off " When you are beglnm.ng to

4

work w1th the power structure 1n your area, you will need to

count to ten as was‘done in pre space age...beginning w1th

" one and ‘ending with ten.. The’ purpose of all of this is, of

‘course, tq‘help you hold your patience. As I say this; if

certa1n people were ‘here from Connectlcut today, they would
be 6oubled up with laughter og the floor JThey know that my
patlence starts and ends n_gore I can get any number out of

my mouth. But this is perhaps one of the most crucial points
/

you must understand and accept in worklng w1th the power

1

structure. people are different. and 51nce you are a human

\\belng you too are dlfferent and must handle situations your
- .

. own un1que way. Whatever happens, do no

« to enter into is fraught with frustrat ons, but’ ladened w1th

benefzts for.students.

r
s .

-

-

'Frustrations are extremely difficult to live with unﬁ?sst,‘
* * v - = '
1

of course you know yourgelf. If you know yourself, you wi

. ; ) ) 7
51 ’ ’ : =

‘\, ‘ | 6{:' ’
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One of the first
I

know your. weaknesses and your strengths.
1s to not only know yourself, but also act on” that knowledge

¢

things you need to do ‘theh in working with the power structure

and find people‘who can provide balance‘ to your actions.
want to stress balance here and also explain what I mean by
I have people who ate often ny“partners in "crime"
Note I dig not say calning
These  people see other sides that

- the word
. 4
just balance
Now balance to me is ipiportant as.I

‘
and, as 'such, they are my balance.
influence, .
I do not see in a situation and, as a result, balance my
take it from nature where the law of the balance of nature is
This is a'dynamic balanée.

i
!

1

A

actions with theirs,

Certalnly things, even violent. thlngs, happen in nature as

%

continually in operatlon,
all of nature's, 1nhab1tants move along Darw1n s evolutlonary
Sa1d another way, change is going to happen and you

H

€

[

/

.
pathway.

#

can edbher glwe diréction to change or haVe it hap n to you.
I ,prefer the former as: I believe we must be continua ly des-

Power

Life was extremely

cribing a good llfe and what that good 11fe can hold for all

the power

Ay

Looking at nature leads us to hther considerations which

people; especaally students.

are important when we work with the power structure.
In both cases,

L)

“o
structures -change just as nature changep
51mpl§&when one cell constituted all ‘of llfe, llfe remalned
But, do not forgetrthat history has

\

relatlvely s1mp1e in the gulld era.
structure waslrelatvely stable and .quite simplistic in terms
T r

of working within it.
sown us that even :in the éra ®f kings there was often a
52

b




&

I3

caunterpower move to overthrow the throne. The law of“phyéics‘

,applies to society too: for every force in one direction,

. . . )
in this case power, there is. an equal force in the opposite

N . )
\ direction. Power is energy and it determines the direction
the body, society, will take. As you form collaboratives

, between education, business, labor, industry, and government,

) % . »
remember this law. T ‘

Simplicityris no longer our way of life. Just as'our

~

~ . _—

understanding of nature has changed and has grown more complex,

. - R~ - - d = »

so has our society. Therefore, the power structure'haé_also
changed. The power structure tqday is‘'less stable, *less well "

" defined, less obvious, than in past years: Look at inter-
' .

national felationshibs-and how the balancé of power is shifting.

I anoéﬁer case, think of ,the life and death power, the ulti--
» . ;
mate, power comparable to that held by kings and conquerors

- of past centuries, that oil has on marine and bixd life

today. These agnd many other cases of shifting power cause me

, 4

- to fogymulate an unwritten law: As livfng organizations,

1nc1ud1ng organlzatlons of people in 5001et1es and natlons,

grow larger and more complex, they must also become more

intimately related, interrelated with each other if they are -

. 4 =

to sugvive., This law can be viewed Ei&ger on a macro or
: <

micro basis. ' On a macro basis, look at international relation-
_ships again and how a third world war could start in some country

-

almost unknown %o the western world. On a micro basis, I

. 3 b . .
see this law as the reason you are here: education, bu51¥ess
¢ . 'Y

- . x




- labor, government and other segments of society have each

* rd
gone their own way. As a result, problems are increasing.

[} -

This cannot continue if the society is to surwive. It is

v

interesting to note that past wars united us as the Republic
of China is npow. being united behind its Ten National Projects.

However, our last war divided us and now we must reunite our-

selves in some new way. .

A second basic element to understand in working with the

@

power,structure can best be told by recalling the story of.

.

Ehe grasshopper and the ant. You will recall the ant indus-

triously stored food all fall while the grasshopper played

”

its manyigames and teased the ant for'&orking so hard. But

4

then came winter and the ant 'survived in his warm house

with all of his food while the grasshopper froze to death.

/ ]

Each society can be found.on a-cqntinuum.éstablished by the

ant énd the grasshopper. We mustlibe careful here not to fall

»

into the typical American trap of bejing either/or, but recog-
nize that continuums exist between two opposite poleé. John ~
Gardner perhaps said it best in terms of toddy's world when

he wrote, "How to' Prevent Organizational Dry Rot," a few
¢ ‘

years ago. Briefly, what he.said was that:an organization must

build in ways, qﬁeratibhal wafé, to insure that new ideas are
cohtinually fed iqto‘fhe orgénizatiop. I am told that in
Peter Drucker's latest management film he indicates that one |
of the functiong of an organization‘s\ch{efuexeéutiYe officer
is to determine how many "kooks" the organizatioﬁ must have

24 | ‘ 8:3 )
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+ and can tolerate. Drucker and Gardner are saying'the same

7 * ’
thing but.in different ways. This idea is found in any

college freshman sociology book under the tigle of Institu-

tiopalization. Allow me to return to the ant and the graés-

.

hopper and perhaps oversimplify’institutionalization.
In New England, as elsewhere, there are four seasons.

'No‘tws seasons are the same even thqughythey can be called

4

by the safte name. Let me repeat that statement as it is
- 3
extremely important: No two seasons are the same even though

they can be called by the same name. While the names are

R

'fﬁe same, one union' is not like another; one company is not
like another;rgne school is not like anotber; etc. Within
_eich name that is the same, there are many yarieties ,and as
many variations as you can think of in existence. Let us

{

call spring’' the time when a vacuum or need is felt. People .

are tired of snow and the blossoming of the first flowers
sends new life into bloodstreams; new life appears in many
forms in many places. Summer becomes a time of growth and

-

maturing for the new life; it is a hec¢tic- time because to
grow demands consumption. Fall arrives and the'ant storeg
food to survive the wintgr while the gxésshopper continues

his consumption pathway to obesity. But in fali, growth slows
and'evéﬁ'stops as the;fruits\of the labors of spring and. ‘
summer are harvested. in too ﬁany cases these fruits ;re”'
~énjoyeéAto the point of obesity; ‘But wint 39 is ahead ahd

unless revitalization plans are made, the

- -
[ " -
= = -
., . i
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may be on hand; some things die and -some things survive' -’

winter and from those who, die, life still goes on in some

form through offsprings, recycled deposits, etc. The picé%re

I.gm'trying to paint here is cyclical in nature. Let me
return to my statement that I asked you to .remember: no &

two ;easons argythe séme eveﬁ though they ma§ be called by the.
same naﬁé. ﬁe.have ﬁust finished wintér.f We know winter will
return next year but we do not know how cold it will be. In
New England we can predict ‘that it will be cold. We canriot
make exact predictions, but there a£;\§§éat similarities in

.' %
the cycle of seasons. Nature exists in cycles too. If

history is seen as the recalling ¢of the existence of ﬁan
throﬁg; life cycles, then some feelings, some predictions of
the fﬁture are possible. ’If wé_are to predict theSg things
though, we must gee man's historx in different térms than
mostﬂpeople do now. Let me Ery to coﬁpress what I am saying

by stating that there are three or four periods in a }ifé
cycle, even in an inaividual's life which bégiﬁs with birt ‘

-

"and ends with death; the same holds for society and organiza-
“_Fion an? a péisoq attempting to wor£ with the power ;tructufé
must unégrsténd that segmenté of our American society are old

) and‘dgipg while others are just being born. Tﬁé;e is a con- °
tinual point of frictién betwgen t@e 0Jd and the new; thefbirth
"and the death. The power structure and its interest in
changing thinés, or keeping things status quo as is.often the

. .
case, will be different in each case. Remember after World

War II the statement that nothing waé;impossible, the .
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iméoséible-just\took a little longer?. How often do you

.hear that now in the United States? ‘\
* Perhaps one of our history professors best stated this

- e

whole thing: The people in England still thigk of theméeivés

as rulers' of the British Empire when in fact they are a .

-~

small, relatively weak, couatry on a 3mall section of a small,
isolated'pieqe of g laégér continen%. The Bri;ish Empire does.

not exist aﬁymore and even parts of it may,sepérate one from

the other such_as in Canada's case. Think back 'in youxr own y
;ifetihe and count the empires that onte existed, but are

now dead. Think of the Roman Empiré; think of empires é}ose
to_ﬁome in the United States %ike those %ost in the depressioﬁ;
come closer still and think of some o% the empires close

to your home or your place of work--the superintendent; presi-
dent, manager, etc., that was recently fired. Empires come

and go, but in a rapidly changing world, brought on by advanced

technology, empires or organizations live through their four

” -

‘- seasons at a much faster pace than they ever did in the past. )

The result of this is that%we'find difficult§ in keeping\up:'
We tend to th&nk in the past and not in the fufhre.’aguch

a mind-set i%sures a faster death.for an organization and
as a res&lt, even faster change in power strﬁzzhre. e let
"future shqgk“'control us rather than us con;rolling/dﬁflr

AN
- Res

future. McClelland, in the opening pages of his bOOk?;‘

Achievement Motivation, talks of standing in what oncé’was‘a

world capital and, after observing the people and their society,

7 "

*
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. ~ ‘
stating that the people‘worked as hard as ever, but the

world capital was no more. McClelland goes further to

examlne countries and varlous ld_locatlons ‘and notes that

. .

geography cannot help explain why some countries work ha?d ..
- : . -

- | and make it while others, their neighbors, work equally hard

but just do not have ‘much success. Mix what I am saying with

such titles as The Leaderless Vacuum, A Nation of Sheep and "
7 ;

s

others. In many ways, we in American society are asleep,

- perhaps even in our winter and this affects power. We are like

e

the young juvenile who had developed sexually, but does not

have the maturity to handle thé new'feeiings, instruments

3

for sexual situations. Our power lives in the past'and as a- Z

3
result, is ,truly not power.

s

-

N - X
. 3
- There is one final part in this’ first section on working
- v .
with the power structure. Again I go to nature. Man is an
A 4

animal. "Animals naturally use power. Cows iine up to come
into the barn in a specific way. Add a, new cow and there is -

friction, even fights before the right placement is found.,

-

The pecking order cliche is no accident; ever*watch dogs
L' 4

play? Ever watch a husband and wife team at ‘a social gatherlng’

What about the Naked A e, body language9 If you think of 1t,

3

both you and I can go on and on namlng such titles and situa- C

tions .where power is-present and observable. L ’

s - ToaE e €

I

- . For the purpose of our discussion today, let ne indicate
that there are at least two k1nds of power that you wxll need

to be concerned with: p051t10n power and individual power.

LS . )

. —_

Y
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But as each living thing, each season, is different, even

’ though }h;§‘hre called by:the s;ﬁe‘namé, so is each kind of

08
power. f%Think of the last-four or ffye presi®ents of our

country. There should be no question that they had power.

. ¥
Some héd both personal andnppsltlon power. - But each was a

Enough of theory, now for ectlon%, £

[ -

In this second section of the paper, ﬁ?wlll draw upon

S , .- LA H
my'own experiences and  those of others that'I have known or
read abou! they worked with,the power structure intheir

- 4

- \d - -
areas. Surprising as it may seem, the first;ttionnstepvin‘

a program is ‘thinking. It is a lonély.step, but one yau

must go through if you are to meet w1th any success in forming

L4

.
:! collaboratlve with the help of the Rower structure. During

L hd *

/thls process of thlnklng, I encourage you to write; wrlte memos .

——
)

to yourself,. short papers, whatever, but get your thoughts on>

paper because-ryou will lose them if you do not do this. ,Bs

L L]

'§ou exam?ne your thoughts, determine what you believe in and

Y

meetlng will be orfe of the most helpfuf’thlngs that you can do.

-

why you,believe ih it: Today I hope you and your team members

are thinkind ®f working w¥h and through the poyer structure

and developihg a collabora}ive effort between education, ™

business, labor, iq@ustry, government, etc. I hope you and
~ N s L) ’ °

B - r
forﬁfa cqollaborative group in your own partlcular sit atlon.

¥ L4

Certalnly sharlng your thoughts with other people at thlS

- - V
x

r, 1[_"‘ 59 \/ . N - - * .

yeur teammates are talking about pothing else e'xce%w do you
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Perhaps'the,most important thingatO'conclude from your thinking
is why you want to bring\these ofte& deViSiVe groups together.ﬁ

7From a personal bias, if you conclude that you believe in

»

this action because. your job depends on this mutuality, or,

somepne passed a law saying this. was to happen,,then/piease

ignore what I am.saying. I'f you have no higher convictions

» - - -

than your job or. laws,  then you will not succeed with "the

- oo e
power str cture; rather, you will oe brought into line by

e

i L4
- ]

.] power pe ple. Do not forget that'laws can be passgd for a

1
whole variety of reasons,” including bad onés. Know what you

want and why you want it. You can control what happens to you

& - 2 ‘ .
if you have a firm base of knowin at yéu o ]

- an open mind to improvements in your thinking Said another

way, rigidity will insure your failure,- just as much as‘lacx
) . .

of conviction will, -

"

The second step is to begin %g discuss your conVictions

*m»«Withepeersmand—peep%e—yeu—tfust———Tfﬂst—ts—the—keycword here

You w1ll have holes in your thinking and yoy need to plug as

Al

many of those holes. as’ possible before ventufing outside your

.

'trusted group. When you do feel Secure with your beliefs,
v -

venture out into strange places.' Writega short paper and ask

”~
different people to‘&riticf??/it and your thoughts. If you'

PRy

are careful, 'you-can also test the thin&ing of the groups

T

y‘uﬂwfsh to bring together by sendingﬁéhe paperqtoyvarious

perceiVed power brokers. I would strongly recommend that»ajter
sending the paper that you meet w1th them,L preferably over food

l
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., I B - s A
' - o . . N
i} in a rieutral'place,' to &r their 'thougﬁts on the'subject. \/\
By now-you will have learned to count'to'ten becausé people *
k' will take your rnvitatibn as a means of righting aii.ﬁf the ﬁ\\\\'-

o Qwrongs of educatlon in general or of their own educatlonal'
' qXperlenges in particular. Your functlon is to listen to

thelr thoughts on collaboratlon, not the1r cr1t1c1sms of a -

s educat10n. I suggest(here that you be assertive, buﬁ not

- -
5 -

defensive. You will need these contacts and‘ friendg later

&
s

on. Often a first'time attacker will become & friend after

.
-

- "”“”“d—"—~he~or“she has exhausted hislor her agenda and iﬁ;ll finds you——"

»
- i
» .

coming back for more discussions. After all, your continued‘

- S

reappearance w1th some attackers gives that person‘/jsense
a

-

of power, if in no other area, %4t least in the personality %

power ‘area. - - , T '

L . . R »

- o During this process\of thlnklng with strangers, you are
really selling yourself and your coneepts. You must be a
. ' salesmanrtq_ugrk_ulrhwpowerrpeoplerasvtherermustrbe_a.beﬁeﬁlt_ﬁr__,

- for them too.- This time consumlng step of’meet;ng new people
- ‘ ) . . ) ) .,s‘:,"
. on an ingdividual basis af® selling will have an'impact on your !

L}

thlnﬁing, it 1s .an extremely cruc1al step. If you demonstrate
that other people do count, then later when you call a Iarge

meetangL people will tend to,attend because your ideas become . N

¢

p their~ideas;-.In~a reverse way) I am say;nd do not caIl/a':

< .-
.

-'\
‘hass meeting first and then expect things'to‘follow natura}iy.

) You must iay the groundwoxk before successful meetmngs .can
.. : . .

*be held iIn fact, you must‘not only:lay the groundwork, but, °

‘-you must insure tHat the outcame is favorable for collaborative .




.the

the

a

‘e - o \

efforts. After all collabpration has alreadyybegun in the

@ . . . T

~micro skttings here, lunches,.etc., because both you and

others have shared ideas. Perhaps &ou have influenced

-

each other. — - . h .

In collaborative efforts, I suggest you consiﬁer doing. o

Yy

following things: ' ) . ;

1. Meet on their turf! ‘Turfdom is extremely important

"' - 1

in the.animal-wofld a€d that incluaesnthe hnman wotld, -

The more, secure the stranger is, the more likely 1t is

-

~ -
s

chat~hemor“she“w1lt~irsteg toTyou.” Neutral ground and
food are‘also acceptable first meeEing items. =~
2. lBe sensitive to other people. arn to read bodyA~ <

language.' Learn what 1t 1s\11ke to be in the other person s>

" 'situation. - Make sure that when you meet ‘the stranger,

~ i

'your thoughts and 1nkquatlon are, organlzed and accurate.
3. Keep your eyebails on the celllng. Th1s means that .

:you must learn to‘become a th1rd person -and observe yeur- '_ .-

-
’

se¢lf and others as you operate in a social sakuatlon. A
‘\ .. oo

Note power and soc1al moves. Learn to’ conceptual}ze-the

.
. ‘ b ’

whoie scene: Scene I, thé immediate situation; Scene 1II,.

-

““the immediate mlxed with the past tp predlct the futu

N
's1tuatlon for 1nd1v1duals and organlzatlons, Scene IIT

+
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. - ". “ .
L 4. Realize that resistance to change, or the out of

date thinking that I mentioned earlier is like the .

. -

China Wall. But, every wall has cracks and what you need
to_do -is fi'Rd but one crack and quickly step throdgh it
. 4 . .

to move organizations into collaborative agreements.

3 — ”

In other words, a person inside making comments is’worth

N
'

t,wo"gﬁ’imout_side shouting the same words.  * B
% . : . . N

5. Develop and listen -for networks of people. A.business
. Pl |

\ [

»

dr.union member may be also a town.politician of‘tpe head

4 N 4

:‘ )

|

of some clqﬁ; church group, etc. His dthif*than-work

LT

- -group may wield otfer influence. gg%gvtoo, the manager
¢ - . *u./\

of one company will have a circle of riepds who are |,

bd i

managers of other companies.. Friends and associates ' -

3

You will need‘péople with cfedibility to éuppdrt your
ideas which,'over-time, can become their ideas if you '
5s§3; them properly. Make sure these people with credi-

0

' ' LA
* bility gain credit for the ideas as they gain members .

. 7.  £0r.the collaborative effort. L

’ ) . '
- Concurrent with the.above you should:

<

* ) . L .. . . ) ' . s
1. Recognize the nature of your area: a corridor between
" - 1 -

s

. N\ ' . . . - '_'? ‘.0 [ . .
' two cities, a riral ot uUrban,area,-.an afrea in,transition,
f “ N . ,-

etc, Historquas much to say about trahsporation and
R Y . ¢ ' '
other demographic and ecological factors<and theif_‘

- e N

k] 3

!
Iy

izf:gts‘upon-peop;e. +All of ‘these ifeﬁs have ‘an impact -
v ¢ . . [;

o the‘pS%er'structq;é and its mode of thinking,

. ‘ - H L
. &~ = f -

&

‘ 4 ——

LY
\“h

) : ",.‘ - 6372 ) ¢

- ’ , . . '
are more likely to listen to other friends -and associates.. -
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. . _ 1
v . 2. ‘Waroh the politics of;the area an§ avoid being identi-
| - fied with any one side. However, recognize the power

- inherenr\in politics.. If you can get both sides;

% - 'speekiné for you, you yill have a good‘power base.

R . 3.. Retermine who are th’e) visual power‘iarokers. Know

that real power may be hidden so develop a sensitivity—"

to ‘cues given by the visual power brokers.; Ask careful

r
*

3 ' ..questions about who decides what. Power likes more
i ) power or benefits. Therefore, as youlsell collaooretion,!~
"  weave in bhneriés to decision -makers. -
4. Do not .plan to alweys‘start at the top of the power
.block because what is seen as one block ogg io.reality

be many spall blocks cohtrolled by a hidden importaﬁt ‘

§\. .- 'someone. ' Start where you can.and sell! Often a lower

.
.
-

- power flgure can help make thlngs happen w1thout gettlng

\
. the top power broker 1nvolved ;

-

' ) 5. Communlcate' Keep your fr&ends and enemies Posted

.

on &hat you are;d01ng. Write letters to keep people

'informied, explaining the what and whj'%f your actions
. : - vE
< for collaboratlon" erte newspaper columns op the
R top1c, espec1ally in the free newspapers. I suggest

*

this because many people whOvare homebound‘read free
newspapers from cover to cover. Tﬁese homebound a

peoplé’often have 1nfluence of power brokers. Get on

radio and teleV1slon? but watch the exposure so that the ’

. W M e & b

-t Collaboratlve effort does not become your idea or YOU

F e A
.~ A .
¢ ° _ b Y .
, .




/ ) ‘l , A%1 . ’
. ; : Stress the ‘collaborative sucCesses of any-.groups,
5 ; . -
especially those in your area. There is ndthing

¢ "that breeds success like publicized success. Publicije

s

- ] F)' the first successes of any group you\get together.
,' ‘6. Do not ignore labor. Too many educators make the

mistake of calling on business and industry and ignoring

! , . -

¢ .
. 7 labor because the former have been easily’identified as
. 2 . R h

powerfuls people. Unlon leaders are also powerful people

as are rank and file members.‘ Let me remind you of the
. 'f;,_ajtory of the coal strike“with all of its happenings to
x ! .

7bring this point out. Union people4ire"o§;en more con-

> -

N - cerned about education for the general public than some

¥

conservative businessmen. Us& care here because with
the right people you can get in the yXong situation: an

- . R . p ‘:. »
anti-union or anti:business,managemen splits+s If you:

find yourself caught in a difficult Eituatioh, remind ¢

the parties involved that yoﬁ‘are‘fmﬂriﬂ:%:

’ 4 . table, but arg iHvolving them for thé dgeod of thé students.

S, - R - R
7. Learn to count to ten. You will have bad experiences

" ~and perlods of time where, you W1ll thlnk all is lost.

a &

Keep the courage of your-conv1ct10ns' Just keep golng._

Qne thing power structures, dhnnot stand is a force that =~ «

-

‘ will not give up. Remember the ant1~V1etnam War movement

-

and Pre51dent Johnson. .
\ e ' ko
I have attempted to sensitize you to the changing nature of

&
power and also give you some 1nd1cators that mlqht be used

3

P i ) Q)gf \

'M‘,




to ascertain the power structure in your area. “From my
\ .
. L experlence, I have- suggested a number of things you can dq

S - \ -
" . .

X «~ to'work with power structures in developing . a cpllaboratlve .

[}

. effort between buslness, education, 1labor, 1ndustry, and

government, Flnally, I have suggested thlngs you must do to

o

and with yourself if you wish to be successful in your -

attempt to involve outside groups in, education. *

. L4

I have to admit though that my own personal mode of

behavior is that if all else fails, use your whip and start L

counting up from eleven. We must mgg%ﬁiorward' )

B

4
’
v

LI . : . .-

. . . ) :15 0 . ot d
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L © USING" ADVISQRY COMMITT?ES EFFEC‘TIVELY:”%?_:T‘ .

‘ OR

FIFTY WAYE TO GET MOR}B OUT OF YOUR ADVISORY COMMITT%E*
1 ' P : L} i
% - A—*‘ *

¢ .

"I'm delléhted to be able” to share in this 1mportant

; conference wmth you tpday. Wé&ve been hearlng from persons
in hfgh places lateiy that education, to be effectlve, must
reflect the needs and the involvement of many segments of

our society. In his State of the Unlon Message, President -

* Carter indicated that a new Department “of Education _would be-

" created during his first term in office--in the hope that

”

- - education would be more responsive to the fieeds of our

'

country. - _ -
- _Only last week Commissioner of Education, Ernest L. Boyer \\\y

called together all of the Office of Education supervisors and

»

spoke” of his hopes for education in America. "Education @Ust

—~ . be viewed not simply as a pre-work ritual, but as a'.process )
- - . . /

‘to be pursued from the bqunning,of’life to its end,” he s
- " r

He emphasizéd. . the need for lifelong.learning for’all

» T [ -
citizens and continuing education for-teachers. "Schools

) ,should. bé}linked mdre closely to.the home. During the early

-t -, s - R . | B
years, children's attitudes are shaped and values are formed.

- ; . - - '

= »

» *By-.DE. Albert-J,; Riendeau, Chief, Postsecondary and Adult o .
Occupational’ Programs Branch, DVTE, U.S. Office of Educatlon,
~at the Buslness—Industry-Lépor Conference,. The Natlonal Center
for Vocatlonal Educatlon, April- 3-5, é??i;

\

.- J_‘
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Parents--the first teachers--must bebome partners with public
/ L

school teachers in early childhood eauqatlon

o — .

"Schools and colleges should relate to business and

v

industry‘ as well. Clearly, we must add education to our
. L} 0 % AY = —

: work." . RN
,“ . } \ M &

. It is clear that Commissioner Boyer considers education

ey

too awesome a task to entrust solely to educators. Without
‘linkages with the places of employment in the world of .work,

education may too quickly get out of step.

L
)

¢

~ THE OBJECTIVES OF THE COﬁFERENCE‘
* T~ : .
’ In her letter dated February 10 in which she elaborated
- - - - 1 -

on this conference; Catharine Warmbrod stated that the -
purpose of the conference was "to develop programs and vehicles
to dpdate and upgrade the technical.and instructional competencies

' : T4 t e d " »
of,vocathpal_lnstructors and administrators.

'~

- What I heard'yesterday afternoon certainly appeared to
be aimed at doing. just that. Practically every_state report
stressed the use ofﬁadvisbry.committees. The reported increase
l in the Georgia State Adv1sory Council from 24 to 34 members
‘last year was 1ndicat1ve of the gnow1ng status of State -
Advisory Councils throughout the land. , Our former Hiram Walker
whlskey salesman from Illinois reported increased 1nterest
in the schools‘by business and industry. Then there was Michigan's
’"Stay-on-the-Job" andp"Bxplore Yourself"” ?rograhs which were

“ _ designed by business, industry, labor, and education to give




the student a sense of belongiﬁb.' New York's e#changeé of
personnel by bu51ness, 1ndustry and educatlon ‘as .described
oy Bob Ullery—-ln»hls excellent report on "Club 20 20," gave
us some insights on how far some States have gene with their //)
exchange programs. The exéellent filﬁ‘and repoft by team

leader Russell Walker of Texas was another example of what

‘could be accompllshed by a cooperatlve effort by business,

-

industry, education and labor.

‘It is a paradox of these technological "times that

Y

unémploymenf éﬁd underemployment can exist side by side with .
crit;cql\égpof shortages. Proauctivity,,;ssentidl to growth,
is sbmegimes'achieved at the éxpense-of the individual whose
skills become obsolete. The worker wﬁs does not keep pace
througﬁ §S§§Ejp§ and ‘education soon falls by the productive
wayside. Our" schools and colleges need héip in reading signs

of the future. Tomorrow's job demands must be anticipated.”

now, if workef; are to be prepared so as to escape the unemployment

- T Trmrn T % -

roles of - the future.

EXPANDING ROLE FOR VOCATIONAL EDUCATION

-

Vocatlonal educatlon has a leadlng role to play, and a ‘
major contrlbutlon “to make. All of us in all fields who make

up the total communlty must strive to cope with the social
and economic forces which are bringing‘proﬁpund changes in the

.

patterns of our lives. Vocational leade}ship must’inyolve

¢

itself more deeply in external affairs, and must open the door

wider for greater involvement of others ih the vocational

‘

ediication community. ' < ' ‘ :
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v

+ This wider involvement is the thrust of the new_vocational
education legislation. This is the message which is found upon

close readlng of nearly every. sectaon of Publlc Law ?4 482.:

1

The new leglslatlon could well be entitled "Blueprlnt for

Involvement." . .

EXPANDING ROLE FOR ADVISORY COUNCILS
Greater involvement with the outside world is implicit

in the strengthened and expanded ad?isory councils under

the new Act. Working with advisory councils is not new

for vocat10nal education leaders., But the 51gn1f1cance of
the new legislation is that advisory councils are not merely
“to be tolerated, but are to play an expanded role inethe over-
all*planhingqof vocational education programs. Rebfesentationu

at both the national- and state lévels is beihg'expanded to

. . A . . . .3 N
bring ip more outside involvement--such as guidance and

lm‘ il

counseling, correctional institutions, women with specific

v

knowledge and eiperlence of sex discrimination in employment
and sex bias in vocational‘education, State Manpower Service

Councils under CETA, and ‘higher edﬁcation It is partlcularly

£
51gn1f1cant that the law spe01f1es that a majority of the !
=

advisory council membership shall ndot be from the field of
education. They must be outsiders! The NACVE will no 3\
1 hger advise and report only to the Commissioner of'Educatioh,

but to the President, Congress, and head of any.other federal

department or agency.

f
w
-

-

£~
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WORKING AS A TEAM--MERC/Q

The new vocational education legislation calls for State-

-

evaluations.every five years by .the Office of Education.
. . ) +
He call these week-long reviews "MERC/Q's", which stapds for

Management Evaluation Review for Compliance and Quality. We'

, do “ten States and one Territory each year. We have just

" for providing technical assistance in some cases. It is

completed South Dakota, Alabama, and North Dakota. Next week our

MERC/Q team will be in Oregon. Each'team;is made up of . . ‘

vocational educators from OE, representatives from Adult
. *
Education, CETA, Office for Civil Rights, 'and a member of the’

Natiopal Advisory CouncM for Vocational Education. This AN
. . ) X * . ’ ¢ . .
team visit is in no way intended to "snoopervise™ state efforts
. ; € ’
but rather is a joint enterprise to review selected and

random items from the vocational education regulations to = ' ©

measure the’degree of compliancea This is a rare opportunity

an opportunity to study first-hand some ef the unique . problems .

4

’
- = PV SV S S DU ORI SURE O

‘encountered by the‘StaEes. It is ahother example of advisory N

. / .
council tnvolvement in' the improvement of vocational education. & -

.

d ks 4

HOW CAN WE' GET MORE OUT OF ADVISORY COMMITEEES? . ;

VocatfonaIJeducation teachers at, the secoﬁdary,-gost— ‘

.
—

secondary and adult levels have utilized local advisory committees . |

-

with varying degrees of intensity during the ,past haif century
Vocayional agriculture may nave been among thé earliest programs

¥

/-‘
to suCcessfully capture the advantages of adv1ce frgm‘eocal

committees. Dur;ng the late forties and early fifties, - -

A




- R . st - - " -

SR T s . - ‘ ‘
- - the concefit of local adv1sory'comm1ttees was\belng regularly -

)

. ,{ Lol o
- N encouraged by State supervisory perggvnel and by vocatlonal .
. & ]
. teacher educatloncdepartments at the colleges. Slnce ‘thig was
N I'd
T f~ . - .

e, T usua}lyfan option left to the teachers, commlttees were

. - *

L vorganrzed in ,Some commUnltles but not in LOthers: S "

&
. . - N -
.

Ne have reached the point where few vocatlonal educatlon

. . ‘s

2 ’ managers Would con51der establlshlng new programsrw1thout f1rst

<
o

' 7 app01nt1ng a worklng adv1sorym00mm1ttee.' And the remarkable ;{é

L .

» ’

' . thlng about these commt ttees Ls thelr unw1llmngness to serve
. ¥

.

. -as w1ndOW'dre551ng for educators. Unless there is a ]Ob to %}

2

¢ i:, do and th%y are part of the actlon, they would prefer to be

vt ce . -

. o, non—members. 'So in the belief that adv1sory’comm1ttees thr1ve
N @ ! : . - T o : - )

. on involvement, I have prepared a laundry list=~-fifty ways *
i & . - . N s - g}‘ -

R " - - S
e .

o . , )
out of your advisbry committees. Cathy Warmbrod*,‘ D
\ o & - <.
fs made of thls paper for‘your padkets. Please note

.

- o

E”'—‘*"f

. ﬁhat it 1sacomm1tted to a future publlcatlon'of Industrlal T

“ - ’ * e

- >~
] ‘ v -

. n.ducat:.og nagazine. S , - @ ) : T

’ AN ‘ i xp .
NN , Ba

", . v

upon the 1maglnat10n and creatlvrty that ‘has been

exhlblted in thls room yesEerda? and~today, I have no doubt ‘
. . - . -

~ &
, that thls list ‘can_be expanded upon.’ My po;nt,was——the many
b . . ,'l_:‘ M s LR PO,
o ways of gettzng,msre out ofryour adv1sory gommlttees 1s’lim1ted .
T H ¢ f { @ * ’ . ¥
- =3 [ P
. . only by your 1maglhatlon. , R 3 - .
= ; - n ’
o, -‘ -« * - . * : ) ’ ’ . B . r-s - l ﬁ:’ | i
B ;;'? W THE BUCK STOPS HERE, . O ~
e . - L \,.- " f‘:' ‘d '™ : - . L.
- I . - . s 2 N ~ [ LR “ e H «
4 ~ I don't suppose tlmes have ever been more challenging ~
\; " <, ‘. IR " "t"’ !& ]
T ' ‘to those of us 1nvolved in educatlon .than at this very moment
- . TR P ™ L . ‘.“ : ~ _.5’? . ,
‘g’ N e w7 . k ‘ ) . ; - -" 'r, ‘ d §.$‘..: .
- A - T temt o T °
v . o e 3 d - %
: . . .
v % s = " 1 c B # - »
L R g B SN S ook
. , . v T A L Te e
b ) . - N . B N (e Fan T I R ) . 'L i‘.‘
’[mc N N N WL P T .
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= © - " - © * » s ': * ,‘5 - . 'F' (
. in history. Wlth the: weakenlng of the dollarqand the rlslng , . :,

%
.* rate of 1nflat10n, the taxpayer is called upon tb dLg deeper AT

v

for the support of educatlon. ‘The ener@y cr1s1s is, stlll w1th }

=

us. Concerned parents,worry a out tne ral flber of our' -
leaders--they fear for the eff cts {r chlldren." These ’ .

are troubled tlmes, calling for the stead‘ hands and stout

E ] . . 7

. hearts of adults to set examples for our youth. ., . LY
) . F i . s

L4 .

. . . . . R .
It is no time to be s1destepolng issues, or passing the

-

. . 4

& Dbuck. Let us remember the s1gp ‘oh President @ruman s, desk . ~

“v
&“ which read "The Buck Stops Here." The jOb td be done by ) . . *

<o
-

- ’

' vocational education requires the help of‘industry;‘business, ' ]
~and ‘labor. The very future of our youth depends on such a team \%

. . . ¢ L .

o . effort. Let'me close with a little poem, author unknown, to S
. : ‘ J

Cae. o 2 : T . -
illustrate my point: - e, Y - !
PASSING THE BUCK DOWN THE_LINB S Lo '
] - R . - Q ‘ R i -
. . 1. Said the college professér, - °* - .. ' .
» ' " . "Such rawness in a student is .a_shame. .
s - - <« . " Lack of preparation in high school )
. Is to blame. ; . - " v
- \ B v .
2. Said the @lgh school teacHer) ’ :

' - "Good HeaVens, that boy's a fool. L
) S *~ The®fault, of course, 1s with the - N .
T e Grammar school . . -t " ‘
noo A - ~&, o ,.gy)f' : L.
' x _ . 3. The grammer schaol teacher ~ S L
. s Said, "From such stupidity - L

- May I be spared.s They sent - . R

. s ',, Him up tg me*so unprepared " i '
! : ! ki
o 4¥ Thé primyry teacher huffedy, . ) )
oL . "Kindergarten blockheads 3ll. e r L~
- - & . They ¢all that preparation-- ~ T .
' : A .Why, it's wprse;thananone at all."' | . -
. , . . v
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The Kindgrgaktten teacher said,
<"Such laeck of training never. R -
Did I see. What kind of a - -

“at

N Py - Woman must that mother be?" .
' ’ ' T 6. .The mother said, “Poor helpless e oot T
: o 5 ~ * Child. He's’'not to blame. S
e T, . " His father's people . . .
' . ,Were.all the same.".- " . .
’- h ) < M . ° P

2 , 7

{
o
-

.o : -
- e
- s
‘ ¢
a e T - =
- s
- [ “
. . f P
L % %
A % .
a",‘
¥
. s E d
»
t .
.
-, .
' Y A >
. .. =
¢ .
[ !ﬁ'
e 4
) -
;-’: -
T . N
. .
‘ v
3 £ . .
-
. [3 ». .
W -t 4 ‘\.Q. * ¥ -
~ &
. .
N .
' I .
< A hY
. .
N . v
” ' . »~ -
v - ’
. E * '

,,K

Said the father at the end -, . Coe
Of the line, "I doubt the . . . . °
Rascdl's even mine," . ' X
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, .. .o . Z‘ / B . " Lot .
| ST FIFTY WAYS TO GET MORE -OUT OF \ §OUR ADVISORK ﬁOMMITTEES* \ .

. . ',
: B B #

» - - T
. N { N { \ ) . \ -’_
AdVlsory commlttees are assumlhg an expand ng - role 1n GZ‘.

. vocatlonal educatl . ,Our schools apd’ cg&teges are under pressure

- [

to prov1de skllls for a world- whlch 1s engulfed 1n a technologlcal

~

revolutlon. Néw methods and materzals used in modern day . .-
. i " v
.- occupational f1elds are bergg devef%ped at a breathtaklng pace.:
® % ¢

Ay

Supplylng the skllbéd personnel forﬂsecurlng employment in this
.raprdly changzng labpr market calls for flex1b111ty in’ occupa— -
tional educatlon programs, and:the full qooperatlon business;

labor lndustry, and governments at-all levels to help keep

goalsfog emplgyers.ln?sighti . . L _ .

2 .

Discovering Qhat employers expect as.entry-level enpleoyees,
7 Jor us upgraded’skilled wprkersjdcalls for gooperatiye planning ’
o .- ) ‘ . . .
by schools-and industries. Perlodicallx, occupatlonal educatlon -
. .

'programs at all levels should be rev1ewed for approprlateness.

vacatlonal eduCation at tne secondary level shoulderov1de ‘_ 1?”*5,40.
",. maximuin optlons for students to 'find emE;oyment or pursue . f_' f}\)‘
’w\.~posts‘condary vecatlonal educallon prograns. lPostsecondary ‘ //}f\

%E.occufgtlonal educatlon programs shouLd)prov1de for baslc entry ‘:{
. Ce .

level skills and for upgnadlng or advancement in the student s

toe / s N '

selec;ed-occupatlonal area.
.- . ) . L
;‘ . - sy *
N k4 M [ - ‘___\

L *By Dr. A{bert J. Rlendeau,gbhlef, Postsecondary and Adult

. , Occupatlonal Programs Branch, DVTE, U.S. Office of Educatiom,
. " and’ author of Advisory Committees for Occupational Education:
A Guide to Organization and Operation, McGraw-Hill Book

Company, 1977. Copyrighted, for ptiblication in the June, 1978 - ]
+ dssue of Industrlar Education Magazine. y : '

4
.o . - . - '
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. %a

N commlttees for keeplng them on target in t s of stdde;t .
}%L placement, Vocatlonal educatlon program objectives’, curriculum, \\

~’and teaching environment are'developed, conducted and‘évaluated :

in oonsu}tatdoh yrth aoproprda emadvisor; comhittees made uo |

of representatives from businéss, industry, labor, government

X4
.

] NG ) .
and other potential employment. sources., . . ,

o
i

: .~ So far adv1sory\comm1ttees have demOnstrated a remarkable
. ‘ degree of w&lllggnes; to be - exp101ted" By schools and colleges. .

Not only do, they give unst1nt1ngly of the1r time, counsel,

. ahd expertlse, but they _appear .to haVe a great storehouse of
untapped resources wh1ch they would giadly share w1th edUCatlonal
institutions 1f‘lhey were asked The following, then, is a

L3 . v

Va s

AR ‘. list of ways to get more out of your advisory committees. ‘rith
. a 11ttle effort the list cod&d, of course, be expandef , \ ‘:
N ’ ' ‘ : \33 ) ’ .
) ~? 1. InVolve ldy adulsory members in ‘planning ways for maklng
v ’ ; . occupabZonal educatlon ava11able, attractlve, and mean1ngful
o.'l' LT i(.to all students*thhout regatd to race, creed sex! rellglon, . .

‘.

AV & . "
-

., or geographlcal lo%agﬁon.:"‘

-

T2, ngvide a' handbook for each advisory committee member , 5

' eip%ai@iﬁg the<pﬁrpose, operation, by-laﬁs, goals, an@ objectives

H

ot of the advisory committee, and the.fupctiens lay advisoty ot
. - - . v . . - B
5 . meribers are expected to perform. - . " el
e [ : - . R
= . . e x ® . i S‘ ’
= L] - - i - i

= +

= . 3. 1Inpvite lay advisory ‘members to dssist in developing ways )
oo ““\ - . . . _" :

- e s as . : . . = o .

‘for providing experiences which pefmit studeifts” to learn a

.
- A .t . 0% 3
. . . . . H

by doings. . - L st
v T . = o




e L A ‘
. ,. ‘—f——*—r' R N ! ‘} L
! N . > Ty
. 4 s . ¢ . ] < i’?:;ﬁ-.
~ "
o 4, . Provide. parklng Permlts for membertho fac111tate attendlng . - "
N . - 2 SN
*. ' cqmmittee meetings at the schooL . , . SRR
. . K . . r, M ’ 6:
~$ y . L. T . ’ LS. W R o e
i 5% " Schedule advisory committee meetings at a time convenient - .
'R ’ . ’ : - . . - -
., for members to attend. eyt , ,
4 - - . i . = ]
— . - i g . . N
// 6. Send a remlnder letter aloﬁg with an agenda of the comlng ) O
meeting to each member about two weekgggefore a scheduled ‘ )
r¥gting and invite s@égestions for inclusion on the~agenda. S
T . s ) .- k’ - / . ' :
_].# Rune the commlttee meetlngs‘ﬁh an organlzed tlme schedule
g - and hold to thlsxtlme scheduies ) el mn 2
e . : i A . - " . . . + 7 . e .
.. 8. Make follow-up &eports promptly to the advisory:commibtee . ¢ he ‘
: , regarding action taken on recémmendations made by. the Lo .
- ’ : N A i
9. Invite.lay advisory members\to assist 1in identifying options,
- _for students to change ogcu tional’choices and educatignal ',
programs in concert with -the hanging needs of the empleying ' .

— community, economic necessity, personal satisfacﬁidn,,f j\\
, ¥ . . : T . . v »
. Y- . ¢

individual competencies, and ingerests. o

’ ﬁ- L. ® hv . ,"'
.10. Ehcourage the lay adv1sory members to visit the/school-

.
’

., 1 whenever posslble, partlcularly the classes with whlch the '

: advisory committee is involved. _ . D '
) L - . N 1 ) ' * - ’- :
*" ’4' ’ H & -« . “g’ b = T
1%, Prg@ide lay advisory members with maps of the campus tq?assist .
oo ‘ : .. . ’ _. < . ¢ ) ) C s e s L&
. them in® locating parking, meeting rooms, etc. ] MU ' T
. " ’ . R . - . . *® -




12. Send a letter over the signature- of the school's leadlng

. ' "

admlnlstrator offlclalLy notlfylnchach advisoxry . member of ‘

N
- »

L - " his or-her app01ntment to the adv1sory éQmmlttee.

£ ) .. . ) N
a . e Lt \ . S . 5 . .

13. Encouragetlndlv}dual meetings with advisory committee ‘ . N
membe®s wher an edministrator or representative of the

school requires special information. © -

o . . . . ! Ad

) - ' s
[]

T *14; Keep lay members 1nforme&‘about current and pendlng State

-

S

aqe\Federal leglslatlon that w1ll affect the school'
[

‘occupatlonal prpgram.

- - - - — .- . - b s < o
L L it sk e W g s n e L e Sy =

. . t . * -
. .
£ M *

15, 'Inferm the lay advisory;members.abbut the.ﬁertinent actions
. . ) ) .
and’activities -of. the State Board for .Vocational Education. .

- -

16. Assign the*responsibility for taking minutes éo a .schoo

% B
+ R .. . " . w ., N \
representative at each comm¥ttee meeiing. ) )
€ - o e - . ! 4
17. Prgylde refreshments at each comggttee meetlng.
* Py -

\%8. Inform the lay adv1sory members about special studles

) . <" .

N affectlng the educatlongl program of the school . A

' s - .
¢ > . - .

. , B 4
“ A
\<}9. Inv1te 1nstructors to occas;onally Slt in ‘on adv1sory commlttee

B Y . . . . P
meetlng% on the subjé\h'they teach. | - LT °
©, 20, Ask-the lay adv1sory members§for recommendatlons and ’

- : _ comments for 1mprov1ng the effectlveness.of the advrsory . ‘
, . . " ' ‘ ’
committee and its meatin s. ' ' .

Q_ - d I - ! ) } &
‘}‘Y' 'l ’ et . ‘e R % ’ '| -

Hf + 21, EnVite the lay advisory'members %3 school functibns.suchf S

- . JS - gafduathn, open house, spec1al exhlbxts, ath;etlc events,

and plays.,




P - I .

2 -

>
d'

¢

‘., gz. Establlsh and ma1nta1n a climate of 1nforma11ty at commlttee

. meetings, encouraglng a tyo:géy 1nterchange of information. . °
‘l‘ ; ; , R .- T ) l.‘u ,‘ °
23. Encoufage school administrators to ‘reward the advisory: .

.o 7committee's efforts when particular goals have been "achieved.

v t . ' PR : e . / v - . ,é -~
24, 1inform.lay advisory members about the{action and actjvities .- ».
. - ’ R ) “ . . . : . . i 2. 7 ~ )
gv - of the State Advisory Council for Vocational Education. .
e Teon ‘ : ' W ' . . ‘ - . ‘%
25, 'If possible, attend industry programs‘when invited by..lay
" . R ) ) i - N
. -advisory members. ~ o oL d S
. e —— 3 ' ’ ' : ° - 'z s - .
2p. Contlnually “inform the lay adylsory ‘members about events ’ .
! concernlng vocat}onal educatlon ‘at ‘the loca&,.State and
.o " Natibnal -levels. . . N - . : ] v
‘ , - . . T , S e ‘
©27. \ﬁse'the telephone_for conversations w%;h lay members when ,*
- *, b2 Vv . . . .- . o
confzrmlng facts ‘or segking advice. ' o -
\ . . .~ s fad L s = ’ N—— '.' .
" 28. Plan an annual bf—akfast or dinner for'all gdvisory, commlttee C
C . v » ’. ] - 4 -
& . : oo .
o members and inv1te a;drstln uished speaker ( e e -
,j r - S ’ . ) ) ) o Lon :
- 29. Invrte adv1sory committee me ers to.serve ‘as guest lecturers
‘ .in oxder toieemonstrate speolalitechpiques or skilis, or . ; -
' ’ ® ' . ! » j i gi" I ‘ " .‘ i -
: ... to discusg curfent pract;gEs 1nwa partigular occupation. - '
s i - Y i
= * s‘ e . -4 7, . v . : -

30. , Work through adv1sory members to a}\r‘me a conducted tour

-

{ & r - » ‘1
) . of 1ndustr;al fabllltles for’ schoodl*field trlps. , Y '
d \‘_ t . ’—’f\ ‘: ’ . " : o . s
31. Inform the ‘lay advisory membef about’ the actions and N R
* A

act1v1ties of the school's gener%l adv1sory counc1l L E N .

. i H *

* . x
a *
. .
] * .?
+ . - . - - -
N ’ " s e
.
f




‘. 3. .Schedule committee meetings regdﬁarly.. )
I . . . A . . . ’ B 1&; -

. »

33. Seek adV1ce of lay adéisory members for ways to maintain

professlonal leadershlp and adm1n1strat1Ve’growth in . v

¥
~ AT

Py D e occupatlonal edu§3tlbﬁ«té make it a contlnuous process for

..

& < Ly .
. prov1d1ng program regeneratlon and self renewal of -t
- ' -’ » . & « -

proﬁessronai staff for ensurlng future dynanic leadership. Lt
(~ - M _'?‘ . <

==

P . n . @ ’ ] AN
. . 34. Mail each menmber a copy of-£He minutes of the ddvisory ) .
R ] \ .

o

. . » . )
. ' committee meeting as soen er the meeting as possible. -
v . 3 . - N - A . ¢ ) *

. - . ) .

c{SSa _Make a remlnder call

N

to each member durlng the\h(in;ng o

~

e

. ) . of the scheduled adv1sory 6omm1ttee meetlng . .

- . ! ’ ~ -

. . - 3 . . . L
L . . - L ! . i} Py . .
. -36. Hold meetings in,a room that proy%9és comfortable and

quiet surroundings. = -
b , . E . - .v . . . '“q' -
«.  37. Recognize the efforts of a ldy advisory member who ’
contributes 6utstanding service'to|the érogram by any or )

= all of the follOW1ng methods* a letter to this person's'.

. = »

. superlor, *a letter to his Or' her famlly, a le!*er of

commendatlop, a release to the school and local newspaper,

. g, ,or a‘mentlon of it in.major speeches.* ,
o C T \ -
i 38. _Put a name plate on donated equlpment show1ng the contrlbutlng
‘.:i ' ' . -t .y ¢
. . member"s Qame and firm. y U .

P
s - & . -~

: i \ - ‘W -
35f' Encourage instructors$ to visit and tour the facilities of
v : ’ ? T P‘

C oo industries'which-relate to their teaching. - RN

-

. - - »*




Alk advisory cgmm}ttee rosters should be. kept current

v

s
LI -
o
€,

and updated. Outdated yosters can be a source of émbarrass- -

ment. = _ ot

. . ., L e ]
. e L )
o 41. Check to see that no adv1sory commlttee app01ntments are v

- #

L, polltlcally motlvated , . . . ‘

(42. Seeky assistance of lay adv1sory membe¥s for developlng -

J curﬁiculum whlch is flex1ble enough to permlt students to

enter or ex1t programs at increasingly complex occupatlonal
K v < . %
' competency leVels. :
A Lo * » e
43, Gheck to see that the quallflcatlons of all potentlal lay
g . -
,adV1sory7menbers are' carefully reviewed by approprlate . :
- - ~ ' - "A El - “
- school officers to ensurgfa good working. committee.,
'44. Include a student,-a graduate, women, and members of o ’
erhnlc or racial m1nor1t1es on the committees. ° o < .
) 45.. Schedule the, term of membershlp for a deflnlte perlod of’7~’\ -
T tlmev w1th provisions for a regular system of replacement. , 3
: ' o + ‘& o
- ‘ M i i ‘ : ’ C .
: .46. ' Avoid unnecessary detail work for the advisory committee
- - © V4
. Y . -t ‘- ./ . - b .
2% members. They are busy individuals who are sérving on a (
. // . s - ' N T . - . .
- * ’_ ‘ MR @ b
JZluntary basis. S . . . ’ )
/’& ) . " A 7. . ) 4 - *
- . . @ .

,_ ‘
Have in attendance at 3ll commlttee meetlngs a repre%i:tatlve +

5
3
. 4% of the' occupational educatlon department - \ N

oL R 3 Y * . -\

5 *




Y .

* ~ 48, Have supervisors and/or coordinators of vocational
v s - U s, . - . -
education programs attend all advisory committee meetings
) i ] . R )
~on their particular ,programs.

.
1 hd ’
, ‘., ~ - r
\ 4 -

¥

49; Have the schpoi maintain a complete file of minutes of

"l e all committee meetings. Copies will be distributed to all ’
) [ o : - - .
- committee members and alternates. .

‘ - i 4 I3 ;—7 . N . ‘ . . . N L . .
) §0. ~ Plan- well" 1n advance to hold at least one luncheon meeting
‘, ' per year in a gobd restaurdnt, if p0551b1e, for the members :
! ¢ 7 e ;;"(é: :
of each active adv1sogy committee. Core T
‘ ' : J
L i) * B . B
. And there you have it, fifty ways for getting more out of
s ¥ § . h £y
oo . o .
‘your advisory committees. No such list would ever be complete, : §;
. f" but the list suggegis that- there may be a lot of useful service
t : . L .
remalnlna in® that‘tired actlng adv1sory commlttge if a little - 2
. -
. 1maglnatlon is applied-~directly from your list. J
- ’ o . . . . . .
4 ; * : , . . -
¢ ‘ iy B ’ ‘ s - *
' L ) . . + v )
. ¢ ’: ) / © . - * -~
"' ’ . & /-v
‘ . \.l' . . i . 1]
v Tt % » ' - ’ *
- ,
’ > |
- - \ . * -
- ® '. -y l‘. ‘.
N . 12 ; ) i . ' . ¢ e
[ - ‘ , ' - .
/ § - ' Y - . - -
‘ . ° . : ' 84 . - ﬂ\l - ® - -
. . ' . . B N R ‘C/ s t . 3y
Q ) ‘\ “ . i '
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CAN LABOR PLAY A MEANINGFUL ROLE IN
* VOCATIONAL EDUCATION STAFF DEVELOPMENT?

»
~

.

It is a particular pleasure to addrgss such a distinguished
o LE )
. group of educators whose primary focus is right where we in
. xf,‘h . . % . .
labor live. -

- o’ b)) -

' For aI} the grandll ent programs we‘have been asked- and
»/ A - ’
been expected-to endorse frowemodular schedul;ng, g;égress1ve,

e 7
back- to-ba51cs, humanlzlng,values clarlflcatlon, the open

classroom, tracking, individualized 1nstructyon, to career

education~-none of which have prevented a  a1arming growth of

’

functlenal 1111teracy in inner c1ty

L

0olg--one commitment has

remained firm, Our commltme'

to and conce bout the nature

and efficacy of vocational education has been constant. Our

[3

part1c1pat10n, however,.has been minimal. -

4

3

We have, of course, always served in a technical adv150ry

ZEY

role on=gomm1ttees partlcularly 1n the skilled trades areas.

Today,' the questlon is whether that role is adequate in

.~

serving the program, in serving labor's 1nterests and, most
& .
) .
important of all, in serving the needs ofithehetudents. Should N
the resdurces of fganiﬁsd labor be.more fully utilized to
Lo L J .

include structured'input'in non—traditional areas such as in-

2

service tralnlng for vocational education teachers? Of. course,
' :the answer is yes.' However, H L. Men%ken once S?Ad "For: .

every complex guestion there is a simpie answerﬁ-and it is always

- A}
. - h @
- P

- wrong” . ! t - ’ \

.

-
3
@ __
~J
(Ve
‘J
il
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‘ The questlon is complex‘and t?e answer 1s too s1mple. Let -
E
v © us restate the questlon in some of' 1ts many forms. Do admlnls~

trators see a need’ Will teachers be‘recept;ve? Can 1abor s .

resources and concerns be successfully translated 1nto usable

- N

cIassroom .content?” Is organized labor sufficbently interested "

to devote the time,'effort and peqéonnel requ1red &or meanlngful

partiCipation’ If it works <n AkrOn, will it work‘1n~0maha? oA

o

- ’ What exactlY are laborfsaconcerns°; L. ’ ' -

14
I think that none of us have the answers to all of these

questions. At é%e very least the' yes" becomes qualified by

N

’

NS

, a serles of "ifs." ‘*ﬁ . ' . . ) ,
-V . 5 _

. Let me begln W1th one I cajp deal w1th--"Wha§ exactly aré

labor“s concerns’" We 1n labor have tradltlonally been fr1ends K

~
= . -

S of the publlc schools and of;%ggg@ronal educatlon for one ‘Clear '
e
. a d v v;" ,l * ) M * .
‘ nd o errldﬂhg reasonhtﬁﬁégb R e 5 v _
Most of your students are ‘our chlldrenut Most’of the rich’ -
are Stlll in private schools, 1nsulated from the Cares df blue
collar Ameyica. But we ha not lost, our dream oﬁ,prbvxdang et

o all children w1th equal portunlty to become all they are\

capable of ] comlng through a f1rst~rate publlc edUCatlon

| %3 V. :g a
( _Systeni.’ nt those chlldren who are capable, regardless.of .;_ .
B . background to become profess1onals 1f they choosé _ And for’ those

S y"'»‘ ‘ .

) who do not so oose or whosffeapabll;tles lie elszhere, to CoL

- ’J N -

}, be: §1ven all the marketable skllls th!y"are c pable of acquxrlng A

’ - 4

\
.-And%beyond marketabf\:Ekllls, they must be given coping SklIlS

[

and SUfflClent academlc backgrduﬁé to 'be adaptable and flex1ble\ ‘

. % . .., 3
in thé face of an eVerchanglng soc1ety and job. market - RN
-';’ - "I ! . ’ 1§ [§ : ‘ﬁ ) ’ i !

l

!

. l
’ .




§ & : ! ~I -
, We are in no'way satisfied that our dream has ‘been fulfilled.
. ¢ - . )

; . 'gAnd yet we are&aware that the public schools remain the one
\ .hope that we~have\for our- children. That is why youAhawe been
‘ able to count on ug locally at levy time and at the’state,and .
federal %evel at edu&ation.funding time. There is no &parent.

e

vote." Parents are liberal and conservative, Democrat and

5

-

Republican, rich and poor,\for and against funding public
\
education, But there is a labor vote and it has. always been in

.

favor of quallty/pnbilc educatlon. We carer g ¢ - -~

If you can help me answer "yes" to the other questlons, no

matter how many reservations, then we can begin the long overdue

‘ - 1

, procesa of builaing a co-operative effort. We have a unique
awareness of the world of work and’ we are w1111ng to share it.

If.we are going to establlsh an on-g01ng relatlonsh;p that )

\
will proélde enrichment to both teachers and students, as well

as deal with the concerns of labor, .we must begrn-at the beginning.

&

. The first step must be to establish contact with the
recognizéd labor leaders in your communlty or-in your:state.

The mistake that seems to be reépeated over and over agaln.occurs

-~

-

when the education communlty, wrth all good intent, decides

'

- 3 . .f - .
to include labor input and then decides what that input will be.

and who will provide it. Taklng that approach is guaranteed to

\ ' ﬁ’

result in worsen1ng whatever%nelatlonshlp ‘you have w;th‘your

<«

labor communlty. b , ' =

H
ol p—

This first mistake is frequently compounded with an

-

. N 7
- invitation to a few labor people to attend what appears to them
! / . - .




»e

\
‘v

* o 4 - "o

to bepeither°a scnool lunch or a ‘Chamber of éommerce luncheott. '
! Most labor people who might be_available probably haveé a .

calendar full of lunch meetings at which the reason for “their

.
s =

participation is either unclear or misunderstood It jeems
to me that these mistakes can be overcome by first establishing

v
a personal relationship and discussing each etpers needs and

concerns. ,This should be done as a first step by an administrator

A\

~ who has the authority to‘speak for the program or for the schools
: ~ : - .
and the initial labor contact should be the executjve secretary

'

or president of the local or state labor council.

?

Perhaps t best way o generate this dialogue is by means,
~of a telephoneginvitation to chat over a cup of coffee. This . .

will provide ghe vehicle\for determining the extent of labor

resources which may be available and the'initial identification

»

by labor of those people with whom the schools shguld work.

I1f there is not an established community work/education

committee'which-includes‘members from botn‘iabor and management,
it may not be possible to get off the ground if‘you insist on
a joint committee at the outset. 'This does not‘preélude the
possibflity of a meaningful cooperative effort through a
- separate labor adVisory committee which may lead to joint
committees in the future. In fact,there is an important
perspective to keep in mind. It is not the'responsibility of (
e schools to sblve your local labor/management relations -,
prablems, nor are the. schools an appropriate vehicle for attempting

to do so. Frequently a separate labor committee is valuable
e .

’ even when a-Joint comﬁittae exists. ! <




© %

-

(

. material or“ménagement decisions will influence the way a

. &
. B "’.

This prov1des a forum for undlluted and open discussions

of need. If we reach th1s p01nt 1ntaevelop1ng a structure for :
communlcatlons agd cooperatlon, we may f1nally be ready to ’

-~

.
-
*

take a look at some concrete programs. . . .

P

v

I1f my approach thus far appears overly cautious and loaded
. I \ . FEN #

-

with reservations, I assure you that it is intentional. We

. - ' Y S )
have too ‘often taken a flyer at more than we cquld. handle
(I . . N - :
resulting in the 1n;;}table disappointment with the results. It
{

‘seems to me that wh we are attempting to"do is so important

é
-that it is worth taklng the t1me to do it one small step at a

time and to 46 it well. L S -

"We'in Akron, after/éeveral years of developing the kind
of s#ructure I am describing, have reached /the point where we
feel confident in approachlng some ambitious undertaklngs.

We have believed all along that the ‘key to meaningful classroom

content is the rpd1v1dual teacher. No amount of attractive

L e

P
€

/’ ¢ R ‘ -
teacher teaches unless part of that decision is{hisjher own.
. . / a h .
/ * . > ’ ) N ' .
We have therefore, using career education as a vehicle,
7 - -

-r

/] : . . . . .
developed a program of 1in-service tra1n1ng for teachers which is—~

’

geared to teacher&awareness, labor content and curr1culum writing.

I belleve that these modelsp although developed W1th career .
educatlon in mlnd, are transferable at least conceptually

!% -

. to vocatlonal educatlon. We began last year with two voluntary,

7

/ off-camphs, non-credit programs for teachers advertised only, .

* -
~ . - P
] - . rs N

[

+
. . . .
v .
. -
- . . -~
.
- \ J -
.
.
.
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“as identifying and dlscu551ng the needy, for labor 1nVolVement . k\\q
al

A mediocre d1nner proV1ded by the program was the only addltlon

e _‘ . . ‘ b2
s incentive. . r . . .

. - *

. The response waé'truly gratifying. After two su¢cesstul

experiences of this kind, we have programmed for later this

s

- month, a dgraduate credit sem1nar 1n conjunctlon with: Akron -
Jniversity which will be jozntly conducted by labor and Co :

managément, This one and one-hali(day seminar will deal with'

conflict resolution in labor/management relations, and 1nclude

: 51mulat10n, role-glayrng and hands -On experience in dea11ng
£ 1 e ' 3

with current problems under the d1rect10n of pract1c1ng profe551onals

€
+

x . 4
M <" . ' »
> LY

. We, have 'also applied to the ﬁ,s. Ofﬁice_of Education for -

from both labor and management

a $10,000 mini-grant to ‘conduct a three week program in conjunction

with Akron University this summer. This workshop, which will

alsoiprov1de graduate credit for partrglpatlng teachers, will

[

[
con51st of one week of labor content dea11ng with labor history,
et
labor economlcs, job market and current labor concerns, one ) -
- v 7 > , .
week of developing 1mp1ementat10n techniques,. and one week of

curriculum writing., . We hope:that the net effect of this’ 1nl

/
service approach will be an enrichmen€ experience for the ?chools,g_
.. ,
’ /
for labor and most 1mportantly, for the students. /. /
f T
Nor do we believe that we have achleved the ult1ma e in . . =
sophistlcatlon. In fact we con51der this only a beglnn ng. At

L

-

L 4

‘a recent m1n1~conference in Washrngtonpsponsored by the Offlce
- 4

of Career Education, a number of other unrons 1nd1cateﬂ a strong

1nterest in seeking to take t&e frults of the Akron egperlence ‘o
. o R \‘, /




Pl

- . i - - -

-
‘ - 5 . v -1

and 1dent1fy1ng ‘other cities wheré labor resources and labor

cooperﬁtlon would make such a venture worthwhile to reproduce.
The Arkoh project also con;emplates produclnd a; analytlcal
report of cur e;perlence which wé would be only too happy to
share w1th our colleagues in labor and in the‘schools.. I
;Zallze that we have only scratched the surfac¢e and I. hope

that in our subsequent workshops we can deal with more substantlve

rg

/ detalls of these and other programs.

-

\\

1t 1s my strOng feeling that we ip labor do 1ndeed have

L4

. both a role and a-responsibility to participate in our public C
educatioh system. It has_been gratifying%fo:note the growing
awareness and responsiveness‘of reachers and administrators'in
many parts of‘our codntry. as I said earliér, we have a deeﬁ

and abiding concern for the welfare of our ‘children who are in

your hands.. . : R ‘ ‘

‘ ~ _ .
- I know that I am speéaking with friends today because

histcrically‘no facet of our public education system has‘been
more aware.of, or'more'responsiVe to, the needs and concerns of
working peoble?and>thefr children.thah the vocational educators
of Americas ‘ .

I look forward to buildiné'on this‘relationship and - “
expandiné\it so ghat we can, at)long_last, begin to tap the

vast resources sO long‘pvkrlboked.

Y ‘ *
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T : STQEas' PLANS ‘OF ACTION = S :
- INTRODUCTION . ' S

Once the team leaders and members were identified, the
s ; 24

+ -

were forwarded instructions on how to’develop the plan-of- .

action narrﬁ%}ve. Thése guidelines were given. to.ensure a
A4 ‘ ' _. /\;
common core of information from each team. The teams were
L4

instructed to prepare a preliminary plaa-of-actiondreport
_prior to the bohfgrence to be submitted to the project sFaff.
From the gaps and deficiencies and the proposed plans-of-
aetion‘specified by the state teams, the project starf identi-
fied the needs to be addressed at the conference. With the ™
tedhnical assistance'previded at the conference, the state

L3

teams then finalized their plans-of-action.

All_teams'were required to (1) brepare summary of recent
in~h

and/or current efforts (state-of-the-art) eir state to

utilize buszhess-industry;labor inputs in vocational education

- A 4 s
personnel development programs, (2) identify gaps and deficiencies - "

¥

in this effort, and (3) write a plan-of-action for the-coming.

year ‘to improve and expand these endeavors. Thus, the reader - .

Y

can gather the state-of-the-art in the ten participating ‘states
4 N AT L v L

by reading the first section in each state's report. i - i

2

The\plan-of-actlon of each state containing approprlate T .

.subheadlngs follows in alphabetlcal order: = ot

N .
¥ #




CALIFORNIA : ' .

LA

] BUSINESS, INDUSTRY, AND LABOR INPUTS INTO ’
VOCATIONAL EDUCATION PERSONNEL DREVELOPMENT PROGRAMS

— - i )

PLAN OF ACTION .

-

~

Curtent Efforts ) ;

The first annual Industfy-Education*Counoil, a-~
state-wide conference held in ‘January of 1978,'was

attended by 2,300 persons from bﬁsiness, industry, labor .
S
and vocational education. (20 councils, 26 projects)s

Teacher educatlon frequently cooperates w1th bu51ness,

industry, and labor to offer inservzce‘tralnlng for these

#

groups. : oo c
.There are vast mumbers of aéxiéory committees func-

tioning at all levels of operafion--local, regional, and

*

state. Pegsons-from business, industry, and labor con- . —

tribute their talgnts ‘to making these adV1sory committees

to vocational programs an effective mé%hpd of communlcatlon

and collaboratlon.

'

Vocational students receive pn-the-job training in

1
» -

California businesses and public agenc1es ‘through voca-

’ .

tional cooperative education programs. Both labor and
- . 1] . . .
management accept‘trafhees and supervise thelf work and -

learning. B o .

Instructional materials developediby vpcational

.

education ‘are used in.business, industry, and labor;

* . °




_vocational education also uses materials devéloped in
. **: e ’
the business. world. :

Vocational éfgéént organizatioﬁs receive much support

1 4

. from business, industry, and la%ii. The supﬁort takes

many forms such as speakérs, tour§, technical advice and
\ . - / S .

contributions in material and money.

~
~

3

\ .
Demonstration projects illustrate B-I-L cooperation.

Local schodl districts provide inservice using B-I~L as

. resources as well as state and teacher education groups,
. . . ¢ .

’
¢
s

-

II. Gaps and Deficiencies

Communication ‘and collaboration need to improve.
- 13

A network of articulated relationships with ongoing

~
=

exchanges of resources such as iﬁformatiiiL,Bersonnel and
‘materials needs to be established. g '

The commitment of both educational and busine;s/
industry/iabor organizations needs to be stimylated to

‘address the tasks of staff develbpment. Top level execu-

tives of B-I-L apd education &nd government agencies need

LY

- to be involved in staff development commitmerts.:
. ‘ ~ Y . s ] . . .
’ Existing collaborative efforts need to be identified

and replicated. " .

A

Staff development related to vocational education
needs to occur in business, labor, government and education.

. . 3 .
- An inventory of current practices and dn opportunity

-

to access and replicate these practices is needed.

-
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IIT.

vocationgl.eaucation, CETA, B-I-L, etc.

Plan of Acﬁion

*

3
-

)

Need to identify and collate resources, i.%/,

Need to set priorities for staff develop#evﬁ.‘

L]

A. Identify participénts (i.e., B-I-L, ed~K-16, etc.)

B. Identify barriers and options to pfoyide staff .
development. ‘ )

C. 'Identify resources t% guppgrt'prograqg;_collate for

" dse ahd/modi}y bar;ie;s.’ - T

D. Establish prioritfés.

E. Develop éilog models. : - -

F. Test models and modify.

G. Bisseminate and inservice (through B-I-L snd‘Education'
network).

H. Review; recommend, and modify bblicy, \

Time Line ._ ~

1978 . - 1979 _ )

Jan Apr Sept Oct Nov Dec Jan Feb Mar Apr May Jne Jly Aug Sept Nov Dec




of

~ ’ /

Organizational Development )
< . ; N . ﬁ . . -I

A, Establish tasklforce--initiapé target group 7-14 to

. * '

. expand{to 5-16. > . A
1, -Key B-I-L,'éovernment, fe%gral--decision’makers )
a. Implementers from same organizations”above do -
work and report; ‘ ¢ . {C

- LY .
B. Establish linkage with related organizations, i.e.,

— -

USOE, CTA, FTE, CAVE, etc, ' )
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BUSINESS, INDUSTRY, AND LABOR INPUTS INTO
VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT PROGRAMS
. 4 M - N

- PLAN OF ACTION ' '

.

4 ]

I. Current Efforts - ) . : .

A. Representatives from B-I-~L have been selected for

’ - N B
all personnel interviewing teams for professional y
Aty “ . N .

3
y

personnel. ° i .
B. A conferengce for.vocational education administrators

was held last spring, includin§,represenxatives from

4

>~ B~I-L to develop‘communicétion‘cﬁanneis. Follow-up
conference plannéd for 1978-79. ' . .

- C. Local community éducation work councils have been .

-

organized in more th§h~40 towns in Connecticut through
an EPDA project last year with Regiohal Education
Agencies. These Councils ard known by the acronyﬁ as

. BLIPPS (Business, Labor,, Industry, Profedsions, Parents,

- -
<

’

adeStpdents) and have functions for local g@visory ..

coﬁmittees or gxroups. it is expected fhat heselBLIPPS

will be absorbed by the newly’develegéd‘advisofy council.
D. B-I-L conéinué to serve on state-wide area and local

advisory and/or craft committees especially with the

-

‘area regional vecational technical schools and the
A ‘ '

-

the area agriculturalscenters. y

E. Cooperative exchange programs with‘business‘and industry’

in all fields (including guidance) will continue during

-

=

., 103 - . o

Ay




L R i
LT the summer of 1978 and are plannel” to/continue for the
A \ / .. - [
- ' summer of 1979. In addition, exchange between temchers
,0 - > -
/ —and members of graft comm;ttee job stat
“y - b H “~ ‘ - -

B, B-I-L will contlnue to be: 1nvolVed in t lagning,'

UNIOR'ACHIEVEMENT)

Py

(VICA, FFA, FBIA, DECCA, FHA, HERO, .,
. . G. Inservice- tralnlng using 1ndustry faczlltles'for .

° (N

training is to be cgntznued (1 e., automotive.foreman
o o ) workshop, graphlc arts short-Zgrm,workshop ‘and year o
) .
.. longylnternshlps, industrial ant teéachers o equip-
. ‘e v

: mént manufacturers, nuqees,to speciaiizéd hospitals

-~
K -

, or health institutions). . ‘ Lod
, L™ o - . - . » . - . .
4 « - . L& ) ‘. ) v A
NEAREET II. Gaps and Deficienices . . N .
’ f N - Y 4 “ .

- * . A. Lack of a state-wide coordinated program for B-I-L

i .“ and the educatlon System of the state. .
LS \ - " s ] “
. *. B.: Lacksof communlcatlons between agenczes and B-IgL =

,-acounc1ls and among cbunclls.

0.y L4 -

1 ¢
¥

- . : w——
o Y c. Lack of guldance to B- -1 counczls, thelr organlzatlon,
) ot . operatlon and role w1th1n:the quatlonal educatlon
s « . . :
‘%%’ g <, . system 3t the sﬂlte and all levels p

P. Lack of partlclpatlon of B-I-L in?curriéu%um deveiop-

ﬁent, approval and use within 'the schools. ..
& . o . < ’ o ’ *
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Aruitoxt provided by Eic:

B

iopcmented |
e

provcme ngs to

.

P ,

b

-

b

é

It {s planned to taeli nu auvisory
ad/or craft «Snnittee member$

to wurk with curriculum committees

o

in updating and developing new

Advisory and eraft
committee members will
.be appointed to curr- -
iculum comafttees *

T

" Begin
July,1, 1978

»

Start July 1,
178 and add
as new currie-
ulums to be

Curriculums will
mirror new condi~
tions and trends.

Industries will advise
if students are better
prepared for new fields

in business cqnd industry.

curriculum (include task analysis) L . developed.’
Develop. puidalines to train -Arca service agency To be Completed Advisory countils Self-evaluation by
BIL Advisocry Councils and how to (ACES) will be con= completed 9/1/78 will operate more advisory councils
use advisory committees and . tracted to develop Sept. 1, 1978 Revieued by effectively. annually,
councils™ . *! guidelfnes and in- 12/1/78 - . .

A - service ed. programs. \ &y | Published & .
' , o .0 Distributed by -

. - 9/1/19% -
- L] . N - - . : -
Develop internship,prograzs with Internship programs Development . First evalua- Teachers will be Self-evaluation by
Business and fnldustry as part of to be developed in - by 6/39/79. tion by more knowledgeable participants.
trawning progracs in all fields one college and ong Start by , Sept. 1980 - |- about actual work=- Evaluation by
of vocational education. university responsible 7/1/79. . . ing conditions, ete. administrators.
* for vocational training : by in BIL.
. in state. . .. :
J!_h - -

! Recvunmend appointment of Educa- Request job be set Job approyed ’ Appointment Better ‘cooperation By advisory councilse=~
tion, Jusincss, Industry, Eabor, up -by personnel ardd by Jan. 1, by Sept. 1979. and more Interaction} and by definite program
Coordinator at State Organ. approved by commis- 1979. . * of vocational educar| developed ilor state.

L level. , sioner. : * tion efforts. )

) _ , - : ¥
- L 4
Developing a model to be, in- Developing of special 1978-79 _Fall® 1978- Better understanding! Follow-up study of ,

“1 cluded in in-service t*ahi-\g module and publishing academic year.| modules .and appreciation of | participation og*‘

1 for vocational eddcation leaders. of some. Spring 1979~ the need for Busi- training and their

] . ( . . instruction néss, BEducation and | involvement in BIL.

' s P R * Spring 1980- Labor cboperation. )

! -, - . evaluation, ,

L . . . .

"y
x
.

P




- ' . . GEORGIA, ~

I'

A

-

~ BUSINESS, INDUSTRY, AND LABOR INPUTS INTO
VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT PROGRAMS

-4

.., PLAN OF ACTION \ o
: . L e

z

v, L . .
Current Efforts . L . .

R . = o -

“At the present time, there 2 e-a-number of channels

. by which labor,. bus1ness, and industry prov1de inputs

R W

into vocational education personnel development ‘programs.

. The State Adv1sony CounciI fqr Vocational Education
participates in the planning and evaluation ér vocational
- : ;

~education programs. ~Annually; the Council prOVides the

'State Board of Education With recommendations on program

i’-sle z -
improvements. These ‘'recommendations include suggestions

fr

on personnel develdpment progfams. ‘
) mm ttees of

-

Other sources of,inpuf are the advisory co

the local systems. These Committees are formed with'

" members from the local communities and with representa—

@

" tion from labor, business,”and industry. The committees

work very closely with local éducators in assessingvan

“ . .

. ra Y ~ - . Pl
recommending program improvementSlincluding personnel

.

development ) Y
One specific ‘source of input is that of the craft
committees at the Tosal level: ‘These committees are
4—\‘ "~ ?’
composed of persons employed in the specific occupations

.

for which the committees are formed. Their inputs arer

* -

i

widely used, espepially in recommendations concerning

» N
. - 3
[3 -
' » . s
. -




new methods, techni&ues, products, etc.: Based on these -

repommendations,'an average of 200 teachers return to

I

1ndustfy each year to update their Skllls 1n their occupa-

h tlons. Georgla has an organlzed occupat10nal update.

%

r program to fac111tate and as51st vocatlonal teachers 1n ]2;

5

i .

] “returnlng to bu51ness or 1ndustry. ) ;
- . ' Another channel by whlch labor, bus11LQé4~and industry
t L
prov1de inputs to personnel development programs is the

. }
. : Cooperative ?rograms. These programs are 1htegrated in

e / N . , . .,
4 vocationdl education at the secondary level, Participatipé
* *

- - . Y

employers make significant cortributions by allowing . R

vocational eguCators'in their facilities on a daily

"
- -

basis. The empldyers' parkicipation in the youth club

programs are also significant. . ° . o

-

The Georgia Quick Start Program is designed to provide

7

spec1f1c training to personnel of new or, expandlng

L}

. ‘industry in .the state. This program prov1des an extenslve

\- contract between laboﬂf‘industry, and vocat10na1 education
Inputs from companies served by the programiare frquentiy
N .
received and used in the ,planning of personnel develop-
X -

ment programs. - -
Ongoing research also provides'an opportunity for:

labor, busineéss, and industry to have inputs ih personned

development programs. ara

. N N ‘?"
The State of Georgfa sponsors,each'fallhsta;e‘wide Lo

] w N .

inservice activities for all personnel in vocational
e 1, - -

% . a A . .+,

108

-
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II.

J

edu

and

and/

Gap

;S9nducted by representatives from‘bus?ness,'industf&,
lab

cation. The activities are for the mos paft_desiéned

- - s

apor. ; * H T~
.1 ! )

s and Deficiencies

.

/v

h from labor, buslness, and 1ndustry 1n ersonnel develop—

. III.

men

_of

inputs in the planning of personﬂel

ﬁlan of Action

t programs is that there exxsts no/ central cobrdlnatlon

1nputs which ‘result 1n«max1mdm ut'llzatlon of these

Q -

-
[} "

A.

PO

" Improvements to be implementeds/

Ky

A S
A system for obtaining inputs at the state level

o

-

w111 pe - de51gned to insure

1. that all 1nputs come fo a central pdini; ' .

-

2. that inpﬁts are used to help the planning of all

~

ﬁgrsonne; devélppmen

programs;

3. that feedback is pfo'idedéto the groups giving
- r.-

_inputs as to how their recommendations have °

—

\
o been used. . :q//} R
Methods.” ahd procedﬁrgs'used: ' 7' :

A coordinating coﬁnc%} domposed of respresentatives

from businéss, industry, . lador, State Department of

Educatlon, un1versxty,personnel, and LEA officials,

will Dbe organlzed\and charged with the respon51b111ty

-

s

of making 1mprovements listed above.



M s /’
- . ‘ . - .
] ) ~
. ] . ) . ‘ | \
: Work will begin immiediately on organization of '+ <
‘“$he council. Initia] meeting of the/council is, o

anticipated to be ih early fall of 1978. .

Expected outcomes ‘include but are not limited .

. -~

L .. to the followings,, . -

. - ‘%‘1, * -
« 7 1. Input into preservice and inservice teacher g

-
-

education - . .

=

. 2. Input into local and state staff development
3 . - ’ . - . .t - . ' - ) M
!’ . . -plans ':-‘ . . . N Voo, 7 c .

- - -

T3, Inﬁut inté?curriculum development activities
. 13& .

. N N o . 1
} : 4. Clearinghouse for local and state advisory

¢
- T - !

. commi ttee. recommendations,

The first duty of the:council‘will be to define )ﬂ/
and limit the objectives of the council. Evaluation

procedures will be based on the attainment of thosé
" object}veg. : 7 . /

’

The. team members will. be responsible for the N
© e * o -
initial organization S6f the council. Once this ’

- organization is completed, they will serve either as

w - members of the council or in an advisory.capacity

-

N Lo to the council. . - S

>

s

« s 1. Instrument one will assist fpdividuals’in

L)
recording pertinent information on a dqntinuous

basis. - | - T

- T *, 2. Instrument two will be used to summarize-
. . ? v i N
. information ‘recorded in one above.  The .

. ' \ . © oA
.

s

. ‘ : ‘ 110U‘ - - , ]

* M . P ° y - . * - .-
. , . = + 14 7o ] R




-

Y

»

C.' Timeteple for implementation: - ’

v

Summary will be submitted,to the personnel

+ development coordinator of the*state.
~ 3, Instrument three will be used to provide
s “feedback to those submitting inputs. -

<

-

N L)

» 7
-~

} & :
Once the system is designed, it will be impIlemented.

- It is expected that .the implementation will occur in‘

. Mments in business and industry:will be not only

s

‘assessed in time, but'also anticipated. in order to‘
preﬁareipersqnnel n.adequate tlye before s1gn1f1¢ant~

changes take place.ﬁ In addytlon, ‘labbr trend 1nforma—

Ll

tion will be analuable in the plannlng of new programs.

~Evaluat10n methods: ° a )

.

There will be a number of objectives identified in

r

the s¥stem. Evaluation will consist of how wellvthese

4

objectlves are belng accompllshed and how well these

ot L

objectlves are belng used in the plannlné of personnel

¢ A

- ~
development programs. ) ‘ . .
: .
'/ - . = - +
. . e Lot
“f_—‘\ ' (
2, " bt - '
\ 5 * ~ ﬂ
Al * \ ’
’ ‘ ! i“ »
111 :

-
¥

‘% FY-79. . ) i * B
™ - » /_ R
Identlflcatlon of ant1c1pated outcomes. . ' ..
- It is anticipated that new technological dQVelop-

™~

+



.*ILLINOIS:, ¢
. Ot ‘

BUSINESS, INDUSTRY, AND LABOR INPUTS INTO . b ,

VOCATIONAL EDUCATION PEBSONNEL DEVELQPMENT PROGRAMS

1.

/

L]

+ following prbgrams’and pro;ects: .

R

N » Y
. . .

PLAN OF ACTION

~. - : ‘
-Ccurrent Efforts ) .

¢
-

Busirtess, industry, and labor want to-provide

teachers and counselors with more 1nformat10n ‘about and

*

i |§xn

experlence in the world or work. Work-education counc1ls

in 1111n01s make a major contribution toward this ‘end.

11

Some organizations having a significant impact are the

L

'Tri-County‘Indﬁstry-Education-Labor Coun®il, ‘Work-
P . ‘'
'Educatlon Geundil of the South Suburbs, and Southern -

¢

‘Illinois Unlverslty School of Educatlon.

S The state of the art in- Illinois 1nc1udes ED

% .

" Forum for voggtﬂonal directars and teachers to

- ‘- a

"articulate and coordinate vocational occupational

A.

- -
N4 — 4

~ programs. - e . .
Involvement in éhrrioulum developoent and staff .

: ‘development’ needs as a result of Illinois joining- ';
the V-Tecs Consortium of States. . ] .3

ﬁtareer Guidance, In%giiute, a‘gradﬁate-}evel

program w1th 30‘hours of hands-on experlences

. in buslness/lndustry/labor work 51tes.

M‘

* Building Trades @urrlculum Cormittee for Voca- .
% . H

tlonal Education Peoria School Dlstrlct No. lSQ\ ;

L P

-

113

115,

Fal

N
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iI.

F‘ / a need %o form gollaboratiye efforts\on,a local basis, ,

7 . ‘ ' .. . ¢ . \\/—‘-) J
-* ¢+ E. Career-Vocational Informationaaaf{/_ta\-‘ g '

Gaps *and -Deficiencies . . —_—

a

F. Mini VocatlonaL.Career bay. * '

G. Computerlzed Vocat10nal Information Program

s

-- . The appllcatlon of computer systems to vocatlonals
exploration programs. A system that dlrects
8
itself spec1f1cally and logically to the needs

of the student. Counselors need a support

system that prov1des immediate and detailed
] .
vocatlonal ocgupational status information.

Educators need specific and realistic data on

v .
* - Co- - . -
B . . ..
s

ocoupations.
H. Apprenticeship Forum: To learn the needed s
vocational educational requirements for pre- -

+ i

apprenticeship turriculum.

-
S

I. Individual student in-depth interviews with a

person in.the occupation in which the student

s ‘is interested. i .
"J. classroom resoulce people available to teachers -
and students*fronLrequested o@éupational'areas.

G
S
There is a-lack of opportunity’to gain‘experienceﬁi
. e N )

and to learn from actual work egpefience bn the jog'in

- ° & .
business and industry. There is a need for imprOVed

llnkages on a state-widg basis utlllzlng the .input of

-business, industry, and labor. IlllHOLS has not

adequately utilized the resources available. s There is:

.

3 Y ‘ 4
~ B ”~ - ’
b -~ - ? - N L * . * _
- R . B




3 III.

- 2
! .- . =
& ~ L
3

coordinated by the Illinois Office of Education,

pDivision of Adult, Vocational and Technical Education.

There snpuld be more "swap" programs between educators
’ Swap" P

and industry. Also needed are* tralnlnq proarag&.ln 1ndu°try

- "‘“~ss;

(graduate and undergraduate) whereby students Wlll work

:

iqruone year (2,000 hours) to gain on—the-job experlence.
s
B

usiiness, industry, and labor people “should be involved

to a greater extentsfn the development of service and pre-

service programs.’” ) .

I I

Plan of Action

vy ‘ o

A. identify&improvements to be implemented:

1, Develob summertime employment opportunities for ~

*

vocational education personnel.

-

_B. Methods and’ procedures ‘to be used:

1. Deveiop emplaxment opportunltles through buslness,

industry, and labor.
C. Time table:
‘1. TForsthe -year 1978-1979. .

. Expécted Outcomes: > v .

-

1. Best learnlng experlence vocational education

, personnel can have £ e their counselllng and

-

- t

teaching more effective.
¥ Evaluation methods: ° : .

' 1. Follow-up after completion of work experience

" and self evaluation.




ERIC

Aruitoxt provided by Eic:

H LR
+

F. BRele of each team member in -implementing plan:

1. Contact’and'lpéatb employers to offer employ-
ment opportunities to teachers and counselors

S

during non-teaching ‘periods.

-
. . ( Y
. . .
L3
‘o
/\ {’;
”~
-
~u
.
.
@
S .
.
-Q-
3 3
T
/
U;I =
: 4
; !
,
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]
&
b
- )
s
-
+
.
L4
> .
.
1
.
7
. , .
.
, .
: . 1l6 . -
. —
110
.
p

5




. MICHIGAN_

BUSINESS, INDUSTRY, AND "LABOR INPUTS INTO _ .
VQCATIONAL EDUCATION PERSONNEL DEVELOPMENT PROGRAMS .

PLAN OF ACTION .

Current Efforts ", =

Many: act1v1t1es have been 1mplemented in Michigan

&

for the purpose of in¢luding business, 1ndustry,-and

labor input into vocatlonalveducatlah in general. Activ-

ities which utilize business, industry, and labor'inputs‘

for the purpose of improving professional development .

have beeﬁ limited.

1. Some activities have been conducted through our-

~

State Adv1sory Council for Vocational Education.

//} Presently, the chairperson of the counc11 sub-

committee ondprofessional development is a
_ business per;on who is extremely interested in
vocatidnal education proféssiopal developmeﬂt. ‘
2. An iInservice training program for effectivé utili-
zation of advisory committees was developed in
Michigan with input from business, industry, and
lgbora
3. Nationai Manpower Institute--Livonia,hIndustry/

-

Education Council.

-
-

4. Education/Industry Cooperation Conference,

sponsored by Michigan\Staté Uni§ersity—-l976.



10.

11,

12.
13.

14.

JThree-hundred local vocational educators and

)‘ N : . ¥ . 5 .
career educatlon coordinator. LN

* -

=

business persons Qttended. .

14

Communlty Resource Workshop--sponsored ‘by Mlchlgan

State University. Thirteen workshops, held in -

'summer of 1976 for guidance counseLng and

L

vocational- teachers.

- -
L ¢ - e

State. Chamber of Commerce is working with;career

educatiOn and vocational education; it _sponsored

act1v1t1es and functlons.

. -
< .

Chamber of Commerce--abcatlonal Educatlon Activities.

I

Many‘actlvltles,jolntly sponsored in Flint.

Network of Advisory Committees across the State
of -Michigan. N -

Interhship programs for vocatlonal teachers.

=

Sponsored by Michigan State Unlver51ty.

Establiéhment of management development programs

in community colleges.

1

Every General Motors‘plant in Michigan.has a

Ed

Two exper1ence—based demonstration projegts

.

(Waterford, Mlchlgan, and Gratiof County, Mlchxd%n);

Flint Speakers Bureau--individuals from bu51ness,

X

"industry, and labor available to schoéols.
11labre

- . .
Paternship Program--a program developed with . .~

businees and disadvantaged high schools in

Detroit.




e o -

II. Gaps and Deficiencies

'Spe01fically, Wi are lacking: C ] ' s .
T 1 /yiyate-W1d structures to institute B- ITL 1nputs.
. - 2. Cooyeratlve 1nternsh1ps. . N,
‘g . 3. Personnel exchange programs. . - .
RN B - R oy
Y 4. -Personnel trained,to implement B-I-L 1nput P
’ o systems. ) 8 g ¢
: , o A ‘ !
~ ) 2 /5, pdequate advisory committee involvement ' in local .
[ ) o c e . X ' ,
programs. o ’ - .
v e ‘ ' gt &
-~ - _ : 6. _Other approprlate B-I-L 1nvolvement techn}ques. L.
N by I .
III. Plan of Action ™ ) ’
N . . ] - 'r
x Goé&:‘ To establish and.increase the ‘level of direct | .. |
- ¢ “ .
i .and 1nd1rect inputs from bu51ness, 1ndustry, and Iabor
‘* : into vocatlona% eﬁucatlon perSOnnel development in ‘
+~ * Michigan. - ; - . , RN .
. - - r ¢ - . » ’ . N
Objectives: . . . .
LR , 1, To establlsh a. state-wmde llnkage structure to

A T ‘fggllltate interaction between g-l—n and vocat10na1

5

‘ // F education- personnel/development. : ' k\‘;

a. Identlfy prospectlve coun 'l.members. ‘ .

_.b. Contact prospects.“

%[ .: . c. Obtain commitments from/prospects.’ I 84
" ~ .. . d. Prepare working/reaction papers: .
— e g . o S -

e. Establish countil.

.o £. Seﬁd.opélworking/reaction papers.

- ; LI
- A4
, -~ . ]
I - f
: .




.« g. Sét meeting time--1lst meeting.
¢ ' ‘% f ' t
' \\\K\ ‘ h. Set up agenda--1lst meeting. -
. . . * :’“. e . - 7 .
e ;Egéﬁﬁg'xah i. Brainstorm ideas for structure. . .

Ay

= « Jj. Chart structure graphically. ‘

. . k. Prepare guidelines for responsibilities. .

/ 1. Conduct lst council meeting. T

.. ' m. Assign responsibilities for linkages. - - &

Y

N

n. Evaluate value of meeting.

o. Set next meeting date.
i .
Dy Follow-up each contact and activity conducted '
.after lst meeting. .

2. To devise and iméiement an evaluation method to

. 0
A

ensure that all.phases and objectiffés of the
B~-I-L systeﬁ are achieved.

. - S '
a. Review research on structure evaluation. :
. C ‘ .

b. Develop insﬁiﬁﬁghts/methods_to check

« S . K - < . -

1) contacts made aﬁh foliowed through; -

2) 6vena}l effectiveness of structuré;

~ s
-

3) - extent of commitments;- *-

~

e - /o 4) resﬁonsﬁbilities aécepted;

5) material involvements~-time, money.

¥ ~
Cc. Collect data over time.

)

-d¢ . Analyze daga;‘_ ’ :

‘e, ™ Draw conclusions, .  make recommendations. o .
- f. Provide constant feedback. - . .
. B " 3. To compile a director of B-I-L training oppor-

tunitigs and resource persons for 1nsgrv;ge and
i

¥ . 1
d .

o .t 120 ~ LT
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'
‘.‘1

"
uld",;

£. Check each directory listing.

3. Publish'gu@ﬁe.

"

W * . . H - -

’ .
preservice vocational teachers, counselors, and,
/
administrators. ‘ . .
. .

a. Assign contact?responsibilities for Council

by industry, business, and labor qlassifica— ’ ,

.tion.' - .-
b. Identify potential training sites. " > >\
c. Identify péieptial resource peréons. .
-
d. Verify each site and Yesource person. 3
e. Compile and edit,directory.: ) . ).

g.” Publish directory.
h. Distribute directory. . l
To deveiop'a state-wide guide to eflable lod;;

practitionérs to fagilitaté interaction between

L -
business, labor, industry, and vocational educa-

" tion.

Y ) . ,
a. Review research. . .
< Y
b. Solicit suggestions or RFP for writers., . . .. 0%

- . ’

c. Identify writers.
d. Contact writers, develop contract.
e. Identify informétion’!%urces.

f. Solicit input for gufde. /

g. Iaentify content areas (methods power, ‘

‘structure, etc.)

h. Design flowchart format. Co

i. Compile information and edit guide.

I

= » ¥




v

€

PO ' 5
-
'Q

-
~

*

2%
<«
.

»

k.'iﬁistifbnte ggide. - .

m,

n, Modify/revisg guide as needed,
s f _

o.+ Distribute ghide.

\ <

* p.™ Follow-up to.détermine usage rates and .
> overall effectiveness.
To conduct a series, of workshops for labor,
7

} . EA o o
eéducational, business, and industrial personnel

¢ ] . . . 3 ] ) 1 ] ]
to- train individbals in methods of facilitating

interaction betwéenfB-I-L and education.

]

e: ~Organize$plépning/steering,committee.

b. 'Solicit input for centent;,

é._ Identlfy content. (Include guide-see¢#4)
d. Wflte workéhop objectives.

[}
‘n

e.,AIdentlfy resources. .

f

g'

e

Det//‘lné learnlng experlences/technlques.

-t

Identlfy tralners.- .

h. %iSentlfy number of workshops (reglonal)

Mié Identify wofkshop locatlons. o

j.-,Set'up agenda.m ' ‘ ,:\>
k. Obtainzlogietical’suppoft. '"1

1. Conduct pre;;egistration.

i

m. Select partfgipants.n
n. Conduct workshops:
o. Evaluate workshops.

3

122 ) ‘
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DEYS

r &

. p. Provide funding fér local workshops..

> ~ * . L} L3 ¢
.q. Follow-up to provide information on

’ effeétiveness and implementation of LEA 4
-~ ‘workshops. ‘ ”
v‘ﬁ. To increase the invelvement of craft advisorf' .
’ committees, on the local le;el, in the operation .,
“ of LEA vocational programs. ' .o
‘a. . Check extent of workshops alréady conducted
L (usihg'CMU materigls)ffﬁr the foilowing)
© 1) Administrators -
. é) Teachers .
3) Advisory Commgétee members o .
3. ‘, b Egllow—pp on workshopéeheld under (&)
'.c; Erovide funding for'follow-up wbrkshops.
o d. Provide funds to conduct workshops where none -,
* ot have been done. - ~ )
“e. Coordinate number, lécations and times of
wérksﬁoés. . . , L t —

. 'f£. Follow-up.

7. To estabiish, on a state-wide basis, personnel
exchange programs for inservicé vgcational
teachers, administrators, counselors, énd'business,
indusé&ial’anéllébdr personnel. .

a. Develop objectivqf. v,
o :
b. Devel implementation plan.

. . ~ b

c. 'Identify and éelect‘exchange'sites." S -

e




v [y

- c. Provide funding for‘follow-up workshops.

- .

d. Provide funds to conduct workshops where none
have been done. ' .

* -oe. Coorx inate number, locatlons and tlmes of work-
i SR shops. « . :

[

£. Follow-up.

¥
7. 'To establish, on a statewide basis, personnel ,
' -exchange programs for inservice vocational teachers,
" administrators, counselors, and business, industrial,
and labor personnel. . .

¢ L]

a. Develop obﬁecti&es:
b. Develop implementatign plah.
‘e, Identlfy and select exchange s1tes. \L

. ode Deslgn alternatlze approaches.
; , .

< €. Secure resources, 4 ) : !
' f. Design placement plan.
g. Implement program.

h. Follow-up placements. ' g

hiag . ~

i. -Conduct on-going evaluation. S '

8. To establish, ats each vocational teacher education
institution, a practicum or cooperatlve internship
program in business; ‘industry, or labbr for each

prbspectlve\XPcatlonal teacher.

a. Establish an advisory committee.
- 3 b.  Specify institution for pilot.
_ C. Set up pilot program.

d. Secure resources. , -
. . i :

e. Publicize program.’ -
_£. Designate coordinators. ¢

I

g. Coordinate with certification requirements.

LY

J124 12;‘




* ?
. . .
. )
] . ) . ) .

d. Design alternative approaches. -

i o e. .Secure resources. ' )
LT f. Design placement plan. : . , 3

~ » . *
g.. Implement program. » ' ,\\\\‘

14

- “he Follpw-uﬁ‘glacement§:
, i andugf on;goigg ‘evaluation.
8. To éétablishkwat each vocational teacher educa-- | “

" 7 . tion institution, a practicum or Eooperative'

- . .

iﬁternsh%g brogram in business, #ndustry, or labor

for each prospgcti%‘ vocational teacher. v .
. | ' a. Establish an advisory committee. ‘

b. Specify institution fo; pilot.

. ‘ c. Set up pilot proéram.
a. Seéure"resources.

. . e. Publicize program. -

f. Designate coordinators.

-

L €

. g. Coordinate with certification requiremenii:>

h. Set policies. ,

-

i, §btablish participant criteria.

j» Draw u§’training agreement.

"k. Develop procedures and forms. .

’

. k., Develop assessment{evaluétion p%ébedures
‘ m. Identify traindmg stations.
L "+ - n. Implement pilot program.
o. Do fcilowéup and evaluation on pi}ot.

P. Expand/transpért to other institutions.
y ] . . .




AN ',,‘

Time Table oS

a .- N -

. i Pert Chart--(numbers refer to" objectives, "t=time,

"in months) ' e . . .

&
~

. {
Objective 41 - October 31, 1978 L

1 ~

Objective #2 - December 31, 1978

&

- ijeékive'#a;-‘ﬁﬁrii 30, 1979 .
Objective #4 - May 30}‘;g79

. . 6bjgctivg:#5 - April 30, 1980,

. ‘ ’ 7Objective #6 -,Janﬁary 30,’£9%8 < ‘
.7 oObjective #7 - OCtober 31, 1981 - B

3 o Objective #8 - October 31, 1980 ' o .

B ﬁilegtones: ,Self evident (see chart) .

Expected OQutcomes: Infer from objectives.

-
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} P s ‘ ) . o )
H { ) : e B
3 ~ . : 0 - ~ .
- . Evaluation Methods: To be ‘deterfiined-from Center
. . N . > T . - . Y . 3
“, ‘ handbook. . ‘. - )
, . ) ) » o L ] . 3h
N s Role of each team member in implementing plan: '
. To be determined, but: -
a. Ed Cory will wagrk primarily with education
) i _* and labor agencies. « | L ‘=
- ' b. Roy McDermitt will work with business and -
N L] .
3 ) .
3 - h + ]
. industry. . . ‘ .
. b fY __— ) .
/ -
. %

kY - 3
> . , ’
W ' . - . r -
% ) :
o :
- . ’ P
* 1] , . - 4 -

v -
- &
.
\ -
- v
- .
v - -
. —
~ .
[ K
- \2 -
.
’
-~
o~ __ .
[
® ¢ - *
- . . . N .
.
-
' a
A . 1
- . .
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- ¢ . MISSOURI

‘BUSINESS, INDUSTRY, AND LABOR INPUTS' INTO - "4
. VOCA AL EDUCATION. PERSONNEL DEVELOPMENT PROGRAMS .

PLAN OF ACTIGN
D

S A S Y
e If»QCurrent Efforts B

* ’

o

The Department of Elementary and Secondary Edugcation

2 ya -
has Been active in a number of ways to utilize business,
} 5 . ' A
] . 1ndustry, and 1abor (B-I L) inputs into vocatlonal ' /
personnei development. Last year the Division of Career
*

?

. and Agul{_E Educatlon sponsored a series of 11 business 1?’“\

education conferences held in the different geogpaphic
regions of'the state. These conferences were designed

to bring togethe;'indivia§als from business anﬁsindustry

z

and area vocational school administrators to ‘increase
dialogue between the two groups% The principle objectives

included the development of future business and industrial

-

) training.programs to better meet emplgzai::.needs and to

acquaint. B=I-L with vocationalischool_cap ilities.
R * * % .
A second acti‘ity,concerﬂiﬁg personnel development
~was included in the state-wide -study of,vocational educa-

tion Wthh was concluded during the past year. A»§iﬁﬂ§£1

Report of Task Force'1990 contalns recommendatlons o

*

1 ’ dealing with personnel development in planning for ohe

e

future, ) .
) Another area of personngl development involves B-I-L
. relationships occurring in EPDA funded projects. A

)

i

HERKj o ‘ - 129 13;
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‘e

'>Missouri-Columbia.

II’

»

project copducted at Central Missouri State Uni,ver_s_itf ‘ ‘

focused on updating business and distributive education

teachers by involving this group with B-I-p.‘ »
Selected teachers in vocational agricuiture have had

opportunities to increase technical competencies in

we'lding through a pr03ect conducted by the University of |

v

Cquently, industrial‘training programsZa;zg;tilizing

industrial personnel as jinstrictors in new in rial

) ’,
.
training programs, - -

+

Gaps and Deficiencies

There is not a systematic method for ascertaining

inservice training needs for all vocational teachers.
- 7.

<

While B-~I-L is an excellent reéoorce, it is important
to knoe/yhat technical competencies need to be updated

among the various vocational dlSClDllneS. Educational

B-I-L exchange programs are not r:zo‘é;pded unless we

know speCific teacher defiCienCie xchange experiences

_ then should be deSigned to meet these deficiencies.

- 9

Vocational educators need to delineate in a better

- »

fashion what the teacher neede,are,when wotking with -

B-I-L. (
The lack of structure ia definition when inviting

B-I-L participants to seminars and workshosg often allows

the participants to wander in a presentation. It may

be good public relations but 1t does not capitalize on

s

an exceflent resource, ;

130 132
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Vocational educators can increase B-I~L involvement

in the establishment of teacher certification requirements.
. { o '
Currently, there is little or no involvement of this

group.

~ A mechanism needs to be developed for B-I-L involve- ,
- \ N ] ) . /

ment in the state-wide production of curriculum materials/

equipment lists. .
). Local‘adminiétrators traininéfprograms, both pre- and
inservice levels, currehtly\do not utilize B-I-L involve-
. ment for increasing management skills. '
2

III. Plan of Action

8

A. Improvements to be installed: o &
1. Will updgée the selected skills and k;;wledgeq
of personnel who have not participated in the
ﬁlabor force within the past five-year period.
2. Will increase management skills for local
adminigtratorg./' | i .
ot 3, Will es?ablish a mechanism for validating state- o
wide curriculum and equipment lists. o, .
47 Will ingrease‘the visibility and involvement of
+ local advisorj commiéteeé in,yocational programming
over the state.- S ' .
5, Will increase the placement potentia1~of voca-
- tional graduates--B-I~L current hiring practices
.

and job requirements and union/management roles -
L AN

and requirements.

131
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* T

S ' - . S ' ‘ ’
© 5. Public relations values~-B-I-L endorsementé ’ ;

y , for vocational recruitment and B-I-L political

A . influence.

i

_ - B. Methods to be used:

. 'S : -

[

Improvemen§§ will be accomp}ished b9 choasing from

the following?apprepniééégiist'zf methods: Seminars,:

~— < =

N workshops, changes in efisting extension courses

offered by uhiveréities, placement of vocational
personnel in technical institutes operated by B-I-L,
internships in the private sector, and strengthefing" .

{ the composition of existing advisory committees.
. ) C. Specific time table: .
~ .

-

l. Six months to a year for planning, development,

-

. and scheduling

N

2. Twelve to eighteen months for the implementation

+ of selected activities
. - -
3. Six months to evaluate the results ,of the selected

et e ( -
=] T 4 ‘activities with an addititnal si% months to be e
allotted for making identified changes and improve-
- . ments

D. Anticipated ‘outcomes:

Objectives wildl be identified for each area of

- ’ L]

activity as identified above. Example: Update

. selected skills and kngwledge for vocational pefsbnnel

\ who have not participated'in the labor forfe within
' the past five-year period.

- .
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E, Evaluation methodology: .
';Data #ill be collected during and at the conclusion

, of each activity to the extent that a.decision can

o

be made' as to whether or not the objectives have

been accomplished. o : , ', .

F. Role of each team member in ‘implementing.plan:.

1. Frank Drake: Team Leader-Is concern;d with the
department's role in vocational pgrsonnei déVelbp-.
' ment_programs for all disciplines and responsible
for tﬁe fiséal ﬁanégement'of fundsscommitﬁed"
to both pre- and insérvice teacher education
prbgrams in the state.
2. \ﬁobert Robison: As the Direcéor of Industrial
Education;and Coordinator of Industrial Training

7 4

Programs, Mr. Robison will assist in defining,

.

. action programs to increasé B-I-L input and will ' ~
v also assist in/zaéntifyi g strategies. E -

3. ngid‘Béird: As a State Bupefvisor of Industrial

o . Education, Mr. Baird will assist in defining -
3 ) ¢ )

action programs to increase B-I-L’ input and will \‘

¢ -

— also assist in identifying‘strategiesa‘
4. ‘Franklin King: Dr..King and the‘UniQeisity of
. Miséburi-Colu@bia,PA;ﬁE staff will assist in
vformulating,pléns and strategies. for workshops,:
. seminars and other methods to briﬁg about improve-

# . i )
nents as well as the $ormulation of evaluation
. 3 .

I's

strategies.

-
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- NEW YORK .
> - . . . B }

BUSINESS, INDUSTRY, AND LABOR INPUTS INTO
- VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT PROGRAMS

SR SRR PLAN OF ACTION . o ;o

» . ‘ . o ~
I. Current Efforts . ¢ - ' : o

s + A, Each Industry-Educatlon-Work Counc11 by its qwn

4 mandate, involves local leaders from business,
. ) ¢ . ‘ N {
~industry, labon education, and government, each - e

. responslble for 1nput 1nto program development,and
1nvolvement in proggam act1v1t1es, thus 1mp?@%1ng(‘
Qrograms with a total perspectlve. : e

« B. A "Club 20-20" program provides the mechanism for

chief school administrators and Corporate chief

- 4
14

a “Qr ' executive offiters to Viiir each other in the’school

isctiss each others problems

*
- h -

L and busineds settings to

A

F . *
and aspirations.'

- R Ll

* IS -
c. Career Awareness Semln§ks in several areas provide

T

v ! B teachers and counselors-with a structured 15 week

. L4 N

. '  program, exposing them to a great variety of occupa-

: . . Y [ . . N
@ tions and professions and the educational requirements

for jobs in their commuhity. . t ’ : .o

-

i B D.“fBusiness-Industry—GuiQance workshops interface .= . -

interested parties 'in these discipiines to focus on

’

¥ job seeking, job holding skills and other variables

g . : effecting successful employmept. - ’ ’ : ’ =




3
%
-

o

.t
- ' E. InseIVice workshops ut1l;z;ng community resource

¥ . -

, pers0ns address specific subjects of interest or

* z e R e

n . ... ‘concern to educators, prov1ding world of work"™ T
= . o % - g
“ . information and perspectiver - ——
: F. There are many other e‘forts channeled through the
.t . ) industry-education-work counCils of no less
9— . . *

. ' . importance than the previou mentioned programs

: = s =t . et
, which occur regularly in areas of Council activities

v ! which are too numerous to mention. ‘ > .o
¥ 3

. B /

II. Gaps and Deficiencies -
) | " A. Insufficient use of "outside" resources in -the [;
/ 1dent1f§iation of educatbr training needs:. »
: B. égsufficient use of "outside“ consultants in the

design of inservice teacher education programs.,
: C. 1Insufficient use of industry training programs to
updrade vocational educators. 7 r - .
. . D. é§§y little tie between local adVisoryvcounCils and
consultant committees,and the design of teacher

education programs. ' .

&

-«

E. Insufficient evaluation of vocational programs w1th

knowledgeable "ouﬁs;ders. ThlS refers to*subject
R
" .+ content rather than-methods of teaching. . * :

. «
s ' . . [

III. , Plan of Action:
.o » * S

Assumptions: ' ' .

= -

’

DR ot . . -

@ 1. An'education-work council is the appropriate




”
- . , N -

vehicle to, facilitate a regional program for

-

upgrading of vecatidnal_;eaqheyrskills.«ﬁ

)
e A — & e

R 2. Secondary vocational education teachers are_in

Y hd -~ L3

need of upgrading'duebto rapid techndlogical

ehange and otHer factors.
3. There are some vocational educatldﬁ teachers
whq will recognlze the need for upgrading their
Skllls and W111, theiefore, be receptive to .
part1c1pat10n in a staff development progrgh
L 4. Vocational education-administrators will be ’ o,
_ Feceptive to teacher partieipagion iﬁ a staﬁf
. ‘developmen} erogfam. - o .
= 5. There are'busieess/industry resources that‘are
available to provide the means for upgrading of’
. é%ca£ional education teacher skills. (e.g. intern- -
ships, technical assiseance, etc.)
6. There are post-secondary institutieps that will .
provide appropriate assistance (elg. cqurse‘credit,

/ o, facilities, staff, etc.)-

’ o 7. The pecessaryt%ihancial resources can beé ‘made

—_— availeble to provide the development‘andéimblemen~
= ;)) g tation of staff deveigpmeqp programi. .
N 8. There will be a concern.on tﬂe part. of local . . e
- ; consultant commiétees.fg{\staff developmenf. ‘
A | OBJECTIVE I C SR .

-

, By June 30, 1979, 75% of the»exieting work-education -

B




.
«

Neagers gy d
L X}

+

"
A;:J'Q\
n
I

kd * s

i . * ’
councils will facilitate collaborative efforts-in

2

7

-

. ' , deyeloping'vocational development programs.

Activities' (Associated gith Objective I):
¥

. l.‘-Presentation to leadership of local‘work-education

- .
v .

' - SR counc1l (by coord%fator) to 1nclude'

© €

o
. wa. Ratlonale for 1nvolvement of the coupc1l in

. P :
. facilitation of staff development program(s) -

for vocatlonal.educatlon personnel

-

‘; . ‘

.. : - b. Dra£t of proposed procedure to foliow - ~
. . ) 4
2. “Presentatlon, ‘as above, to adv1sory counc;l and
. consultaht commlttees.

L4 »y

3. Encourage consultant commlttee(s) in cooperatlon

I" w1th vocatlonal educatlon ‘staff and representatlve
: /

. of wogk/educatlon counc11 totldentlfy staff
$
develb@ment needs. .
. % '“av "e /
2 ‘ 4 J'Where an establlshed 1ndustry tra1n1ng program

-

v

[ 4

E3

e ' does~not ex1st, produqe a staff development program

»

, (in cooperatiegizith a post-secondary institution)
which gddresses identified needs. \
. N “ . : " :
- < ‘ 5., Review of completed.program by consultant
‘xcomm' ees. ’ ' ’
bt y f

- 6 ¢£Coorq;nate the advertising of program and registra- ’3
. -

Al
1
Y

5

tion of appllcants. co ,

(OBJECTIVE IT° R
A . s [V .,

5, ) To expand the teacher populatlon to be serVed by
F .
extendlng proposed program offerings to adjacent regions
-_— ¥ '

where work/education councils do not exist.

= [} - .
= - - ’ v .

JERIC % 7 s 0 e e T 138 1'&53 D AT




sy

Activities (Associated with Objectivé II)

l"l..

2.

-

-

Course will begin A

Course will be monitored.

3.

4.'

EVALUATION STRATEGY

.

~Course will be evaluated.

Teacher outcomes will Jbe’ evaluated.
~ } .

i

%
«

» -

1.'7feacﬁer qgtdoméé will be measured by means of a
pre- and post-quesgionnaire locally éeVelopéd.
4 2. ~Attenda£ce }%sts will be kept and made avaiiable.r
"3, Evaluélions‘&ilf%bg completed by consultant _a
_ committee (s); course director; teachers. -
‘ 4, Proﬁect log will be kept ané mad? évaiiable.
5. Minutes of metinMvisoq Committee and/or
consultant committee(s) will be made évailab%el
6. A finai report will be subm;tted.byrthé Coordinator
- of the Education-Woxrk Céuncil.
Rolés of Team Members ° . . )
1. Robert U. Ul%gry: ¢ Team Leader~éDissémihate plan ‘
to all fegigns:having educatioﬁ;work councils
and Direétors of Occupational Eguéation; collect
data and prepare finai‘repqrt. -
2. Robert Fréuﬂg; Esther Koéin: ‘Implement plan in

-

\ﬁ\\\\\ work-education councils. ’ . -

their own councils and act as consultants to other
1. , N

. a ':f ) . ‘

;139 .

A




s = ~ . - a

TENNESSEE °

»

BUSINESS, INDUSfRY,.AND LABOR INPUTS INTO -
VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT PROGRAMS 4
% ; ’

PLAN OF ACTION ‘ ' f

- F .

I'. Current Efforts

'

‘In Tennessee, some of the current efforts are:

A. Business, industry, and labor inputs into secondary
and post-secondary vocational education pexsonnel
. . . a "’
development are being obtained on.a limited

b‘ r{ + ~ 9
basis through involvement, of representatives

-from business, industry, and labor in advisory

committees. The State Advisory Council has

T . [ 4

~ compiled and distriﬁutéd a‘publicat;on regarding

the use of advisory.comﬁitiees. They also have
sponsqred workshops for 1écal advisory committee
members., Funds aré€ Qeing suﬁplied(thréuéh the

State Advisoryfdguncil td insure utilization of

local advisory ccmmittees.

[ -

- B.* Formal inpﬂ% from B-I-L and the public is

obtained through public’hearings in the three’

‘regions of the state. ¢

2

C. on an informal basis, arrangements’ are being made

for vocatiohal instructors and dounselors to . -
o : ' '

_work short periods of tIme in business and industry;
. € B ' % N -

‘., to be familiar with Business and industry, and to

»,

update their skills¥ - o




*

’ . D. Vocgational teachers are encouraged to attend

°workshops to get the latest technology that has

beert developed by’ bu51ness and 1ndustry.

, vocatioqil education. B .
LJ r - 4 ’ ’

II. Gaps and Defic&encies

. There has be¢en no state-wide coordinated effort to -
. ‘ maké effective use of B-I-L idputs. into vocational

~ -

) -programs. o

There exists no state-wide guidelines for making
effective use of business, industry, and labor inputs
into personnel development. In addition, there is a need

X for sharing of information on how others have maximi%bd

.

A\ T}

. ‘ use of businegs} industry, and labor inputs.

III. Plan of Action -

[

A. ImproveméntE\\{ .

. co. 1, Work with the Tennessee Advisory Council for

-

. .~ Vocational Educ¢ation in the development and

L4

- E 1mplementat10n of a public relatlons program

to info school admlnzstrators and vocational

7

=

fﬁaucators of the value of inputs from bu51ness,

1

“ ., industry, and labor. !

-

»

2. Devélopment and dissemination of state guidelines

for making effective utilization of business, |,

> - - =
-

industry, and labor’ ifiputs into vocational

oo education personnel development programs.

A - . -
.

PO
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3. Development -of model work excliange pfdgram =

) o

'between vocational education and representatives

. of business, industry, and labor. L .

[}

3 "o

B. Methods i . . A ' ‘ ‘ ) ‘

1, ke utilization of information gathered from

other states with respect to their utilization of
,\\\\\fff-L inputs. An analysis of this in?ormation'
will be used as assistance in preparation of state ’ /////
’ _guidelines ;nd public_relations program. ,A
2. The vehicle deemed most e?fective in Tennessee 1is
. thé State Advisory Csuncil.for'Voéétional Education
__and its endeavor to involve B-I-L in vocational

programs. A Therefore, for imp;ementqtion of the

three stated improvements,‘cooberation of the

/

2. Development ‘and implementation of

} State Advisory Council will be sought. .
- . . N - J
C. Time Table M
. . s w )
1. Involvement of State Advisory Council...May 1978

public relations progrém.........f...December 1978
Y *

3. Development and dissemination of

.

[

state guidelineS.:iec..veeeeseennes..s.dJanuary,1978
L4 LY )
- . " ' 4, Development of model, exchange

programO0.0.0C.OOOO.C...C.;’GOG..'o"March L1978

D. Milestones - e @ .

o=~ . 1. A meeting will be held with the Executive Direector [,

*

of the State Advisory Coupcil for Vocatiohal

N~ 143 N o
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E.

-

. Team members

B-I-L input. '

Team membérs—ﬁiiirwcrk*with the Advisory

Council in developing the brochure and possibly

an audio-visual program for utilization of B-I-L .

input.

will work with the State Department

-

of Education in developing state guidelipes for

distribution of local school systems iegé;ding

[

2

Team members will assist in developing a model

program to be'utilized'by local school systems. ‘
: . ;

Outcomes ’ ¢
# €

Improvements in administration support for using =~
business, industry, and labor inpuis.
State-wide guidelines for making effective use of

business, industry, and labor .inputs.

€

3. A mocel for providing pérsonnel development through

(:faﬁd post~sec09dary school,lgzel and representatives

of business, "industry,

—

exchanges between vocational education personnel

L3

and representatives of business, industry, and

———

labor.

Evaluation

A panel of vocational educators -at the secondary

-

e

and labor will review each--

By

144 L
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- »
sk

.

of the activities specified in this plan. In

.

~

addition thls.panel will prqy ide suggestlons for

improving the product to be roduced by the progect s

-

-

efforts. ) -

e




‘TEXAS :

BUSINESS, INDUSTRY,-AND LABOR INPUTS INTO [
“VOCATIONAL EDUCATION . PERSONNEL ‘DEVELOPMENT PROGRAMS l

a PLAN OF ACTION

&~

Current Efforts -, .

b 4

The majority of the input from business, indugtry,

’

and labor is provided by ahd through state and’ logal g

~ i . b _
» -

13
advisory groups. - v
. : %

-

) H
The state Personnel Development priorities aré

determined with the advice of The AdVisory CounCiH for
Technical—VQcational Education in Texas. Personnel
development préjectsﬂare submitted based on these prior-
ities. Each project has a élanning/adviéory group that
provide; input to ‘the ingtitution. .

The project which utilized industry, business, and ,
labor input most effectively is the personnel interchange

¥

-program.

~

-

On January 10, 1976, the State Board of Education
7épproved‘the appointment of the Advisory Commi ttee fbr,
Texas Personnel iInterchange Program. The Committee was
" composed of 23 members—-thrée‘members representingfthe

fields of health buSiness, industry, union labor, non-

union labor, government, and five representing education.

- The Committee met three times during 1976. .

o \ 147




The Committee functioned as an advisdry council

N 40”the Texas Education Aéenby régardihg personnel

interchange between health, bﬁsiness,,industry, union

E% Sy
(=%~

or; nonunion tabor, government, .and education. The

. . 1 3 . . ’ v . .
primary purpose of the Committee was to study and make

.

recommendations to the Commissioner of Education.
Th%_major responsibilities of the Committee included:
l."Recommendiné'a plan for the Texas Personnel

“ Interchange Program

Recomﬁendinghand evaluating the role of secondary, °
junior and cbmmunity college, and higher educa-

tidn in business and education personnel inter-

. changg ’ .
oo 3. 'kecommending abd enpouraginé oéher~aspécts of -
preservice and inservice education : >
L The first meeting of thé Advisory Committee,wAS held

in Arlington, Texas. The Committee discusséd the concept

Fy

pnd plan for the Tekas Personfel Interchange Prograﬁ. Then

the Committee developed and forwarded the following

. N
resolution to the Commissioner: ° . -

"Whereas the Advisory Committee for the Texas .

Personnel Interchange Program, made up of leaders of .

- 7

business, industry, labor and government, has fougd

" that teachers: in the school systems would benef;t

~

from skills and knowledge of current practices in’

. business, industry, labor and government gained

~ -

b

, .. 148 .‘1
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N . ‘ .

from participating in the Personnel Interchange
Program, and thus assure that students would graduate
with the necessary and appropriate entry skills, and

whereas the product;v;tv qrgw;h_rate of the Unlted

] -
= «

- States is decllnlng, and this decllne 1s one of

the causei_qf inflation and unemployment;*the

. d

Committee strongly recommends that the Texas Personnel

Interchange Program be funded."

At the second Committee meeting iﬁ\ﬁ&i;}n, Texas, .
Committee members met with resourceﬂperéon from secondary,
' r
jurior, community college, and senior cgllegg_%quatlon. , .

Recommendations for interchange programs relating to these

educational systems were studied and-discussed in detail.

]

. ~’
At the third meeting in San Antonio, Texas, six of

L

the interchange coordinators reported on their summer

~ . L

program activities. The Committee developed and submitted

the‘fo;lowing recommendations to the Commissioner:

1. The Texas Personnel’ Interchange Program should be
-continued and participation and funding for .

secondary schools should be doubled for the

1976 77 school year. 3\\\.~//’,

* Based on the achievements and the tremendous

success of the 1975-76 program and the testimony

A -~

./ of industry and education participants,:the

i ;’/‘-"j Committee feels that an expansion is necessary.

The Committee believes tha? all professional

personnel can benefit from this type of inservice

T 149 1.; ‘ N -
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-
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S "“

. I
educatlon. Therefore, all school distr¥icts and -

all professional personnel should be eligible -

<

v to participate in this program

»

’The Committee agreed that the program—ean——e—————-

o

be coordlnated at the Texas Educatlon Agency and
controlled by the part1c1pat1ng sc@ool districts.

The allocarion ofafunds’for the interchange
program should be made pr&or to March 1, 1977
enabllng school districts to have ‘the necessary
‘time for planning.

*  The Commissioner should consider requiring

- public school teachers to return- to business for

occupational updating not less than 30 working
days for every five years of teaching.

The TeXxas Péreonnel Interchange Program s$hould

make provisions to include community and junior zalf"’

- i

college. ) o -

Community and jﬁnior‘gollegeipersonnel have .
E?e same.need for updating as secondary personnel.

A plan for an interchange program should bé designed —
requiring post-secondary staff members to: return
. - “

L3

to industry once every five years. X ,

The Texas Education Agency shmould ehcourage

teacher education institutions to include teacher .
* h- -4

e ?

educators in educational and business interchange

programs. " . ; . -
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~

training assignments, ) S

The. Committee agreed that periodic inter-

.

ogange opportunities should be prov1ded for the

L]

teachers-of achers in educatlon departments at.
the callege creating an incentive for

them -to go Jpack into secondary schools.

a s

U L .
4. The Department of Occupatidnal Education and -

'\ L)

f‘iogy of the Texas Education Agedcy should

: coordlnatg and fund the proposed Texas/Mexico

)

_ B « £, .
& Personnel Exchalige Program. . .

L8

There 'has been a*great d;alfof planning

w1th representatIVes of the technlcal 1nst1tutes'

»
rd

of Mexico, representatlves of t ost-secondary

institutions in Texas, and the Texas Education
Agency personnel. Visitations hav oﬁsurred

) o . - .
and agreements have been developed between the
.’ N - -

’Texas'Education\hgency.

The Advisory Committeesdid not meet in\1977 because

. \
of 'the change_in State Board of‘Education policy for

advisory groups. However, October 8, 1977, the new

pollcy for the Committee was approved by the State Board

A
for Vocatlonal E catlon. Plans are being made for the

- -

.selection an? approval of the Committee members.

Each School district that part1c1pates in the 1nter-~

chang& program has an adv1sory commlttee composedgof

léeters from business, industry, and laborvgroups,,They

assist in the Selection'of participants and working/ -

-

LS

-«
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, ==

A t1.. Gdps and Def1c1enc1es 5 - .o S E

- *

: A. Lack of communlcatlon between bus1ness, 1ndustry,
[ 3
ot ' : : »
‘ labqr, and education.
' , 3 ° 'y ’ . .
. B. Lack of a. systematic approach to business, industry, )
‘ﬁE? . .

°, o : * and’labor input.

C. Lack of leadership.

“e . s - . L]
1 ,

‘ . IIl. Plan of Action : _ . ‘ . )
o - A. Objectives--The Persdnnel‘Interchange Program is .
. ‘ . designed to provide opportunlties’for secondary and
A . post-secondary vocational 1nstructors and counselors
~~ o to update thelr knowledge and skllls 1n their teachlng 3
x;{/g¥‘ '-. ﬁ}eld— This ppportunlty sho&Ia\ass1st 1nstructors and )
B ,a e counselors in keeping abreast of new and emerging ‘

business developments. . 2

.<g§t*‘ B. State Adminisiration and Ledderships--The Texas )
.  Bw— '

-
-~ 1

Eduoation Agency shall approve and evaluate“Personnel

Interchange Programs admlnlstered by public schools.

- o ah

C. Responslbllltles .of Publlc Schools~-Loca1 education

. - N - " N, . - " .
< . aq?nc1es are respon51ble for:- ‘
L .. . - '
.- VRV . 1., Mak1n§ appllcatlon for approval of Personnel
AR . P Interchange posltlonsffor the months of June,

- July, and August and must be-submltted before
s =2 May l l978 ‘Bi1 appllcations will be processed -
| on a flrst-cqme, flrstfserved basis. o -
2. Appointing a personnel interchange coordinator %o‘
,adMinister the program. The ;Zordinator is‘
| . F ’ . )
G*‘ ) | _— 15 - 15;"

w,
-
>
Pl




-~

usually the vocational director or supervisor and

-

s . is responéible for: ’,
%- . ° ~ - -
! a. identifying a local Personnel Interchange

. N c R = )
Advisory Committee; - ]
7 ) ‘A ?‘

. - ‘b, developing a procedure for identifying and -’

~ ' -"seélecting instructors and counselors to
. */ . . . .

L ' - L3 (3 L3 s -
participate in the. program; - .

. e

. identifying work/training posit?ons in business
' . - and placing the participants into their inter-

.chaﬁge assignments; °, ?
o d. determining the length of time the instructor ~°

°

or counselor will participate "in the interchange;

. N ej‘~mé§;taining wofk/training plan between the

¥

v > * ®
cooperating business and participants;

f. supervising the participants, in the program

_of Occupational Education and Technology

-

Tefhs’EducQtion Agéncy. , o e

3; Paying or making provision for payments to

instructors' and counselors',6 salaries which should

-

e s . not exceed their present pay grade or $1,000 per
' . month.
0 M . . : ‘ 4
4.  Applying for reimbursement of fu#!& expanded
- + for salaries of tﬁeésérticipants following the”
v . . completion of the program, ’ .
153 o .
16 - ' = ‘ kY \‘_‘ ~ .
ic = . | - 152 - Ca
ot & -}‘. . N . . Y . . .-J\.




ST T . ., , ) .
. e . D. Eligibility and ge}eqtion of Participants--Oppor-

| - tunities Eo barticipate in the Personnel ;nteréhahgﬁ
’ -l ‘ . a -
-t e B e Program are provided to the follow1ng

- - i’ N

il. Vocational secondary“and post-secondary 1nstructors'

~

. ) aqg counselors presently employed by a local

*+«  education agency. .

» L]

. 2, - Instruetors and counselors who have a-need for
) updating their occupational. or career. field. Im~

mest fases, ‘the guidgline of not having-worked in

B = 27, 3 o o :'

. . ihdustry for.over five years can be used for

4 . ‘—-—-\ - . t
, ’ selectlon purposes. ’ '

-

3. Each dlstrlct Wlll be eligible for 1nterchan§% t

. } posltlons based on the follow1ng formula

Number of Vocational Unlts Number of Positions

a . - 40 and above "5 positions
’ & - v ~ : Y ’ ’.
. = [ R

.39 = 30 - S 4 positions

\ v T . . . 3
’ . -

" ) . - —_— Lo 29‘!_ 26 o 0 R " LI 3 positi0h§ . \

g /-1 " 2 positiops
- L ‘. L9 - 1 ’ '; 1 position

. . . ‘A p051t10n shall be calculatedrat $1,000" for four-

4 . -

. weeks of employment. The p051t10n may vary in .

" Ir,

. lengthh for example,- one p ticipant may work six
¢ P i
- . ’ weeks, another two weeks, for a/total of two
. . .

1nterchange pOSlthﬂS.-

[y . s *

. E. Type’ of Work._and Place of Employment—-Ihstructors
* ’ e ' \
i and counselors may participate in work/training L

v - . .

7
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astignments on the job or in training schools in ! T

N »
$_© . - - -
business, industry, labor and government. The work/
” * - - cot - YT bl -7 e —
training assignment. should address areas in which .
. ~ 3 . - -
the instructors and cbunselors neéd updating. - L
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‘YIRGINIA - - L
‘ N . TSl N ! V
BUSINESS,»IVDUSTRx. AND LABOR INPUTS INTO

VOCATIONAL EDUCATION’PERSONNEL DEVELOPMENﬁ RROGRAMS

Current Efforts

3 *

PLAN OF ACTION '

L] N . N . - 1
LY , .

A,

Exchange prbgram'with industry--approximately 15
.’ - M . . '.
feachers per year are exchaﬁged with B-I-L.

Utlllzatlon of business establlshments for sponsored

— * e L -;. F7- 3

'act1v1t1es, i.e., D.E. Leadershlp Cohference sponsored

ie

by Military.circle Mall at’Norfolk,,VA; Conference N

{l

sponsored by Sgrzﬁgf;eld VA. '; e LT

t <

Utlllzatlonﬂpf internships in - 1ndustry-bu51ness—

laﬁor for graduate’students (vopetronal education) .

>

Development of VsTecs curriculﬁm'meterials--(major

B-I-L 1nput) - . . 5

Ea - r

‘Development or capablllty (program) for new -and

A3

expandlng occupatlons by

- H

1. 'orlentatlon of B—I-L atd'vocatlonal educatlon-

F]

2. exchange program between vocational teaéhers and

‘
£
H

B——L?' . . R ’ \ -

3~ inservice program to support the development of

LY 0
.

r’ : 3

teachers.

1

Approxlmately 100 teachers pér year from T s I,

D. S., Heaith Occupatlons, Bu51ness Education ahd

S E

Agriculture.




J;

F. Following bfograms:, e

o "

, o 1. B-I-L input to State Advisory Committee
2. ,On-the~job training .(B-I-L input)

A 3. Career Daysland other.exploratof&‘activities i
* ~ ) . . v
- (B=I-L input)

‘4, Conferences and workshops (B-I-L iﬁput into _

W l

develdpment and conducting of activities)

5. Manpower skill center employability prbgrams

/ e : : iy
‘ »793(B ; ngoope;gtlon andwqu?sgplqg ngj?t1Vltle§)
' & 6. B-I-L assistange with equipment procurement

(primarily transportation industries)

-

.

3

11 Gaps and Deficiencies

gA' Géttin;\gﬁipends to pay teachers as wéll as substitute
salarieé (summer program might be poséible solution) .

B. Getting industr; représentatives to exchange and
accept clasiiij responsibilities.

C. Ué&ating in terms of keeping teachers, administrators,

teacher gducato;s( and sgéte,supeivisors abreast of

technological change in program areas in vocati&nﬁl

. RN - education. -

D. - Laqk of experience amoﬁﬁvﬁ teachers who will be

s

coordinating programs £ the disadvantaged identifies’

¢ ' need to provide the teacdhers of ‘the disadvahtaged

opportunities to work in typical'plaéement situations.,

4

) " E. Spec1f1cat10n that teachers part1c1pat1ng in 1ndustry—

n

educatlon exchange progran will receive college

' . credit. o . ) K
o . 158 lb,‘).
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PhllosophlcaL'Ba51s ' : .

-

- -

« " The phllOsOphlcal basig for personnel devélopment’ in
Vifginia'Will be viewed as a set of interrelated beliefs -

~ about each aSpectkof pre-service, education, inservice'éaucationr—
consultant services and research and development act1v1t1es |
in a comprehen51ve approadh to vocatlonal personnel develop-
ment. . - R

. . N ~ I
.

Narrative Overview
= ESSr s %

Delivery Systems’ . . ﬁf

' The V1rgln1a State Department of Education, recognlzlng
S -

the need for prov1d1ng adequate .programs of teacher education’

. £

for vocational personnel, has-approved certain accredited
X : by

‘teacher education ipstitutions to provide preisfvice and in-
# service education programs. These programs are operated
-

through cooperat1Ve arrangements W1th ‘the teacher ‘education

k1nst1tutlons, the Division of Vocatlonal Educatlon, and the .

.
DlVlSlOn of Teacher Education and Certlflcatlon of the State -

.

Department of Education. e g ' ,

4 — hp—

4

Preservice teacher education, which is -provided through
approved public and non-publlc 1nst1tutlon? of higher . .
eoucatlon, includes general, profe551o\\b and téchnlcal sub-

. ject matter courses which meet or exceed the requlrements%of
the "Certification Regulations for Virginia Teachers" in

the various‘vocational education program fields.

- ‘ .- »
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Inse:blce teacher education is offered by teacher
educators, state and local supervzsory staffs, and special

consultants worklng both 1ndependently and cooperatively.

Such education is provided through regplar institutional

<

v courges; short intensive courses; local and ‘state-wide

_summer workshops; national, State, area, and local confer-

LS

-~ ences;.and school visftations. Such edueation includes
imprerment-of instructional techniques, prepafetion of
'iqstrtctional materials, leadership training, curriculum
development, and the teohnical asoects of the occupational

: field. Inservice education ‘courses may or may not carry.

college credit. ' . e

b

The Virginia State Department of Education also recog-
] nizes thesneed for more leadershié'develobment activities

for State staff, teather educatogs, lgcal admlnlstrators .
LS
and other personnel to help strengthen vocatlonal educatlon.

\\\ All 1nst1tutlons and private organizations éligible
At

L

receive vocational education funds through PL 94-482 must
submit a Local Plan for utilization of funds.

. The desgribed approach for brobiding preservice and

&

inservioe education is utilized for vocational edueation

personnel development programs and act1V1ties. ’

The State Plan of Action for Personnel Development is

an 1ntegral part of the Virginia State PRlan for Vocational
Educetion~(1978-82:83—88) adopted by the State Board of

Education and approved by the U.S.0.E,
[ n"’ ” .
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" Administrative Responsibility'for Personnel Development

The Virginia State Board of‘Education assures appropriate

leadership in generating and coordinating resources for

} .
professional development. The administrative responsibility

for professional development is plaeed within administrative

-

and program field services of the Division of Vocational
Educatipn. . £ ’

-

Adv1sor27Comm1ttee for Personnel Development

s The Advisory Committee for Vocatlonal Educatlon Personnel
Development is as follows:

’

. Director, Program Services,
. Division of Vocational Education

— : ' -
. Director, Teacher Education and ’ '
Certification
Supervisor, Guidance Services
- Supervisor, Business Education
Supervisor, Agriehlture Education ' .
. Executive Director, State Advisory Council
Community Colleges |
Supervisor-of Personnel Develepﬁent
qA second committee has been organized to work with

Leadership Development and Certification Grant Awards fotr

persons in/or seeking certification in vocational education.




Unmet Personnel Needs

The personnel” development plan. for vocational education
in Virginia includes preservice and inservice programs

described in Tables 3, 8A, and 8B of the State Plan for g

Vocational Education FY l978 with recpmmendatlons from the

State Advisory Council and the Personnel Development Commlttee:

Three selected personnel development goals are proposed
for making an impact on unmet persénnel needs in ST
vocational educatlon in Virginia.‘"Eagn major program topic
will be adapted to a workshop * institute, or'credit courSert
according to the time constraints of participating personneZ.
The- gkneral specifications to be developed for each program
will provide the framework for detailed project specifications
to be submitted by the agency eeeking special personnel ‘
development projects.- . '

l. 1Inservice education programs for state vocational
education staff members, teacher_educators,'loéal
administrators, teachers and vocational counselors
tO'in§;5Ve the quality of instruction, supérvision,
{; admlnlstratlon, and plann1ng act1v1t1es of

vocational educatlon (Cont1nu1ng,iject1ve Goal 1,

[ -
13

10.1-10.2) . ‘ )
2. Inservice educatlon programs will be de51gned to

improve the qualifications of persons entering ox

_re-entering the field of vocational education.

(Goal 1 - 10.3} ' ~

164 161




[
o
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. ¥ i
*3, I;Lervice education programs will be provided for the

exchange of vocational teachers and other staff

. members with skilled techniciahs or supervisors in
-8 y . ) -
?ndUStry and the development énd operation of - | -
' . ‘ N )
) . .cooperative’programs for teachers which involve

periods of teachinb in a vocational. field and

work experienge in business and industty related to
n co ‘
the teaching.

/

_Types of programs in order of priority planned to
~ 1

carry out these goals:

Goal 1I g .

a. Program for Leadersﬁip Development

~ Objectives - Experiences will be provided for State

staff, local_directoré of vocational educatiom, and
principals of vocational centers, that wiil help them ’

K deyelop approaches and techniques which will strengthen

) tﬁgif’planning capabilitiés for .vocational education

Lr and implementation of competency-based instruction in
all vocational classes. ' - -
Actiwities - Provide 1nse;vice gducation for all-
;ocational education State staff, principals and local
aifectors‘of vocational education.

- -~ , ' ¢
Participants - Inservice education programs for about.

200 vocational personmel will be provided. ‘ ﬁgv;

2
LS

b. Programs for the Teachers, State Staff and Adminigtrators -

of ' the Disadvantaged, Handicapped, and Gifted and Talénted
i ' n

Students ‘ - ’

*
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Obzectlves - Learnlng experlences will be~proV1ded

lParticipants - ipproximately 156, not hore than 25 to

'
e ™

~

-

through whlch teachers can-(l) develop the ablllty

to identify dlsadvantag or handlcapped students,

(2) respond to the. needefor\a team,approaoh to assess .
the.spe01al needs of such studghts: (35'deuelop the:
ability to plan ‘and implement an occupational program
whlch is relevant to the needs and 1nterests of dlsadvan-
taged handicapped and glfted and .talented students and
to employment opportunities open to them; (4) assimilate
the disadvantaged, handicapped, and glfted into. the

work force; and (5) provide purposeful educational exper-

’ °

iences for these students,

Activities - Prdgrams for the teachers of the disadwantaged

handicapped, and gifted and talented students will be

~

designed to help teachers understand the characteristics

L

which, prevent students from achieving at their maximum

*

level of potential in regular currlculum proﬁraﬁgf‘

- ¥

; ~
Upon completion vocatlonal teachers will know how to

teach effectlvely dlsadvantaged hand;capped and gifted

and talented students using competency based 1nstructldn,

1nnovat1ve approaches to currlculum pianning, and

*

creat1V1ty in teachlng, -

R -

a class, vocational teachers will be selecteddfrom

all geographical areas. Selective criteria from partici-

-

pants will include interest in working with disadvantaged

*

. Fand - . ‘
and handicapped students. J ' )

- N . o=
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C., Deve10p1ng Career Counsellng Technlques

v 1. ObJect1Ve5\\/Opportun1t1es w11l¥be prOV1ded frrﬁ

guldance counselors and vocatlonal educators to learn
the most‘up-to-date ca;eer counsellng procggprer and ,

— { to obtaln up—to-date 1nformat10n in order o (1 inter-

4 -~

pret ‘the qocatlonal education programs to, studif{s;«

\\"—‘“*:i (2) prov1de‘career counsellﬁg for all’students;%f oge :
o - gho can and those who cannot succeed 1n 4Tgu1ar programs.

and (3) to help others overcome sex bias and sex

stereoty ng in vocat10nal educatlon proafgm .

, ' Act1v1t1es - J01nt inservice educatlon programs for

¢ »

A Y
counselors and vocational education personnel in career
& -
- &
counseling techniques mnd labor market' trends to begin

+

S LA -4 &

&

'/%;hith a State program for leaders{ agd then to proceed
to' the séven study group dlStIlCtS in the-State.

Is

Partlclpants - Approx1mate1y_200 leaders in guidance ;

'l\~ RS
)

- , ' .and quatlonal education at the local level, State staff
and teacher educators w1ll be 1nvolved in the State

'conference chat precede'ss the seven study group d1str1cts
in the State.’ R . °
]

%
<+
a "y .

- Goal 2
.‘3 s0al ¢

-

a. -Programs to Prepare Teachers for Occupat10na1 Are% >

-

e §
1 Wﬂare the Greatest Shortages Exist .

s 1Ob3ect1ves - (1) To~ass1st vocational teachers or
¥ A ' »
) i technlcally competent persons to becgne certified in

L)
‘ L4 < ..

,f vocatlonal educatlon flelds experlenclng a shortage




» e

4 - *

_ of teachers. (2) To help vocational teachers to become b4

}

) . fﬁmiliar withoneq occupational areas.
- ' ActiVities - (D grOVide inservice educatioh for VocJ-
B . tional tea_cﬁers for teaching in»orientatioilanﬁ/ e;cplora- ’
tidn programs in the.various occupational field% v
o : - (2) Provide for teachers who are not fully endorsed ‘

. to Pecome fully certified,in an_area where teacher
¢ ‘ ; . N
T ) sh‘rtages exist. (3) Ass15t certified vocatjonal

teachers to become certified in a new.area.
L3 # - . AY

s = Part1c1pants - InserVice programs w1ll be proVided for’

abﬁgt;QOO persons who will %% 1nVOLVe- :n‘becoming -

L certxfied in vocatienal educational fields in the

following school years o : , .
v . -
- " b." Programs for New and Emerging Ocoupatidns and Career

~ & - -

Clusters

v émjectives - Vocational. teE%hers will become technically’

* competent to teach in programs for new'andtemerging T

-

- -~

. . v & . . s - .h °
¢ occupations in specific vocational fields ox career «

~ . '

¢ clusters. Vocational teachers will develop skills of

v angf§zing joh activities and inc%rporating these into
. iﬁstructioﬁaldacéivﬂtiégza, /“_‘i - .
’3 Activities - Provide insef&icewteachér education on
. - . ¥
' ~———— univerSity or’ college campuses & $n regio.rjal study groups,

. . orvexchange programs through teacher cooperative'

programs and ; v o« ¥

.
{ Y

’ . » ’ -

. L3 ' . P & .
. ) Vocaﬁional teachers will be proﬁ?ded.opportunities for
- /
. o

S i experiences--and with resources-—that widl ass1st them

- - - - ~‘

Lo L 1‘68 "‘:' ' .
. RN L. 1_§t i . .

. .
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§

in Keeping up-to-date with new technologies in vdrious -

.
5 4 . . .

‘occupational fields. s ‘ ' }?'
”Vocetional.persohnel will be familiarized with N

Y currieulum materials for new and emerging occupations -
- » . - v
o == ‘:‘

. and cazeer clusters., .-

Participants - Appyoximately 100 vocational teachers and

v
4

. other vocational’persénnel‘(zo per occupaEional area)

¥ will beé involved in the inservice programs.
Goal 3 . : ' o . w o .
'a. Exchange Program Between Vocatiorial Teachers and Persons >
B Y ~ . N \_ v y ‘ .
in Business and Industry - - /;jﬂ Y
> - x . ’ 2

. Qbjectives - (1) Teachers will learn the latest advances
. - ¥

.
.

) v ¥ (3 [
in job procedures and practices in order to
, A d ,

»

(a) update the existing curriculum; -
. s A

\ . . s . -
(b) design new curriculum -a¢tivities within an

-
-

occupation; . . .

‘_ﬁST‘respUna-tp—theﬁrecommendations~e§nper§ens—4v~

’actlvely engaged in the occupatlons for whlch ' .
t
= the~Vocat10nal programs prepare workers:}
L . _ [l - -" €
(d) develop personal technical competence in new and

emerging occupatlons. : : : ‘ RV

"+ %(2) Persons £rom business and 1ndustry will become ‘,- -

familiar with the vocatlonal educatlgn program. Improved

. A . A
» M 3 ¥ +

¢coordination betweén vocational education and business,

]
> . . - ' ~ - M

£

and industry will result. . e ' -

- - - . L4
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" Activities - An exchan e program between vocational

|

' teachers and persons in’

business or 1ndustry w111 be
designed on the college'campus or 1n‘a local community to
(1) provide opportunities for teachers to update \

o knowledge and skills in their occupational areas or in B
new occupations (2) qoncnrrently orient persons from

.
.

business and industry to the vocatiohal education program.

Participants - Approximately 15 vocational teachekrs will |

be 1nvolved Approximate&y 15 peréons from businesé and

1ndustry w111 be 1nvolved in - the exgnange programf
4 * . )
Review ‘and Evaluation of Personnel Development Program

Y >

~

3
-

| ' ' : . - 4’
.Each year the Advisory Committee for Personnel Develop-

ment w111 assist 1n ghe fey}ew and evaluatlon of the persommel °

development act1v1t1es ?ﬂ the State to determrne 1f needs J

]
L -
- e

/pre being met -and to help establish pr10r1t1es for. future”
) ¢ 7 .
- I - - PR

- oo N - )

B Outlook of Tentative Plans 1978n79

o " activities and’planningy = . ' ‘

. - _ L. . —————a
Y.

s - A

i Inserv1ce preparatlon to meet unmet vocat10na1 educa
~ N

personnel needs 1n Vlrglnla reflects an 1n£&ease durlng the

%

'next several .years. These needs .are pro;ected 1n Table=3,

. 8A-SB of the State Plan for Vocatlonal Educatlon for'Flsc‘

: * P
. Year LQJS, Increased empha51s will be placed on 1mprovement

~ of instruction Ehroug; competency based ingstruction énd the
"implementation of objectives under the Standards of Quality
S for'Virﬁ}nﬁavEublic'Scnools felatinqkto Vocational Education .

programs. . ) -

‘-

. . el .
o o ® 170 167 -
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3 . . i . ’ ) -
" to Ihformagion for ég;icitihg projest proposals provide '
inservice activities fo} VOcationaQ personnel’Wil; be sent - -

¥

to e}igiblé recipients;» ?he.attéched application will be -

used ag format foi projects. The Advisory fdor Personnel

Development Committeé will reviéw~prcje9ts for approval. ' J

. z

Those prépdgg%gxgssfing‘prioii;y goals and objectives w%%l R

14

be selected for-fundiﬁé.

«

of each project and comp}ehenéivé evaluaqion pf'thé totg}

An annual eyalpation will be made -

\ ‘.

Y e

R . . -
* .

system«of personnel development. C, - s
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o Facmtators and Inhibitnrs
R - in Implementmg Voeatfonal
LN 'Education. Staff Development
o | Plans Involving Business,
lndustry and Labor

LA
. .




. . ‘ .
(X4 p——

. PANEL DISCUSSION " -

_ "FACILITATORS AND INHIBITORS IN IMPLEMENTING o T
, " VOCATIONAL EDUCATION STAFF DEVELOPMENT PLANS .
. INVOLVING BUSINESS, INDUSTRY, AND LABOR"

.
~ b4 1

¥

Moderator: Roy'Butler, Research Specialist -
National Center for Research in Vocational Education
L - . LY . . {
- " panel Members: Rébert J. Ullery, Industry—Educatlon Coordlnator
4 RN . New York State nducatlon Department

’

‘ éf" Russell A, Walker, Consultant
‘ g ' Vocational. Personnel Development
. - Texas Education Agency

] Henry Weiss, Executive D1rect4¥
S~ Industry Education Councii of California

2




‘The panel members are Robert Ullery, Industry-Educatlon

u“;,,
.

. .

.
) ‘\., . M . I
~ i *

] -

- Now that you have your plans 'of action developed for

vocational edqutmon personnel development progr

« &

thoughts move on- to 1mp1ementatlon and‘all those challenges

»

that -are connected with it. , .

. - . 4

We have assembled persons who have broad and in-depth

-

experience in this area and they will be talking with you

. - o .

this morning about implementiné'programs,lfThesekare persons
AN

w1th state-wide responsibilities from drfierent parts of “the

A . h

country, so we should have some d1verse views and experlences.

Coord1nator of New York, Russell Walker, the Vbcatlonal
Personnel Development Officer in the Texas Educa\ion Agency,‘
and‘genry Welss, Executlve Dlrectdr of the Industry-Education
Council of Callfornla. For odr panel moderator I'm.very

pleased tgklntroduce Roy Butler. Roy is with the National ,

\ 'INTRODUCTION-~CATHARINE WARMBROD ° .

+

Cenﬁer. He directs the Center s work w1th the National -

~
= & ‘e

Tra1n1ng Fund Un1ver51ty Center, wh1ch is the tra1n1ng arm
for the sheet metal 1ndustryw They conduct tra1n1ng programs
for the’ Sheet Metal Workers Internetlonal and the A1r Cond1t10n1ng

Cpntractors Nationad Assoc1at10n... w

(SN . - - . . a
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MODERATOR--ROY BUTLER .

3
>

~ - . ¥ . . -

f I'm really pileased to have part'in thie good workshop.
I have a long-standing interest in industry-education coopera-

’

tion and work with the business, industry, and. labor as far

N ¢
as vocational education is concerned.

P

So I'm real happy to

'heve égbart in this wqrkshop and to be up here with these ) 4%

geht;emen Qho a;e-doing a wide variefy of things. .I have
talked to Bob Ullery on the phone, but the first time I met

h1m was thls mornlng, and I've talked w1th some others. ';;

.~

" seems 11ke I know you, although I haven't met you, — .
I'll noh take any more tlma. I thunk as we handle this, T
we'll have each of the panel members make comments\and'then - k\

= a

we'll open it up for'quegtiﬁns. So Bob,'if yoe\want to"take,i~
off, we'll begin. o _ ‘ - .

- ® o
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. —_— PANEL PRESENTATION--ROBERT J. ULLERY

PO L - : . 3 - =

I hesitate to make any very bold statements reéerding the

topic. In-se¥vice education is not my basic responsibility.
L 1 J ) “© .
As a matter,of fact, one of my several superiors once challenged
i ) e ) . -
my involvement in in-service education related matters at all

% .

until I pointed out to him that it was one of several charges
N » - L4 . »

in my job deécription. Imagine my bewilderment when the same .
suberior asked that I coordinate our role in this conference!

In-service education has many pressures playing upon it.

°are positive and could be termed facilitdtors while others seem

Some

to be negatlve, thus 1nh1b1tofs

do not readily cla551fy themselves as fac111tators or inhibitors.

‘

A very basic cgnsideration is that of responéibility. Just
whose responsibility is in-service education?. It is a very

personal matter for the teacher that needs it and some would say

&
»

-

that totalﬁresponsibility should rest there. * .

Unfortunately, some of those that need it most are least

prone to elect courses--an inhibitor.i Colleges frequently think
v N B . : r

of their role in teacher education as somewhat exclusivé. Uncle

_Sam has entered the picture ﬁreqﬁentlyes§Oﬁetimes too little and

too late.. State Edudation Departments and the varidus units

there1n all c1a1m a- bit of the respon51b111ty (ﬁgrtlcularly if a

~

program is claimed to be successful) School administrators

- . - % o

like to*thlnk that they are.in a p031t10n to be directly involved.

. Somethlng that is everyone's responsibility‘frequently'¢urns‘out
A . LT : ’ i :
.to be ngbné's responsibility! This is%ometimes an inhibitor.

. [ . .
» < R Q \ - M . . s
_ R 1871 _ .

1 73

There are some consideratiops that

*

~
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’

We have a common task ané‘a common concern--to impgove voca- .

e

"“tional education through the involvement of business, industry,

and labor. Our call for assistance from these sectors may

introduce .an additional factor of implied responsibility on the

part of 1ndustry, buslness,'and labor. Piné! But--if school

. Yoo

admlnlstrators, teachers) or state educatlon agenc1es suspect that

1

. ——— 3

"exterior forces" are likely to be involved in any measurement

of teacher needs,--another riot begins. On the other hand, business,,

industry, and labor may (and perhaps should) rebel at the thought

.that they are to be involved in the process without being involved
wlthowt

"in need def1n1t10n.

Es
Representatives of industry and representatives of .educational

3

-

institutiens'yorking together can perhaps begin to see the light.
But, as you have already found, ft is.not enough to see the ‘light--
}ou must act on.it. Certainly a vivid.light source is necessary
to see a movje, but the light alone is not of great valﬁei&ithdﬁt

the action. At the risk of being‘boastful, I suspect I~may have

Coepe . P

been involved in the formulation of more industry-education councils
- ¢ - “

than anyone elge in the,country——I see them as faeilitators.

3

1 Jurisdictional respons1b111ty has been somewhat of an
1nh1b1t1ng factor in the development.of optlmum programs uslng
business, industry, and labor resources. _This presumes that business-

industry and labor think allke--and that, of course, is not the usual

.

_case either.

o

In my role as state coordinator for industry-education
L4
activities I have recognized the great.i@portance of the hyphen

. i S
between {ndustry and education. It)separates and yet it joins.

e ' ’ ) + 182 1:7% +



-—

A masterful touch is necessary to effectively utilize the
resources of education and industry to the mutual benefit of both.,
l The day to day cboperativeiefforts are not accomplished by

advisory-couqcils and boards of educati?§)~ They Tust be accomp- //)v.

* lished by persons with the time and inclination to achieve results.
¥ . h .
4 I amrgég;;E:;\;;port that we have a network of full-time industry-
-

education coordinators in our state (2 of the finest of which

-

are here with me). Their sensitive touch has resulted in

top-notch teacher education programs across our state utilizing

[ .

the cooperative assistance of business, industry,‘and labor. '

The coordinators to whom I have referred are involved in teacher

‘education, in general education, as well as vocational education —

utilizing e input from business,‘induétry, and labor. It is

the classroom\ysacher that plays a significant role. in guiding

yoﬁth to (or away from) vocaéional education and thig task should

not be accomplighed in ignorance. Call it career education or . #

whatever you w;lTﬁ we. have provided business, industry—labér

related teacher education progrqmé for several thousand feache:s{ﬂ
g within the last few years withoutdthe necébsity_of college

4 . N . Lo
professors at all. In some cases these programs have carried

3
&

.graduate credit. It can be done! N _ RO
.As a result, teachers have come to realize that absenteeism
. is one of thg primary causes for worker .rermination. The school

attendqnce standard of 90% translates inte an absence rate of
10% on the job and terminAtion. Likewise productivity and .

quality of work are factors. 1In school étydents are frequently'

£

motivated only to "pass" which may mean understandirg and

-
¥ P, . ]
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producing_at a 75% rate. At work our graduates are expectéd-_

rightly-to achieve as close to 100% as possible. Certainly -

L 32

a 25% rejection or failure at work is grounds for corrective .
attehtign and perhaps termination. Employment fifquently
. demands guantitylas well as quality. Seldom does e typical

classroom place sufficient'emphésis on guantity.
- A J
. . Staff development should be designed to upgrade teachers in

content and/or Eechnique,"lt is considered to be a misuse to

prepare teachers fof entry level certification although much
[ /

content is likely to be so basic that it should have been

included in a pre-service teacher education program.

»

In the final analysis, staff development programs should be

based upon the needs of the individual teachers involved. It

~

-

should be prescriptive so as to "£fill in the gaps" of a .

teacher's background. .'These gaps. mlght be recognlzed by the:
teacher alone or by the teacher in concert with a superv1sor or

with respresbntatlves from bu51ness and industry. HNow can't &

you imagine a teacher listing his needs either alone or with the

assistance of a- superior or-an "outsider". ©Not very likely to

-~ .

happen!
I ¢
My experience has been that teachers: . .

"a. are reluctant.,to admit any deficiency in th@mselves.

=

b. certainly will not broadcast their needs to other -
especially to their superiors or to related,businggﬁmen.

gj c. will tend to elect in~-serviee staff development only in
accordance, with their advance judgement of likely success
in such a Program,

. d. are motivated by salary adjustments, income tax beneflts”
* ) and convenience as‘much as by need--probably more so.

- . 7
- - ’

‘g ‘ ’ - 184 7
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: %%w‘f . A : S “ .7 . - o
“?;?*/V L e. frequently work .for school bda%@s that have a policy .
" of salary adjustment based upon preparation but which -
are more oriented to keeping the tax rate down than to
. paying more for a better prepared teacher, : -~
: : /
Vocational educatiog also happens in post-secondary institutions.
- L
Concern for quality of instruction at the post-secondary”level

is often under -a different jurisdiction. Occasionally staff
at this level is thought éo be above ‘reproach and beyond

any staff development need. : Not so--teachers that become
involved in staff development at secondary éhd‘post-secoqdary

levels are frequently those that need it least. :
: ) - J
Most of my comments have déalt With more of 1ess formal

offef;ngé which might result in someé form of credit,which may N

or may not be applicable to salary adjustmenté How' aBout stéff/

development: of another kind?‘ L : -
An automobile manfacfurer offers.instrucﬁion to teachers

T e

concerning a new accessory and service thereof. The program may
be only an hour or so in length and may be accomplished at a
teachers at a conference concerning employment needs. Teachers

take a plant tour.. A chain saw manufacturernputé on a §5fety . &
' seminar for teachers and distributors. A pet fodd manufacturer

I3 - = ‘ » o

puts on a program for small animal RHandling course teachers as |

to the care and feeding of trppigéﬁ fish. Are these $taff‘
. S .

~
/ Vad - Y - -

-

. 1 ‘ . ) -
Teachers are found, sometimes rightfully, tQ have lkittle
Vv . £ . ’ ’

¢ '0 * * o - * * - *
understanding of economics. I wondefflf that condition might
) ) A e - )

change for the BétSe; if teachers were to receive part of their

salary in stock of corporatfons within their school districts.

a2 i-

" development??? YES YES“YES. -~ . - .

Lt L | 185 ° 17_): . ' P
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Loa .
* L3
: ’ oS .
“~
A . e

L . Would your company be w1lllng to pay- a portlon-of your school

»

a‘ tax 1n stock for transfer to teachers°£:¥/lk about w:.ldr I'll !

-3

&
. ' wager that teachers “would become more ;nterested in the communlty
A ¢ i i - . e )
‘and in economics and in local business. Want to try 1t?° , ’
. « " L4 : «

Among\fhe varlous 1nh1b1tors and facllltators 1t 1s my
o . bellef that the most serlous matter 1s that of adm1n1ster1ng

e

) the program to the teachers 1n the most need of jthat program.

~

‘I belleVe that the -total effort should be prescrlptlve and that

-

‘.’ 'teachers in need-ghould.be motlvated to part1c1pate. Programs i

L should not be based upon the 1nterest and ablllty of a cofllege

- i

professor to offer somethlng but’ raEher on the teacher needs.

!

¥ e Funny thlng: We refer-those that need money to a bank:

‘v e rufé;wth ﬁiagk to a doctor oL .

" We refer fhose with legal problemsbto a lawyer
re

' We refer those 1nterested i deslgnlng a

' house to an arch1tect * -

-

L ‘ Have you ever heard of refef%éﬁg the 1gnorant M
- o '?%%i ‘to .a school 6r to an educaﬁor’ ' ‘

- ‘ 8 ! P

. - Certainly we would th1nk it odd for a doctor to exémlne a

“0..

.

élck pefson—-to analyze hlS condltlon and then to treat a well '
. ’ 4 s e ¢

] - person. Yet, thls*often happens 1n staff development. to L

, ‘ .
o ' One of ouf pr03ects(1nv019es 20 schools each of whlch has e ‘
- , . -oa ‘team of two teanhers and two students &ho study a communlty

¥, - bus1ness orwlndustry. They take p1ctures and 1nterv1ew key "

-

-
X,
3

v business offlclals resultlng in a.cqordxnated slrde—tape presen-

¢ N
N - B - -
LN - t

Q
' tatlon to be used as a guldance tool. The cooperatlng 1ndhstr1es
l‘.‘ (3 N
- . qgave used~the preseQ;atlons for staff developmenb 1n thglr .o
f‘; L . a . -
g respective’ plants. The 20 setsehaveggpw’heen-placed on*
3 WO AR .. : . » . he v
° » - * " ¢ . £ o=

Y vided-tape. 9" o - T~ I AN .
T + : ‘ .
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- Yes, we need faith in one another buy,we must both identify
N )
* . .

- .

"Let us set the child in our mids 'as_

- ' .

: our most chaliengin responsibilfty. *Let us éxait'him aBove .- .

. 1ndustry, above bu51ness, above polltlcs, aque all the petty

- ¥
" and selflsh thlngs that weaken and destroy a people" Let us . . s
% . .
know that the race moves forward through its chxldren and settlng ' o
: . f | .
our faces toward the morning, ded;cdte ourselves agew,tO'the {
> ' - * = , ‘ ) -
service and welfare of youth." . . .ot ‘ *
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" PANEL PRESEMTATION--RUSSELL A. WALKER o

. When Cathy called me to serve on this’ panel, it remlnded .

me of a story--a Texas ‘story. You know goodﬁand well that “(' .

P - . . . R
}‘ I wouldn t come to Ohio wlthout télling & .Texas story' It's ° .
' . R LA . ‘
2 - about a town in Texas by the name of Muleshoe--and for those
' "z * , "r“.
o of you who dop 't know where Muleshoe 1s-41t s in the _Texas L, 4 -

" .parfhandle. 1In the early days of Muleshoe, the cowboys used . L

Y

L _ to come into town on 5aturday night ‘and they would have a S
; . - 77_:—:‘7‘ -

" feW“drInks so that‘fhey would be prepared to go back and serve B

e

¥ another week on the ranch, One Saturday afterﬁoon late, L :(J
. jgyé}él of the young cowboys were, feellng no pain and they ht ' . #
.~ R N
' fe out 1n the streets looking for sope act1v1ty and they saw . .

"+ an old ‘old cowboy come into, town,,leadlng his mule.“ One of 7
R O N, s L . N
- the young cowboys said, "I think we can have sbme fun ‘here." T .
a r e - ( . A .
= So he went’ up to the ola& cowboy who had allhoﬁ his poSsesslons

-

. on thlsvé mule that looked lJ.ke he'd ‘been out on the range
T . .-
for.Moﬂths and months. .The yéung cowboy gsked the old cow-* - -
~ .. -
boy ﬁf ¢ had ever danced in the streets of Muleshoe, Texas, , -° ‘i_

‘

. and if 'he! d like-to .  The old &owboy sa1d ."No, I haven}t--and ’&”

o N ‘ . . - 33.:’-‘ - )
. wouldn't like £o." He said, "Well, I think you should, and c

'C, “l think you wll} " So he pulled out’ h1s six shooter and beganl : “,’
. -+firing at the old cowboy“s(feet, so he did proceed to dance, o . '

- . "
and as he was danc1ng.he also began to count; And after about .
A » -~ ¥ '

~ ' six 'shells had’ flréd he reache& bver and he/pulled off of the' - .
- & :

old mule a long double barrelled shotguh He placed the -‘ ‘ ,)i

‘® * a .
e shotgun rlght underneath the ghrb of the shootlng cowboy and . .

L

N . N M A O % - A,
L) R § * :
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sazd "young fellow, have you ever klsszd alnmle 1n the.

- streets of Muleshoe, Texas?" And the towbay replleéE;ervously,

"N-n-no,

the<way I

- v 0T | ’

é‘k" . L]

;fr but’ I‘ve'always Wagtéﬂ to. And tﬁat’s klnd of

ve always felt about caming to Ohlo. I've.always

. .
' 1 . l ~ v ¢ e
wanted tol I'm going to get run out of here, I'm afraid. "
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o

‘, I'd like to get specific right away abo a program we

o= <

% found to be very successful—~sending our vocational instructors

L 4

and counselors back into business, industry, lahorkghnd govern-

'ment'during the summers.’ One of the prpblems_wé faced after o
the 553 funding ran out was to determine how we weré,going to
é . .- . . b M

fund the program if we were going to continue it. Itﬁwas
b4

’ successful so we wanted to %hke every effort to try to get
approval fronm the'State Board. to continue,oand we did. "We got

. .a great deal of input from the adVisory committee we had—set

. -

up, from other adVisory groups, from indiVidual business leaders,
‘ f. " and from 1ndustry profesSional groups. We were faced with some

Y .
decisions as‘'to whether education wonld fund the program, or

- -
A ¥

e whether it would be a combination. After'all'this input and

‘ . NH A . :
discussion, we decided that it wo?ld be. bétter, in.,our. i ’
. ¥
v sxtuation, for education to fund the program totally‘\)Some of

t .

S Qf the reasonsdfor this’ wererthat;We were asking the business

R community t contribute’a great ds al to our Vocational.pro-
| - . I3
- ‘ + ’
grams already, as Conqecticut mentioned earlier, “through
r

.

co— p programs, serving oﬂyadvrsory groups,"and in some cases

finanCing'other programs with' contributions of materials ang
&

by

. y equipment, and so forth. The other reason is that the business”

3 . leaders felt they would loose some production time by partic1-

‘ patingfin this program. We are looking for a trad ning .
sitﬁation for our instructors and co&nselorsb-not just aawork i

situation——and if industry in most cases finances ‘this type | ¢ .
‘ . -71& ot ©
-~ of program, they are gOing to yant some production from the

3 - -

s
-

. . _ [y .i‘.. . B Wt o
PN ‘ ) 191 , - ,
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4
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‘!.
We want them to produce R4

»
"

J‘ [
' the company they work for-~1f ‘it's -a tralnlng‘,;tuatxon.

Now-that's f1ne.

0y
.
»

want thef to update the1r knowledge and skills andatake this
For these major reasons, we are

- participants.
L "
flnanc1ng 'the program f#étally through the State Education <
~ %
' We have found
L3 2

involved in the i

-

4

¢
) "back to the classroom.
. SRR
'i, Agency. .. ° . . .
«\;’ We do not in- an organjzed manner br1ng 1ndustry into -
“our c;assrooms. This is a spinoff of the‘bartlclpants being
i erchange ‘during the summer. .
an 1ncrease in the number of bus1ness and 1ndustry people
kd
comlng 1nto the cla srooms for lectures and demonstratlons’
s contrlbuted curr1culum materials of - : :
<
Another splnqef

»
x

We ve foun that through this relatlonshlp Wlth
In some cases,

thelr owﬁ that have ass1 ted our 1nstructors.

[
b 4
o

1
!

\ is ﬁlacement.
‘and oury vocational programa a lot. better, and 1t S. much easier
to-get cooperatlve arrangeme ts for 1n~school students and a
ating students-
» . g M
) = -‘ . -
In our guidelines
N
General .
<t E‘\r‘ ’
 Texas. For two weeks Y

equipment and materials have.been contrlbutec;/Ns
: - ;
we allow 1nstructors to go to industrial trainipy fatilities
ipants go to those sphools:

Another spinoff ‘is college credit
as, well as back inta the' shop or, place&of hus1ngss.
The mutuaS\respect that comes

-

Mstors has three tralnlng centers i

S

dur;ng the summer some of our parti
192,

LY
and" receive college credit
- 1 3
LI
- : .




out of this program is unbelleveable. We hear from iQdustry - -

that these teachers ase really dedlcated gnd are proﬂidlng . o,

o a service, and we get the same response from teachers about -

-~

:"'the capablllty of 1ndustry and)the fnterest of industry in e

~

~ 4 e
: ' . /
. educatlonal programs. - ;o ) R

.
[ N

It’s nice working with a: non-controverslal programn ' .
. We've had very llttle'crltrclsm,about the program and it's §
oo ‘ I . c
one ‘of the few I've evex worked with where we don't get alot

- . . .
‘of critigism. .’ ' ' : - - T ,

/. _ -

A eouple of the major problems that we ‘have faced ares.____ . ' A
Sl SEMEEPSR LAY - '_,, . . - . & -
1. Insurance.' Many companles are sensltlve to accldents,
N ; ﬂ 4 .

law su;ts, and that type of thlng. What we've worked at as

L ‘e

so hi

that the instructor isreally employed by the school

- [N

health and acc;dent 1nsurance will cover any type o& acc1dent \.

-

on the jpb. Fortunately, I don't thlnk we ghve had,any. In -

.o’ : .
LR, s . I

some .case$, instructors sign releases.
— - Z.LCThe‘bther #rea where we've gotten some criticism C
.« 2 i \ 5 »
is that we've lost a couple of teachers tollndustry. As far. -
L. ! c . ¢
+ . as I knowsln the‘four sumﬁers"we ve only lost two.‘ The ; . -
. i & . @ =
vocational d1rector Tets. you khow rlght away that we' lve

L] 4 *

» . -

_lost a man tocindustry and ﬁe/gets a 11ttle upset I Can

T -

sympathlzejwlth hlm, but at the saqe time’ “this - vocatlonal

adm1n1strator recrulted three péople from 1ndustry--so 1t . .

f -

P ‘ works b {th ways.‘ This movement both ways is 901ng to go on

- regardless of whether thla.$rogram is in effect or not. ‘ ' x
1 3 '
R I've broughtacoples of" a report of pur last summer's e

-

/ = A
act1v1t}es and a few brochures, that will be made avallable.
- Y TN : ‘ S A .

i’ o - L » . K 133 - . .
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. L : ot . ’ .-. .
o . '-PANEL PRESENTATION--HENRY WEISS S ¥

Thls reminds me ‘of ‘an experlence I had w1th our lqcal

I-EE-C 's. We have 16 Industry-EducatJ,on-Councz.ls 1n Callfornla > _./
and th1s story ay illustrate why w’e re on a new approach. St ‘,'

»

L The state TE-E-C 335 years old’ w1th some local I-E-C's as )
: . dld as .29;1‘3‘;‘?:'5' when I first came on board with the State ’

I-E;-C 1 was ‘invited to an awards presentatlon banquet--an

S
' occaslon when all 16 of the I- E-C's got together to give " .~

h e n e —— — —- P T p——re —— —— [CE VSV P

'.awards to nlce.people. Weswent ‘through the even1ng and. 49

.

students, got awardsa and every ‘tlm a student got an award
u * - ” ¥
the school principal and the ‘teacher for that student go“t an _

[ -—.\
- award and then the “local businessman got an award, and we

~ . *

LI
( - ate our meal and the supe:::.ntend’ents got awards, and awards
went on tlll 2: 00 in the morn“ing. Then'it was my tm to .

® delz.ver a be,nedlctlon speech. I worked my way"up ‘to the . . !

. ~
¢ ¥

podz.um to de;uver the speech arnid there 'was, one iguy left -in

- the aud‘g.enceb. nd 1 sa1d to h' ; "You certaln.ly are perseverlng.

> v

He said, "Perse ing, 1¥e11 I m the next speaker v ‘<.

>

¢ R PR &

- He have abou..t 16’ Industry-Educatlon Counc1ls in Callforn:.a.
. ¥ _ ' . .. ’
and‘ it. was somewhat out of the syndromé of that experz.ence th?t ..

.the Sta1-7e Industry-EducatJ.on Councﬁ \ps formea ‘Busz.ne-ss and
- RO - st
SO industry in 16 dlfferent communztles were part1c1pat1ng <in thJ.s ¢

' . L}

kind of soc1al club exerc1se. Good lunch--eVerybody likes ) ,

.. everybody--and let's all go hone‘ * that raboét s:.zes up the

-

~

relatlonshlp among buszfxess, “industry, labor an.d e_ducatJ.on.. - 3

- . L B i
. = '




SOme of the major corporatlons in the state--The Bax?k

L - <

§
of Amerz.ca, The Telephone Compan? vand one of the major

.’ e
' power companles--decz.ded thaﬂ dif they were going to be worklng
i L 3
’ e w.th educatlon ‘on a broa as:.s, ,there had to be a better-»way
f 4 ¢ !
of do:.ng it than eatlng themselves to death at b,anquets.s Ce.
‘o toe ¢ ' .

o . And so, d:hey dec1ded ‘to get some m cle, tor get actJ.ve, to
g

-~

- " find out what could be done in e
J ‘ =

(Then they made a,mz.stake and h;

» Pl v

‘beefi trying to fJ_nd out what 1t 1s they re suppose to/be

‘ cation--and ﬁ and do it. g

“L

ed tne,,and ev-er since they've ,

™

14

. “t.
&

c,{“do:.ngs.) Sy e . N

;./. ’ ~

We are do:.ng a w1de varlety of thlngs,@ I'd {like, to N
3
talk to you about some' of thGSe from a different perspeotlve,

'

Y

-

While it's been implied ' in the dlscussmn here, that staff

-

.- development focuses on,‘several\clients,. the cl\ientJ k'eep
: 'y " e * - ) -'- * ®

q- , hearing about is the teacher. 1I'd like to reé’tify that to

what's been"implied but not stated The ‘client at any

T M - v i

;. exerc‘lse 1on educatlon 1s the student And the teacher is a~ *
E’—-

. fac111tator of that edueat10na1 experlence. When% have staff

development actiygities for teachers, we do that onk the- ba51s :i;
.+  not. necessarlly of teachet needs, ‘but ‘of student needs. If
. -
we'don" £ start from student needs and we constantly- look at

e

what makes the 'faculty happY, we . may w1nd up with a lot of .

N ‘- . Y
happy teachers but a l'ot of poorly served”students. The basg .

-

. i 1ne for an, educatlonal process 1s kl%s, the base la.ne for

.-
s,

staff ;levelopment p}ocess 1s klds +and how t'eachers can o o

o N fac113.tate the needs of kids' is why wihav.e staff development- 4

® < K

*




>

amount of energy.devoted to‘ﬁ spec1f1c task

. to teach people%how‘to turn’a lathe, you have them tupn

#&

. a learnlng expérlence how ‘they, can work together ih_a viable

- to teach people hoy to weld, you have them weld.

Actua{ly, there are three clients in the staff developments
. . c

.In'the'%ducation process, the base line\blfént is

»

the student. The' seeond cllent is the communlty because

4 \

that S where the student is gOLng togusé his education. The ..

process.

*s 1 \ . -

th1rd ‘client is the employer, because of all the people in -

.the communlty;.lt is' the employer and the student who are

eventually goxng to form the final llalson of whatever 1t is

. the edﬁtatlonal system was able to producefln terms of student

~

capabllltles and sl_dent purpose. So studentg community,’ and

employer are the,real clients, and thesteachers are* the’ )

fac1lltators : . ° ’ . ‘ : .

-

Y When we deal with bus1ness, we flnd that it 1s important

1-

to’'get right to the act A minimum’ anount of rhétdrlc, a maximurm

R

So ;We ve developed

‘programs on the basis of what vocational educators havé been c.o-

L .
doihg for a long time.

e v o .
You learn by experience. If you want

b

E

Ny

If youwant -

\

LY

If.you'want to teach people how tojdo'automotiverﬁork,Lyo : . %
o e . ‘

have them work oﬁiautomobiles.xLSome'theory".but also éome

hands on experience. If we wart to get buslness;lndustry— .

®

labor into the educafgonal proces§ let them get 1n 'there on

-L@arnlng experlence k1nd*of med1um So‘We ve generated 26 -

prolects around critical 1ssues ln Calrfornla educatlon and
! ' = e
bus1ness, 1ndustry, labor and .educators are d1scoVering through

\
O ! .

settlng by d01ng it, and thap by draw1ng back and taklng a loof
- : - .

-

at it, - . ) . T

. 197 e, :
18; Ch
. .

|+

>

"
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. . " We started about three years ago with $80,000 and about .
4

zo_compani3s--we're up to about 108 companies now.ﬁ And we

haye a budget of about $l 070,000, That budget doesn t

¢ s ,

reflect all the 1n~k1nd serv1ces that are coming fron

»

. education and all the Yn-klnd services that are coming from

. g s - . i . - .
buslnesé. _ These Jantﬂlearnlng experiences provide community
:!’ .

-staff development. Wé have\the management of the Bank of
U . Lk

:Amer;ca 1n a staff development exerc1se related to what private

. .,,hg—f"’ \ -
- - .

, 'enterpr1se in his bank can do w1th education. We have the St

7#&-"

4
management of the telephone company, Pac1f1c‘Telephone, the ,
]

B
_largest employer 1n the state (95,000 employees) engaged in

an eﬁperlentlal learnlng enterprise on what that company ',éa

‘anrd the communications 4ndustry can do to asslst in education.:

And we've got 108 executlves of major corporations from ¥

’

+ N .'—*5"0

throughout the state engaged in s1m11ar klnds of enterprises,

along Wlth staffs of the state superintendent of schobls, the

b

State chancellor of the state un1vers1ty system (there are 26

- -

unlversltles), and with the staffs of the state chancellor of

e communlty college system (there are 110 communlty colleges)

J .

Now eventually whem'these tog~management Jpeople get involved
“a in somethlng, it slfts down to the people "who actually have to

- rmplemenf Ard so’ Je have thlssboard of trustees.made up of "
about 46 people who Iive in the ozone-—the Chalrman of the Board
of the Bank of Amerlca, the Chairman of the Board of the Pac1f1
Telephone Company, and on dbwn the .line--angd the state

vy H

j-f superlntendent of schools and corollary type ch1ef executlve

~officers in: educatlonal 1nst1tutlons.\ Then we hone in on a .-

R ST R q{ - ‘ - . . ‘ B
g 4 . 198 . . . ' "
\‘ ] * » .. . N - '.
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- P - -

| prbblem and brlng a team task force to work the problem

through. If you' re go;ng to geé‘people 1nvolved in the

’ -

axperlence of learnlng, there needs to be somethlng in it

for them. Klds don't go into vocatlonal educatlon unless

7 ’

“there's somethlng in it for them. Educators don't get 1nvolved ’
{and Bob. told us about all the thlngs that had to be in it ’

for teachers). .So 1f your're going to get buslness, 1ndustry,

-

and labor 1nvolved, there better be something in it for them

and ‘not mother, God, flé;l and home, and isn't this a nice.
place!!

- And so we work around % "what's in it for theh"’basis.

Let's look at some examples (we have 26 examples--but these .are

LY

pilot demonstration, experiential, learning-based,activities

for broad stafflcommunity experience on how to work-together

»

as a team on,an educational-community problem). I could pick

.

' any one of these to work’ on--let me tell you about three.
’ , A
One of them is. the 80,000 mlgrant klds-~U S citizen

migrants--we have in Callfornla. These are baslca119 Chicano.

Technical Ag is g01ng to bamp these kids out of .the fields, .
L - .

out of the stoop labor klnd of manual ag act1v1ty in which - .

they, their families,' and their forebearers have long persisted.

As the kids go'to‘work now, they find a sign on the front gate

v v

. . , | I .,
'of the ranch which‘in effect says, "We don't need you. We've
got an automatlc lettuce. harvester now. Go,someplace else."
Well that is what's going to happen in the next five years & s

¢ ST
on an everfexpandlng basis. So we went to the Chairman of’ . .

\




‘
\ ’ the Board of one of our major companies and said, "How would
you, like to have 80,000 young Chicanos unemployed in the
Central Valley where you have 60 brgnches?"' We went to the

school system and said, "What are you doing about kids who

are migrants?ﬁ Well, ‘the basicvtechnique with migrant kids
N . ) ) - ‘ . .
is, "Hi M3nuel, We're glad to-have you in the class. You

. ' ’ : N X
sit back and don't bug me and I won'ti bug you and three weeks

>

from now you'll be in Burbank or some other place--and we'll
send your 'cume' folder." It's all done in English and

this kid doesn't speak English so it's a double insult. And -
. :

now the kid is going to be frozen out of éven the kind of

gmploymené which he and his family h ve-been accustomed to, °

which is reéily a nomipal living styie So the schools were

*

iy concerned, and the state superintendent was concerned. And,
. what happened? Migrant education doesn'¢ talk,to cdreer
) ’ .y ¥ N - !
education, careerﬁe%@cation doesn't talk to vocational educa-

-

N ti%n,\vobational education doesn't talk to bilingual educatior, .

»

. “ﬁ(‘%'{

Lz

bilingual education doesn't talk to general education, énd

A3
/ compensatory educatlon doesn't talk to anybody except those -

'who have only so much Ain thelr wallet. So within education

-;&-‘\

-

we! have this diverse myopia. 1In the commynity you %ave the
S ’ . Co
social clubs, but they donft redally. give a damn about these
. .
kids, because they have other things to do. So the whole

o ’ community is busy doing its‘thing, educatlbn is.busy doing
8 b doty
its thlng, and 80 000 kids are being banged from pillar to v

. posti. They get out--by junior high school they are gone-~-\

e to hell with this schaol. Out!

, R
. . .

o. > s

EMC 3 ' n‘ ,‘ . B L . . .‘<




QUESTION PERIOD FOR PANEL

Moderator:’ Let's have a few minutes for qpestlons, if that
\

3 - ®

. e 1s all rlght. ’

- Question to Welss.. What did you do in this case? ] .
. . ) . « ]

’ »

We had to put a littlefpressure oﬁ/the educationaf system.
R N . . 1) * B 'f
There is' a migrant educator in the $tate Department of
1,_"' a
Eduéatﬁpn, a compensatory . educator, a vocational educator,_a

career edgcator, a general ed educator, and even a blllngual

s -

educator-~they don't talk to each other up there, they didn't

talk to each other down in the school system either. We had ] :
Ll \ .

the pre51dent of the telephone company~and the state superln-

tendent of schools show some interest, ‘and some other peoﬁie-**~ -

’ 2’ e ~

gt and ‘we said we had better get, our act together or we're

not going to be able to deliver anything unless we identify

[ . ' .o . /
the resources that are in the private sector and the res
~—— in the public sector. Suddenl& the guy from migrant‘beca e
very enthused about the proge t. The guy from compensatory;-' SR

T ed sa1d, "Well, we ha better do somethlng.", The biIlingual -

. -,
, i -~ ™ - . )
- » P N

- ~ N .

* person sa1d “What do we_do- now’" s ‘1 . . . . ]

o We all got “together’ and met in tﬁe school system and . :;
“\;/ ay began to 1dent1f§;>~k}ds. Then we went on a c:ase load ba51s--

we pxdked tep kids and sa1d lef*"learn how to work wlth “the

»; ¢ ._J N
) ’ problem by. worklng w1th the cllent--ten kids. We worked with oo
- % AT A .
o’ R these ten kids. Standa;d 0il was in on the act, Pacific f N
_ - ‘¢, . . /,.y . N i

. Gas, Electrls Coﬁpany.and ﬁlve other;coggan;es arg involved.

- '
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LR

* management, of the company,

- " At another major company we had a very 1nterest1ng

’ ’ . ’ ) L4
s _J ) . e ‘
] - . !/ ’ v ‘ ,ﬁb

— - <& -

* These - companles weye trying to place these kldS in gn-old four-

? 1

four type ‘of program Four hours of parallel academics, four

« hours. of . prodhctlve act1v1ty rn some kind of worP experience

-or work exgloratlon. Me were seek1ng a pald work experience

d .

settlng that was bllxngual We went from program to policy--

PR

.theipollcy belng‘that everybody did théir'ownkthing. Now

we're back- to program, and we're fihding‘out we have to really'

L4

go back and massage policyf‘ First, the managemegt of the

»
: power Lcompa said, “"our foreman wlll be glad to work w1th N

you.” So’he brought the foreman,in and the’ foreman said,

"What the hellr work with a kid who can't éven ‘speak English.

I have to dig so many trenches of five feet a day. ‘S m not - _

.

going to spend my t1me trying to tell some kid who can t

even understénd what is supposg- to be done. Besides that

kéd is counted agalnst my number of erployees. Tell the

’

Mot . "

* And so they have a problem with their people at the work
\

level. The problem is they don t want xo take, on thls load

unless the company pollcy helps compensate for the addltlonal

’ ' A~

.load. So the management met with the foreman. mhe foreman

%old them polltely, but rather empahtlcally, "Doﬁ't Stlck

me with thls thlng unless you're g01ng to help out."

-
1

So the company has changed dtS.pOllCY about work’ experience~-

-

paid work eXperience~7and dealing with some kind of conmunity

A

¥’ ~
phenomenon,, g T 1 )
[ * ". ‘ ' ~

L
"~ *

experience! We had a young Chicano k1d who we put in a
. o . ‘_ o -~
) 202. - ’
~ ) ) 1}" '

.
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- * These - companles weye trying to place these kldS in &n°“old four-

four tYpe ‘of program. Four hours of parallel academlcs, four .

¢ hours. df productlve act1v1ty rn some kind Of wark experience

o ',

) - . -or work exgloratlon. Me were seeklng a pald work experience

’ L

setting that‘was brlrngual., We went from program to pollcy--

™

.6 “~ . .
‘theipolicy being* that everybody did théit'ownkthing. Now

e we're back- to program, ahd we're finding'out we have to really'

”

go back and massage policyf First, the managemegt of the
»
' power compa sa1d""0ur foreman w1ll be glad to work w1th W

you.” So he brought the foreman.ln and the’ foreman said,
) "What the hellr work with a kid who can't &ven ‘speak English

- - L 4

I have to dig so many trenches of five feet a day. 'S'm not - _

- * o

- going to spend my time trying to tell some kid who can t

even understénd what is suppoSe to be done. Besides that
Caa

kld is counted agalnst my number of employees. Tell the

s

* management, of the company, ‘MNo'."

* And so they have a problem with their people at the work
\ 3

level. The problém is they don t want to take on thls load

unless the company pollcy helps compensate for the add1t10nal

+ ] ~

.load. So the management met‘with the foreman. Ihe foreman

i told them polltely, but rather empahtlcally, "Doﬁ't Sthk

me with th1s th1ng unless you're g01ng to help .out." )
So the company has changed.lts.pollcy about work' experience--
paid work experience--and dealing with some kind of comimunity

-

*

phenomenon,, ‘ R ‘ T C
+ T . " . ~ +

; - " At another major company we had a very lnterestlng

L]
~y .

"

” experlence/ We had a young phlcano kld who we put in a

éa L . .




Winnebago and we went back into the fields and tried to ': 3

- [~

‘We had the Wlnnebago traLler full of career
/ .
We got the kldS <

recruit the kids.
stuff. It was mono-l;ngual (all Spanlsh)

back in the school system and this .guy took four kids doﬁn

" to the local branch of this company beéause he had read our -

/ =

literadure. It sa1d that the partlcular company was putt1ng

Aup'some»money to help this program So he walkéd 1nto the
company*'s Local branch 1n ‘that communlty w1th four rusty,

\ >
dusty Chlcano kids and told the branch manager that we'd llke

_ him to employ these kids accord1ng to theSe thlngs hlé leader

“had said, The branch manager said, "Geg, I'd llke ta help.

- 7

N
you out, " but...“ and he had 42 buts,

'ThlS young Chicano had

to get all these k1ds in

reakly laid hls guts out oﬁ\the.tab
the position where they were really ready to do all this.
Flfty-slx'mlgrant famllles had dec1ded to stay in that |
communlty so therr krds could gé% a ;eal educat;on. (¢
- to the nearest pay ‘phone and c Lled me and told me that I
was fuli‘bf something, that héP
now he was standing in one of thé leading sponsor’ s local

branches dnd nothing was gging to happen.‘ So I called my

leader the chalrman of this magor corporation and sa1d,

/ =
"You've got a problem."

.K:/.

T

"What i it?" TR

: /
We told him and'g7

. i ] -,
/ ) T "l

th s long.pause. Then he: sa1d, "Well,

*

He went

had, done this whol€ thing and

Al

2

S

we have personnel pol cie# and 'I'm not about, to, rearrange all

——




;\)'
C

' -

Ll

“

"going to wonder what happened. You put up the dough but

-

,i said, "You® ve got four kids infthatrhranqh, and -that

. . . - y T8 )
'whole community has been involved in this thing‘and now they're

_you're not putting up the conunltment-w-the comm:.tment goes

beyond money." ;. . s

&

‘ ‘.‘ . /;-
Long pause. "Well, what the heLlﬂdojyou want us to do?"

-

And I told him. About a half an. hour iater I got a call

from the branch managem He said he had just hired four kids
B B ( Ld :
on his payroll. "What else can I do?". And that guy went.

out and found 26 jobs out in the COmmunity for these kids,

jobs that prov1ded career exploratlon and work experience.

4

We re dolng this w1th dlsabled 'kids, with heav1ly dls- :

advantaged black and brown klds, and we're doing this on a °
- L

broad base -with all learners from K-14,

The point is everyone is dearning by experience. The
private sector i's learning by experience what it can, deliver

to address the general problems of youth in the communlty.

The blgoest thlng.@e ve got golng for us, and it's a negatlve
thlng, is that kids who are 16- 26 years of age are approxlmately
ZQ to 40% of the unempfoyed in our state, if’ you get down to
kids with.cultural, ethndc, disadvantaged kinds of Backgroungs,
the percéntageé are even higher. We're aaying,to bueiness,

"Can you afford to walk away fxom that°" And we're getting
part1C1patlon. As they learn-the;r enthusiasm expands and

““their participation increases. ' : . . - *

<




5 ] N N . 3 - . - s . +
.2 ’ - ! '0 : . a
Question to Weiss: 5ow does your program for migrants tie
’ . in with the federa; program for migrants?
i - \‘-\ . - " . . * .¢
' . Well, we are now involved in the federal migrant program. -
B * ——/' . . . «?

Money is, funneled th; gh the state department of education in
. 1 B

our state and we're getting some'funds. "We're also getting
3 N .

s funds from business. We are winding up'w1th a larger tesource A

for the problem than .it ever had,before. g

. Question to Weiss: These migrant programs have been going on

+

. 3 for ten years or more. qhat has happened

. -
L~ .

' X

A "- in these ten years of effort in California? .

'There'are:people here £rom the State Department£c;e'll'let‘

them talk about that; they run those funds. Let me say from

s x 4 LT

a community persp ct1ve, much of what\could be done was yet

* _ to be done. ' f' C.. )
’ 1IRY . :' . L . ) L .
8! - o, . . . P .
Moderator: Well, I think/that we need to end the questions and
: 1 /
-~ ‘ ,' . . . \)-:'
. conclude the panel dlscus31on at this point. We - - -

I

v . 4

&
‘ could go On for a good while Y}Sltlng about a lot’ o
. of common concerns. I certainly think some of the- : ’
’fac111tat1ng and even some of the 1nh1b1t1ng ' -

-

‘ factors have been brough forth here. There are

~y

{

) BN " probably others that we haven"t gottem out on the
£ . "
~ " . table at this tlme, but certainly: these are 1mpor—

v

- ' » tant as we mOVe forward to 1mp1ement a plan that ,

1nvolves working together W1th bu31ness, 1ndustry,\
o‘ . 4

‘and labor in the’ %gucatlonal area. ] ) v "1

Q ' ‘ . ( ,.«p}.. . . 2’ 0 5
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2.
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3..

4,

‘5.

6.

-
.

7,

8.

9.

educatlon personnel development. :

and guest speakers. LT
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—_ . ‘APPENDIXA -
., A

* CONFERENCE OBJECTIVES

- . - -
\. v . . - *

To provide technicdl assistance needed by state team

members- to. add to, refine, and finalize’ plans of action
for increasing bus1ness, industry, and labor inputs in
vocatlonal educational personnel. development pro?rams.

To prov1de resource naterials wh1c2¥’}ll help state team
members in 1mplement1ng their plan . .

. ) § y
To provwide resource persans who ‘have experience and
expertise in utilizing businesg-industry-labor inputs
in vodational education perSonnel development.

To fa 1lltate the participants uslng eaﬁﬁ other's S
experlence 'and expertise as resources. - '
3 l N

To facilitate the repprting of the exper1en¢es and :
.accomplishments -0f the partlcmpatlng states in involving
business, industry, and labor in vocational education

personnel development programs. .

/
-

To broaden the participants' understanding of the contr1-
butions that can be made.by bus1ness—1ndustry—labor inputs
in vocatlonal educatlon personnel development

J
To broaden part1c1paﬁts awareness of what is being doﬁe\
to’increase business-industry-labor inputs .in vocatlonﬁ

\.
.

"To fac1lltate_substant1ve 1nteractlon between part1c1pants

v
* 3

To. facilitate completion of plans:offaction.

S
<&
-
.
1

* 5 ' L - Y
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’ ~

BUSINESS INDUSTRY-LABOR INPUTS INTO ot '
VOCATIONAL EDUCATION PERSONNEL DEVELOPMENT ]
TECHNICAL ASSISTANCE CONFERENCE IR

7' - - . * . . - . v LY

, ‘Agenda
\
Monday, April 3,.1978 - “~ g = .
- 8:30 Registration and Coffee - .o
" 9:00 Welcome to NCRVE: Dr. Robert E. Taylox e
‘ ' Executive Director ) :
e . "\ Y
.. ' Welcome to the Conference: Dr. Ferman Moody -
\ ' . .. Associate Director

T . , - Personnel Development

»

Introductions

Overview and Objectives ef‘Conference‘ - o
J re .
10:15 Coffee Break - '
. 10:30 Keynote Address: Mr. William Elliott, Manager Educational !
Relations, American Cyanamid Corporation

. "Role and Respon51b111ty of Industry
- ) in the Professional Development of
) Vocat;onal Educators"

: wgiséussidn o ] : . . SN
s N . * v
11:30 Lanch ’ . L.,
> T .
1:15  Status and Practices Reports by the Team Leaders ',‘
- . % (15 minutes allowed each, state for brief report and -
\g\ », - discussion) , : .
°' . 3:00, Coffee Break ' ) .

B
- o 4 P

4 "3:15 Continuation of Status.and Practices- Reports

4:00 Review of Conference Goals and Expected ,Output of

Conference- .
’ ! Determine Needs and Alternative Topics for Evening _ =
4:45 Adjourn K Yooy
] - ) - A . ¢
o To211 . e ‘




~ |« - .
N . 7:30 <EVENING SESSION AT HOLIDAY INN o S
. > : e, LT . . 7 .
I Small Group Sessiongd, on Topics - N
[ * e L . S—
- Teams Working on Plans of Action -
(Resource persons and_staff available) g
s LT, L
. Tuesday, April 4, 1978 )
[ 8:30 Introduction to the Day's Activities .
- ~
8:45 Presengation: Dr. Donald M. Claryk, President
\ : Natiohal Association for Industry-
: Education Cooperation
' "Using,Communityiwide Collaborative
Councils .for the Professional Development
. of Vocational Educators"
( \Discussion . . L
—— 9:45 . Coffee Break ’ .
\ 4 N . ) ) £y . .“
10:00 .Presertation: Dr, Daniel R. McLaughlin, President
' Asnuntuck Community College ‘- -
’ - "y - ) "Work%Zg Effectively with .the
' - Community ‘Power Structure"” .
Discussion
10:45 Presentation: Mr. Robert étrauber, Education Director
’ oy, . ‘United Rubber Workers 3 ;
L : + . -
_"Can Labor Play a Meaningful Role in ¥
- ~ ’ Vocational EduqationQStafthexelggpent?" i
Discussion ' o :
11:30 Lunch - _ ’ =
d 1:15 Small ' Group Discussions
(Discussion of the 3 morning topics led by the .
presenters ) -
: 1 , - .
- Reports of sm&&l groups
,. 2:15 Presentatlon: Dr.. Albert J. R1endeau, Chlef
Postsecondary and Adult Occupat10na1
Programs, U.S.0.E. ; .
' ’ ' . "50 Ways to Get More out of ¥gur 15
. Advisory Commlttee" 1 -
o Discussion .. . S
Q lSJ e

’ N1 . ’ . _;_ff:-




3:15
3:30

4:45
4

Wednesday, April 5, 1978

Coffee Break

-

-

”

State. Team Work 56551on to Flnallze Act;on Plan

Adjourn
D

12:00

\

3

* A
- .

: ACTION PLANS MUST BE TURNBD IN TOMORROW

7 -«

‘ 'é\"'

8:30 Introduction to the Day's Actfvitie§ ""\/ ’
o Panel Discussion: "Facilitators and Inhibitors in
r . Implementing Vocational Education
Staff Development Plans Involving
Business, Industry, and Labor“
Panel Moderator: Roy Butler, Research Specialist
NCRVE - :
v -
- o Panel Members: Robert J. Ullery, Industry Education
Coordinator; New York.-’State Education
Department
) Russell A Walker, Consultant
Vocational Personnel Develdpment
.- Texas Education Agéncy
Henry We;ss, Executlve Director R
! Industry Educatlon Council of
: _California @ . .
Discussion . ) . .
9:30 State Team Reports on Plans of Action
! (Maximum of 9 minutes each)
Coffee Break '
7 - I ’ ¥
Continuation of Reports on Plans ef Action
11:30 Concluding Comments and Activities .
1. Technical Assistance Services from NCRVE,
) ,2., Participants' ‘Remaining Project Respogsibilities -
Adjourn . \




Begin Trip At

*

Monday, April 3, '1978

Holiday Inn
328 W. Lane Ave.

National Center
OSU Golf Course

]

National Centef

¥

Tuesday, April 4, 1978 .

. -

e

L3

Hbliday Inn

National Centef

Ohio Union

’National Center

Wednesday, April 5, 1978

Holiday ‘Inn ,

National Center

.

\"
;‘ * { !
CONFERENCE BUS*SCHEDULE
Take Participants To / Load Time ' Depart Time
. I
. ’ - & -
"National Center. 8:00 a.m. . 8:15 a.m.
=~ 1960 Kenny Road ' C
OSU Golf Course '11:30 a.m.  11:45 a.m.
. /e -
National Center 12:45 p.m. 1:00 p.m.
Holiday Inn 4:45 p.m. 5:00 p.m.
e
‘-Natiohal Center , 8:00 a.m. 8:15 a.m.
" Ohio Union 11:30 a.m. 11:45 a.m.
National Center 12:45 p.m. 1:00 p.m.
- .
Holiday Inn 4:45 p.m. 5:00 p.m.
National CenteY’ 8:00 a/m. 8:15 a.m.
. Holiday Inn 12:00 p.m. 12:15 .p.m.
1
mn

214
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o APPENDIXC. - ... -

BUSINESS-INDUSTRY-LABOR INPUTS ' INTO
VOCATIONAL EDUCATION, PERSONNEL DEVELOPMENT '

»

TECHNICAL ASSISTANCE CONFERENCE-

[} - L _‘
L ~ v . g L
“

Partripants-

Lo

<

California © ¢

¢
»

A

Dr. Jeffrey G. Reyes

-

1

¢

Coordination, Professional Development

. Vocational Education.

State Department of Education .
721 Capitol Mall, Fourth Floor
Sacramento, California 95814

(916) 445-6726

-Mr. Norman Myers
Industrial Education Consultant
Central Regional Office of
Vocational Educgation -

1919 21st Street
Sacramento, California
(916) 445 9570
Mr. Henry Weiss
Executive Director

_ Industry Education Council of

‘ California :

1575 01d Bayshore Hwy., Sulte 202
Burlingame, California 94010
(415) 697-4311

95614‘

~

Connecticut BN

Mr. Sidney Cdhen )
Personnel Development Coordinator

- .,

. State Board' for Vocational“Education

State Department of Education
- Hartford, Connecticut- 06115
(203) 566-4861 .

“Ms. Laura Kamlnskl, Director

-

" (Team Leader) g

¢

1

+

(Team Leader)

.

Bullard-~-Havens Regional Vocat10nal Technical School

500 Palisade Avenue
Br;dgeport, Connectlcut 06610

(203)

579-6361-

.

: Dr.

Richard Whlnfleld

-

Professsor and ,EPDA’ Unlver81ty Progect Dlrector
. School of Educatlon .
'~ Division of "Adult and Vocatlonal Education
. The University of Connecticut
-Storrs, Connécticuff 06268
‘215

- . ¥
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3 L

" A Springfield, Illinois

‘Georgia # . .
Mr J. D. Fowler
State Industr1al Loordinator °

. Quick Statt Programs
Departmént of Education

340°state Offic¢e Building . 7 ‘ '
Atlanta, Georgia 30334 .
(404) 656-2550 ) ’ , .

Mr. Medardo Sanchez, Coordinator . °
Program Staff Development - .
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